M/J Health 5 (7th grade)

Unit Length:

Unit 4: Reproductive Health 3 Weeks

Lesson Topic: Staying Healthy for a Lifetime

Lesson Duration: Week 1

ACADEMIC VOCABULARY FL STANDARDS & BENCHMARKS
Abstinence Target HE.7.PHC.1.1 - Explain how physical, mental/emotional, social, andintellectual dimensions of health are interrelated
Puberty Aud|eqce HE.7.PHC.1.2 - Classify infectious diseases and their modes of transmission to the human body.
Adolescent Bacteria
Accurate Chronic HE.7.PHC.1.3 - Explain the importance of assuming responsibility for personal and reproductive health behaviors
Ef?gi?i:/iz :\rl];?](-:it:wofgzti ous HE.7.PHC.4.1 — Articulate ways to request access to healthy products, services, and environments.
Eg&’\“a”e”t virus HEALTH SKILLS ADDRESSED

Core Concepts
Analyzing External and Internal Influences

LESSON CONTENT

Topic/Lesson

Supporting Resource/Activity/Assessment

Lesson One & Two: Staying Healthy for a
Lifetime (2 Days)

Students will be able to Explain how
positive health behaviors can benefit
people throughout their life span.

Bellwork: Name 5 ways to keep your body healthy.

Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)
e  Lesson 1: Staying Healthy for a Lifetime (p. 1- 13)
o  “Getting Good Information About Health” — (Workbook p. 3)
e  Lesson 2: Keeping my Body Healthy” (p. 15 - 28)
o “Planning a PSA for Health” (Workbook p. 4 - 6)
o  “PSA Evaluation Form” (Master 3)
Summary: Students will plan, perform and evaluate PSAs.

Lesson Three: Protecting the Body from
Disease

Students will be able to explain the
difference between infectious and non-
infectious diseases.

Students will be able to summarize the
ways that common infectious diseases
are transmitted.

Bellwork: How many of you have ever been sick with a cold, the flu or some other illness? How did you know you were
ill? How did your body feel?.

Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)
e  Lesson 3: Protecting my Body from Disease (p. 29 - 42)
o ‘“Infectious & Non-Infectious Diseases” — (Slide 3)
o “My Plan to Be Healthy & Disease Free for a Lifetime” — (Workbook p. 7 — 8)
o “HIV/AIDS” - Brainpop Video - https://www.youtube.com/watch?v=PZL dsrFo-EE
o  “What| Learned About HIV” — (HIV, STD & Pregnancy Prevention - Workbook p. 16)

Lesson Four: Puberty

Students will be able to describe
the physical, social, mental and
emotional changes associated
with puberty for boys and girls.

Bellwork: How are you different now than you were 3 years ago? How has your body changed? How have your thoughts
or feelings changed? How have your relationships with friends or family changed? Describe 1 way you have changed in
your body, your thoughts/feelings and your relationships.
Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)
e  Lesson 5: Puberty (p. 59 — 66)
o  Whatis Puberty Gallery Walk — “A Time of Change” (Workbook p. 9-11)
o  “What| Learned about Puberty” (Workbook p. 12)
e  Reproductive System Overview (CPALMS -
https://www.cpalms.org/PreviewResourceStudentTutorial/Preview/168973)
e  https://cpalmsmediaprod.blob.core.windows.net/protected/uploads/resources/168973/accessibleversion.pdf?sv
=2019-12-12&spr=https&st=2024-09-05T 15%3A57 %3A177&se=2024-09-
05T17%3A00%3A17Z&sr=b&sp=r&sig=5CyJj351tWZ1%2BbMrwlaYLVea88fEQdG01H6iy70p754%3D

Lesson Five: Taking Care of your
Reproductive Health

Students will be able to describe
practices to protect their reproductive
health.

Students will be able to summarize the
benefits of good hygiene practices for
promoting health and maintaining
positive social relationships.

Bellwork: You have been learning about puberty and the male and female reproductive systems. All of these things are
part of your sexual health. On a piece of paper, write what you think the term sexual health means? You will not be
sharing with others.
Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)
e  Lesson 9: Taking Care of your Sexual Health (p. 101 - 104)

+  “Taking Care of Sexual Health” — (Workbook p. 20-21) — Jigsaw Activity

+  “Ask the Expert” — (Workbook p. 22-23) - Writing Activity

+  Group Share Out

Homework for Next Week: “Staying Abstinent: Parent/Guardian Interview” (Master 7)



https://www.youtube.com/watch?v=PZLdsrFo-EE
https://www.cpalms.org/PreviewResourceStudentTutorial/Preview/168973
https://cpalmsmediaprod.blob.core.windows.net/protected/uploads/resources/168973/accessibleversion.pdf?sv=2019-12-12&spr=https&st=2024-09-05T15%3A57%3A17Z&se=2024-09-05T17%3A00%3A17Z&sr=b&sp=r&sig=5CyJj351tWZl%2BbMrwlaYLVea88fEQdG01H6iy70p754%3D
https://cpalmsmediaprod.blob.core.windows.net/protected/uploads/resources/168973/accessibleversion.pdf?sv=2019-12-12&spr=https&st=2024-09-05T15%3A57%3A17Z&se=2024-09-05T17%3A00%3A17Z&sr=b&sp=r&sig=5CyJj351tWZl%2BbMrwlaYLVea88fEQdG01H6iy70p754%3D
https://cpalmsmediaprod.blob.core.windows.net/protected/uploads/resources/168973/accessibleversion.pdf?sv=2019-12-12&spr=https&st=2024-09-05T15%3A57%3A17Z&se=2024-09-05T17%3A00%3A17Z&sr=b&sp=r&sig=5CyJj351tWZl%2BbMrwlaYLVea88fEQdG01H6iy70p754%3D
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Lesson 1

Overview

In this lesson, students learn that practicing
healthy behaviors can be a path to lifelong
health. They discuss the meaning of the phrase
common sense, then brainstorm common-sense
steps for staying healthy and identify benefits
of lifelong health. After discussing sources of
information about health and the popularity of
online resources, they learn about and practice
asking key questions to evaluate online
resources for the quality and usefulness of the
information they provide.

Time: 45-60 minutes

L.esson Objectives

Students will be able to:

1. Explain how positive health behaviors can
benefit people throughout their life span.

2. Identify sources of accurate information for
help with personal health issues and concerns.

information about personal health.

.

Standard 1:

Comprehending Concepts
Performance indicator
1.8.1: Analyze the
relationship between
healthy behaviors and
personal health.
Performance Indicator
1.8.7: Describe the benefits
of and barriers to practicing
healthy behaviors.

Standard 3:

Agccessing Resources
Performance Indicator
3.8.1: Analyze the validity of
health information, products
and services.

Performance indicator
3.8.2; Access valid health
information from home,
school and community.

3. List questions to ask when evaluating the reliability of online

4, Optional: Evaluate online information about personal health.

Materials & Preparation

Prepare

bstinence, Puberty & Personal Health

» Review school district guidelines and policies on sexuality education
prior to teaching this unit and make adaptations as needed.




Lesson 1 « Staying Healthy for a Lifetime

Review
e Getting Good Information About Health (Student Workbook page 3),
and Scoring Rubric, page 191.

Health Terms

il Review the teaching steps, slide, master and activity sheets for any
i terms or concepts your students may not know, and be prepared to
: explain them. Examples:

® accurate ¢ evaluate

* common sense  reliable

¢ credentials s stretch the truth
¢ data

Support for Diverse Learners

1 To ensure student success with comprehending concepts:
: e Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

e Consider cultural differences and interpretations of idioms. For
example, the phrase common sense carries a different meaning than its
component words might lead students to expect—common (familiar,
ordinary, joint, public) and sense (feel, intuit, meaning).

* Remind students about classroom groundrules around respecting

others, to limit teasing about different students’ interpretations.

HEALTHSmar7 Middle School




LESSH n1 ¢ Staying Healthy for a Lifetime

Get students ready for learning

Transition

Write the phrase common sense on the board.

On a piece of paper, explain what you think people mean when they use

this phrase, and give an example.

Allow students to focus and work guietly for a minute or two.

Motivate

Invite students to share and discuss their explanations of common
sense. Make a list of key points on the board, and help students find
ideas that their definitions have in common.

Discuss common-sense ways to stay
healthy

Explain

The phrase common sense can be used to describe information, beliefs or

actions that most people would agree are useful, reasonable, true or

good to do. People often accept something as common sense based on

what they've seen, heard or experienced over time. Common sense
exists about many subjects. It includes ideas that are simple to
understand and remember because they are reasonable and shared by
many people.

Create & Share

Let’s apply common sense to keeping yourself healthy. With a partner,

make a list of things you can do to stay healthy that are based on
common sense.

Pair students or allow them to select partners. While pairs are working,

expand the phrase on the board to become the title of a list called
“Common-Sense Ways to Stay Healthy.” Copy this title on a sheet of
chart paper, if desired.

Staying Healthy for a Lifetime » Lesson 1

Now let’s share the common-sense things you thought of to help keep
your body healthy.

Go around the room allowing student pairs to share an idea from the fist.
Continue until all ideas have been shared, recording student responses
on the board or chart paper. (Note: You will need to save this list or keep
the chart posted to use in later lessons.)

Responses may include:

e Wash your hands.

» Brush your teeth,

e Fat healthy foods.

e Be physically active each day.

* Stay away from people who have a cold, flu or other illness
you can caitch.

» Keep your body clean and wash your hair.

e See a health care provider when you feel sick.

e Take medicine correctly when you need to.

e Get plenty of sleep and rest.

e Protect your skin.

s Protect your eyes.

¢ Protect your ears.

Be sure that the last 4 topics in the list of possible responses—get

plenty of sleep and rest, protect your skin, protect your eyes, protect
your ears—are included in the '\elass list,

These are all healthy actions or behaviors that make sense to do if you
want to keep your body healthy.

Bsk & Discuss

What do you think will happen to a person who starts doing most of
the healthy behaviors you just named while he or she is young?

Allow students to respond to the question and discuss their ideas.

Summarize

A young person who practices the healthy behaviors on this list will be
more likely to be healthy throughout his or her life.

Inence, Puberty & Personal Health




Staying Healthy for a Lifetiy,

i.esson 1 = Staying Healthy for a Lifetime

Ask & Discuss Survey
What are some of the benefits of being healthy throughout your How many of you have ever looked up a health topic on the Internet?
lifetime? i
Ask & Discuss
Alfow students to respond to the question and discuss their ideas.
What are some reasons a person might go online to get health
Summarize information?

Being healthy means you can do the things you want and need to do to Alfow students to respond to the question and discuss their ideas.

have a happy and successful life. Good health lets you enjoy your body
and all the things it can do for you. Good physical health also helps you
feel good mentally so you can accomplish the things you want to in life.

Summarize

You might be looking for:

* Information about health conditions, such as colds or the flu, and
advice on how to prevent or treat them

Identify sources of health information

* More information about a serious illness or disease that's affecting

Survey
someone you care about

How did you learn about the common-sense healthy behaviors you

suggested for the list? * Ways to be healthier

» A quick opinion on a health product or service you're thinking about

Alfow students to respond to the question. Accept all reasonable buying or using

answers. : .
* Health information to help yourself or someone else

Summarize Even if you don't search online now for health information, you might

do it in the future for yourself or to or help someone else.

People can learn about health from many sources. You may have learned
things to do to stay healthy from your family or friends. You also learn
about health in school from health classes and health teachers. School
nurses, doctors, dentists, dental hygienists, eye doctors or other health
professionals who have taken care of you also help you learn how to
stay healthy. You also may have your own personal experiences and
things you may have read about or researched in books or magazines or

Ask & Discuss

What do you think makes online health resources so popular today?

Allow students to respond to the question and discuss their ideas.

: Summarize
online.
With the Internet, information can reach many people at once, and
Explain information about many different topics is instantly available. Online

sources are popular with people who are looking for health information,
because they can quickly and easily find expert opinions and advice for
free, or buy health products and services over the Internet. Health
professionals like that the Internet allows them to offer accurate,
appropriate and reliable health information, advice and services in their
field of training and expertise.

How to stay healthy is 2 popular topic, and there are many different
people and places sharing information about it. The key is to get the
most dccurate and reliable information you can. Accurate means that the
information is based on proven facts. Reliable means you can count on
the source to give you correct information. The one thing all good
sources of information about how to stay healthy have in common is
that they provide you with accurate and reliable information you can
count on.

6 HEA;;;;-;5M Middte School Abstinence, Puberty & Personal Health 7




Lesson 1 ° Staying Healthy for a Lifetime

Teach how to evaluate online resources

Explain

There is a lot of great information about health available on the
Internet. But you also have to be careful when you're looking for health
information online.

Some individuals or private businesses use the Internet as an easy and
quick way to reach people with ideas, advice, products and services they
believe in or want to sell to make money. Some online health
information is false or wrong. Some products or services don't really
work or have never been scientifically tested or agreed on by experts to
be safe or healthy.

While all kinds of information, products and services can be accessed
online, not all of them are accurate or reliable. Some can even have
serious negative consequences that could affect your health. It’s
important for you to learn how to evaluate or judge a health website to
decide if you can trust the information, services or products you find
there.

Prepare

Explain & Complete

8 HEALTHS/a»7  Middle School



Staying Healthy for a Lifetime ¢ Lesson 1

° Who created the website? This question can

help you decide if you trust the source of the

information. As part of this question, you'll

want to ask:

— What does the website address, or URL,
tell me? Was the website created by an
individual or commercial company
(.com), a government agency (.gov), a
university or other school (.edu), or a
nonprofit organization (.org)? Websites
that end in .gov, .org or .edu are likely to
be more reliable than commercial or
private websites.

— Are the people who supply the information experts? How do you
know? What are their credentials? A degree that shows a person has
studied the subject, or years of working in a certain field, help
prove that someone knows a lot about a topic.

—Is there a way to contact the authors?

* What'’s the website’s point of view? This question can help you
evaluate the quality of the information. As part of this question, you’ll
want to ask:

—Is the website based on one person’s opinion, or is it backed up by
facts? These might be data from studies and viewpoints from
experts.

— Where does the information on the website come from? Are there
links to and from these sources? Or does the website make claims
without saying where the data comes from?

—Is the website trying to get people to believe, do or buy something?
Does it play on strong emotions or use language designed to
persuade people?

— Does the information make sense? Is it well organized? How does
it compare to other known ideas or facts about the topic?

* When was the website created or updated? This question can help
you learn how current the information is. Most reliable websites will
state when the information was posted on the site. As part of this
question, you'll want to ask:

— How new is the information? Has the website been updated
recently? Is the date easy to find?
—Do the links within the website or to other websites still work?

1 Abstinence, Puberty & Personal Health 9




- Lesson 1 * Staying Healthy for a Lifetime

AR

* Whom is the website for? This question can help you decide if you
can use what the website has to offer to help yourself stay healthy. As
part of this question, yowll want to ask:

— Does this website meet my needs?
—1Is the information meant for teens? adults? the general public? ¥
professionals who work in the field?

* Is the website trying to sell something? This question can help you :
avoid unreliable or biased websites. Sometimes companies or people 4
who want to sell a product will stretch the truth or make claims that
aren’t backed up by facts. Keep in mind that a person or group might
also be trying to sell a certain point of view. As part of this question,
you'll want to ask:

— Would 1 be taking any risks by following the advice or using the
products this website offers?

— Who benefits the most from the information on this website? Is it
the person reading it, or the person or company who is selling the
product or point of view?

e A A A

PR R T

These questions can help you decide if you've found a reliable website
that can give you accurate and useful information, or if you need to
keep looking. These same kinds of questions can help you evaluate
other sources of health information as well, such as books, pamphlets,
magazine articles, and radio and TV shows.

& Students demonstrate learning

Complete Getting Good Information
About Health

Direct students to turn to Getting Good e
Information About Health on page 3 of the e — ¥
Student Workbook and allow time for them to e e 4
complete the activity sheet. S
- 1
I :
Workbook page 3

10 HEALTHSmar7 Middle School
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Lesson 1 - Staying Healthy for a Lifetime

12

B End the lesson

Close

How many of you agree that the healthy actions you take now can help
you have a healthy future?

Call on a few students to share one way healthy actions can help ensure
health over a lifetime.

How many of you think you will be able to use the questions we talked
about today to find accurate and reliable health information online?

Call on a few different students to share how the questions will help
them evaluate online health resources.

How might you adapt the questions to help you evaluate other types of
resources, such as books or magazine articles about health?

Call on a few different students to share how the questions could be
adapted to help them evaluate other health resources.

Assess

Collect students’ Getting Good Information About Health activity
sheets

HEALTHSmarr Middle School




Directions: Think about what you learned today and answer the
questions.

L

2 ) How can doing these things to stay healthy benefit you both now and
later? Give at least 1 specific example.

) Name at least 3 sources where you can get accurate information about
health and explain how you know each source is reliable.

1.

2.

3.

If you were looking for health information online, what arethe b
questions you should ask yourself about the websites you find?

1.

U

Self-Check

[T | clearly explained how doing things to siay healthy will
benefit me now and later, and gave a specific exarnple.

[0 | named at least 3 acourate sources of health information
and explained why each source is reliable.

O |listed the 5 guestions for evaluating a health website that
| learned in class.

Abstinence, Puberty & Personal Health 3




Lesson 2

Overview

In this lesson, students continue to explore the
idea of practicing healthy behaviors as a path to
lifelong health. After briefly reviewing the
important functions of the ears, the eyes, the
skin and sleep, they work in small groups to
brainstorm ways to prevent common health
risks teens face with regard to hearing, vision,
skin damage and lack of sleep. Then they create
and present original public service
announcements that advocate for selected
health behaviors in the areas of adequate sleep
and rest, protection of vision and hearing, and
prevention of sun damage.

Time: 45-60 minutes (plus 5-minute time slots
for presentations over the next few lessons)

Lesson Objectives

Students will be able to:
1. Summarize actions to protect vision.
2. Summarize actions to protect hearing.

3. Summarize actions to protect skin from sun
damage.

4. Summarize the benefits of getting proper rest
and sleep for healthy growth and
development.

5. Advocate for healthy behaviors.

inence, Puberty & Personal Health

Standaxd 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the relationship
between healthy behaviors
and personal health.

Performance Indicator 1.8.3;

Analyze how the environment
affects personal health.

Performance indicator 1.8.5:

Describe ways to prevent
or reduce injuries and other
adolescent health problems.

Standard 7:

Practicing Health-
Enhancing Behaviors
Performance Indicator
7.8.2: Demonstirate healthy
practices and behaviors that
will maintain or improve the
health of self and others.

Standard 8:
Advocacy

Performance Indicator 8.8.1;
State a health-enhancing
position on a topic and
support it with accurate
information.

Performance Indicator
8.8.2: Demonstrate how to
influence and support others
10 make positive health
choices.

Performance indicator
8.8.3: Work cooperatively

to advocate for healthy
individuals, famities, and
schools.

15



Lesson 2 ¢ Keeping My Body Healthy

Materials & Preparation

Prepare

» Have Group Roles (Slide 2), or make a transparency, if needed.

* Hang 4 pieces of chart paper at different places in the classroom. Title
the 4 pleces:
-—EyeéNision
— Ears/Hearing
— Skin/Sun
—Sleep & Rest

» Have 4 different colored markers, one for each chart paper station.

¢ Optional: Gather examples of public service announcements (PSAs)
from radio, TV or the Internet.

 Schedule as many 5-minute presentaticn slots as needed over the
next few classes for students to present and evaluate the PSAs.

Copy
° PSA Evaluation Form (Master 3}, enough {or each student ic evaluaie
all presentations.
Review
* Healthy Actions, pages 27-28,
* Planning a PSA for Health (Student Workbook pages 4-6), and Scoring
Rubric, page 192.

Health Terms

Review the teaching steps, slide, master, teacher page and activity sheet
foi any terms or concepts your students may not know, and be prepared
to expiain them. Examples:

* advocacy * permanent
e effective » PSA
* noise-induced * target audience

16 HEALTH émarf Middie School




Keeping My Body Healthy » Lesson 2

Support for Diverse Learners

To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

e Make a slide or transparency of the Healthy Actions teacher page and
review with students, or make copies and distribute to students.

To ensure student success with reading:

* Make a slide or transparency of the PSA Evaluation Form activity
sheet to review with students before the presentations.

To ensure student success with presenting:

» Allow students who may be hesitant to perform in front of the class
to record their PSAs. This will also enable them to revise and rerecord
as needed.

.bsﬁnence, Puberty & Personal Health
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Get students ready for learning

Transition

In the last class, we talked about common-sense actions you can take to
help keep your body healthy. Choose one of these actions that you
think is important, and on a piece of paper write a few sentences about
how it can help keep you healthy during your lifetime.

Allow students to focus and work quietly for a minute or two.

Motivate

Have any of you ever set a goal? How did you reach it? Did you do it all
at once, or in smaller steps?

Allow a few students to share their experiences. Focus the dscussion on
the smaller steps needed to reach a larger goal.

We've talked about actions and behaviors that can help keep you
healthy throughout your life. Today we’ll focus on a few of them that
are very important for teens to know about. If the goal is to be healthy
for a lifetime, these are some of the action steps that can get you there.

Teach importance of basic health habits

Review

Show students the list of “Common-Sense Ways to Stay Healthy”
compiled in Lesson 1, and briefly review the points. Then focus
students’ attention on the statemenis about getting enough sleep and
protecting eves, ears and skin. If there is time, allow students who chose
each of these points to share what they wrote for the Transition activity
during the following discussion.

Ask & Discuss

Why is it important to get enough sleep and rest?

Allow students fo respond to the question and discuss their ideas.

HEALTH Smar7  Middle School




Keeping My Body Healthy ° Lesson 2

Summarize

Your body needs sleep to repair and recharge itself. When you sleep,
your body and brain take care of important functions. When people
don’t get enough sleep, they can feel tired, moody and irritable, and are
more likely to be injured or get sick. Lack of sleep can hurt everything
[rom relationships with others to how well a person does at school or at
a job. It can make it harder to learn, focus or solve problems. Sleep is as
important as air, water and food. But most teens don't get enough. Teens
need about 9 hours of sleep a night to function at their best.

Ask & Discuss
Why is it important to protect your eyes?

Allow students to respond fo the question and discuss their ideas.

Summarize

Your eyes allow you to see and respond visually to the world around
you. When your vision, or eyesight, is sharp and clear you can function
at your best. Loss of vision can cause problems with reading and
recognizing people and objects, and can make people more prone to
injuries because they can’t see to avoid risks.

Ask & Discuss
Why is it important to protect your ears?

Allow students to respond to the question and discuss their ideas.

Summarize

Your ears allow you to hear. They collect, process and send sound
signals to your brain. The ears also help you keep your balance when
your body is standing still or moving. Your ears were fully developed
even before you were born. Loss of hearing makes it harder to speak,
communicate with others and learn.

Explain

Your hearing can be damaged by illness, injury or things you choose to
do. One of the biggest concerns for teens is noise-induced hearing loss,
damage caused by exposure to very loud sounds, either once or over
time. Noise can do damage to the nerve fibers inside the ear. This type
of damage is permanent. It can't be treated with medicines or surgery.

Abstinence, Puberty & Personal Health 19




: ﬁES'SOH 2 » Keeping My Body Healthy

Ask & Discuss

What are some things that could cause noise-induced hearing loss?

Allow students to respond to the question and discuss their ideas.

Summmarize

Speakers, amplifiers, music players and power or yard tools, such as
saws, lawnmowers and leal blowers, can all subject your ears to loud
noise. Many teens today are at greater risk for noise-induced hearing
loss because portable personal listening systems make it possible to
listen for long periods of time, and many earphones or ear buds fit
deeper inside the ear. Also, many teens assume that the highest sound
levels on their music players are safe and underestimate how loud they
are setting the volume.

Aslk & Discuss

Why is it important to protect your skin?

Allow students to respond to the question and discuss their ideas.

Summarize

Your skin protects the rest of your body. When your skin is damaged,
infections and illnesses can enter the body more easily. Your skin also
contains nerves that sense heat, cold, pain and pressure. It literally puts
you in “touch” with the rest of the world. One of the biggest causes ot
damage to the skin is exposure to the sun. Your skin is also affected by
anything that punctures or breaks it, including tattooing or piercing,

Small groups brainstorm healthy actions

Explain -
Think of the things we've been talking about as Group Roles
i i Time ¥
Impor{ant Parts Of Stay-lng healthy for a Ke;:s treaizi:iime and makas sure
lifetime. Each of these things—protecting your everyons stays focused.
. . Writer
eyes, ears and skin, and getting enough rest— o —
responses.

has its own action steps. | E——
E Leads discussion and makes sure
g everyane in the group participates,
Pﬂ’&paﬂ'e | Repuvrter
é Aeports the group answers to the
£ class.
Show the Group Roles sfide. )

Slide 2 : 4
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Create

You are going to be working in groups to think of specific ways or
things you can do to protect your eyes, ears and skin, and get enough
sleep.

Use the following steps to complete the activity:

* Divide students into 4 groups and assign each group to one of the
chart paper stations. (Note: If the groups are too large, you can have
groups wait to rotate into the brainstorming activity, or make
additional chart paper stations for each of the topics.)

e Assign up to 4 students in each group the following jobs:
— Time Keeper: Keeps track of time and makes sure everyone stays
focused.
— Writer: Writes the group member responses on the chart paper.
— Facilitator: Leads discussion and makes sure everyone in the group
participates.
— Reporter: Reports the group answers to the class.

® Direct students to brainstorm actions that will help keep the body
system listed on the chart paper healthy. Circulate as groups work to
monitor their progress.

e When groups have listed at least 2 healthy actions for the category
(about 1 or 2 minutes), tell groups to rotate to the next piece of chart
paper, read what the previous group wrote, and then add another
healthy action to the list.

® Have groups continue to rotate until they have written on all 4 pieces
of chart paper and are back at their original stations.
Note: Ask groups not to rotate until you direct them to. You may want
to use a signal such as a hand clap or ringing a bell to let groups
know when it’s time to switch. It’s important to keep the groups
moving every 1 or 2 minutes.

e Once groups are at their original stations, have the group reporters
read the list of healthy actions for that area to the class and discuss.
Supplement the lists if any crucial actions are missing, using the
Healthy Actions teacher page. Clarify any questions and correct any
misinformation, as needed.

Abstinence, Puberty & Personal Health
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Teach about advocacy

Explain

Knowing what to do to be healthy is one thing; taking action on what
you know is another. Sometimes we all need a reminder of what we
need to do or keep doing to be healthy. You can help each other take
steps to stay healthy by practicing the skill of advocacy.

Advocacy means taking planned action to have a positive effect on the
physical or social environment. The skill of advocating for something
means you use your knowledge, power and influence to convince others
to do something that is right, safe or healthy for themselves and others.

In order to advocate for something you must be able to:

» Get the attention of the people you want to reach. This group is often
called your “target audience.”

» Gather facts and information about the topic.

» Present strategies or actions people can take to do something healthy
for themselves or others.

= Offer a way to get more information or resources.

Write the letters PSA on the board.

Survey

How many of you know what the letters PSA stand for?

Explain

.S.how students a few
examples of PSAs from
the radio, TV or Internet,

If you think the letters PSA stand for public
service announcement, you're right! A public
service announcement is a bit like a
commercial advertisement with one important
difference. A typical commercial advertisement’s goal is to get you to
buy a certain product or service that will make money for the advertiser.
A PSA also tries to convince you to do something, but its goal is to help
everyone be healthy and safe. PSAs raise awareness about what to do to
be healthy and safe by offering information and advice to teach people
about a health issues, or get them to change their attitudes or make
healthy choices. PSAs are a form of advocacy.
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Ask & Discuss

What do you think would make a PSA effective, or work, in changing
people’s behaviors?

Allow students to respond to the question and discuss their ideas.

Summarize

P5As can use many different ways to get a message across. They might
use music or pictures, or feature a celebrity. But all PSAs work best
when they:

¢ Grab the attention of their target audience.

° State the facts and clearly say what the issue or concern is and why
it’s important.

 Offer ways to really make a difference.

* Inspire people who hear them to take positive action.

These are the same things you have to do to advocate successtully.

Students demonstrate learning

ﬁomplete Planning & PSA for Healih

You are now going to answer some questions
about what you've learned. Then you'll work B
with a partner to create your own radio PSAs to
teach each other about these important
personal health topics and the actions that can
help young people like you stay healthy now e
and for a lifetime. '

Direct students to turn to Planning a PSA for

Health on page 4 of the Student Workbook.

. Workbook page 4
Think about what you've learned today. Then:

* List at least 2 actions you can take to protect your vision, protect
your hearing and protect your skin from sun damage.

¢ Name at least 3 benefits of getting enough sleep and rest.

Alfow time for students to answer the questions in Part 1 individually.

Abstinence, Puberty & Personal Health
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cr@ ate Planping a P5A for Health

Planning a PEA for Health

'\|‘|U

b Pt 25 PEang: Ouer PR 550000

Pair students and explain the process for
creating the PSAs. mo———

g videa peoteoting dkia Tiom Fn daeaga
o protoriog haming n geTng anough sleag N TR

top 2: Vihat vis will oy o g4t €15 avmosion of B0 pooRs U va?

Use this sheet to plan your PSA. Things to keep
in mind:

o Write your name and your partner’s name in
Part 2.

s Choose 1 of the topics for your PSA. You can
focus on protecting your vision, protecting -
your hearing, protecting your skin from sun e e
damage, or getting enough sleep and rest. Workbook pages 5-6
(Note: You can assign topics to students if you
wish, or allow them to choose which one they want to address. )}

Slop 5 Wil v
£, vt vkl ehdm tasonucea be?

%-E AR

s Your PSA must last only 30 to 60 seconds. This means you have only
a very short time to get your message across.

» Be sure the words you choose and the
message you give will appeal to people your
age. Think about what would convince you
to take healthy actions.

Allow students to create
an audio recording or

» When you present your PSA use a tone of video for their PSA.
voice that will help deliver a convincing

message.

» Prepare and practice your PSA over the next few days. I will let you
know when you will present your PSA to the class.

Demonstrate .

PSA Evaluation Form

Prior to the first presentation, distribute enough
PSA Evaluation Form activity sheets to each
student to evaluate all of the scheduled
presentations. Explain that they will use this
sheet to evaluate the effectiveness of the PSA
presented by their classmates, and that their
own PSA will be evaluated in the same way.

Use the following steps to conduct the PSA
presentations:

, . Master 3
e Ask the scheduled pairs to present their

PSAs.
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® Ask each pair to share any additional information they learned about
their topic while creating their PSA.

e Supply additional facts or strategies, or correct any misinformation, as
needed.

e Ask the audience fto complete a section of the PSA Evaluation Form
activity sheet after each PSA is presented.

e After all PSAs have been presented, ask the audience to share which
strategies from the PSAs they will be most likely to use to stay
healthy.

End the lesson

Close

You've learned a variety of actions you can take to stay healthy both
now and in the future. How do you think this lesson and the PSAs you
created and heard will affect your ability to be healthy for a lifetime?

Allow as many students to respond to the question as possible.

Assess

Collect students’ Planning a PSA for Health and PSA Evaluation Form
activity sheets and evaluate their work for this lesson.
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Healthy Actions

Things te Do to Protect Your Ears and Hearing

» Never poke around inside the ear with any kind of object.

» Know which noises can cause damage and avoid them whenever
possible.

¢ Move away from loud sources of noise.

* Wear ear plugs or other hearing protection when you know youwll be
around loud noises, such as at a music concert or when working with
power tools.

¢ Turn down the volume on music systems.

* Avoid long hours of listening through headphones or ear buds.

» Take breaks from listening.

* Get help for serious ear aches and infections.

» Get your hearing tested at school or a doctor’s office.

Sources: National Institute on Deafness and Other Communication Disorders,
www.nided.nih.gov; Centers for Disease Control and Prevention, Division of Adolescent
and School Health, www.cdc.govihealthyyouth/moise.

Things to Do to Protect Your Eyes and Vision

¢ Get your eyes checked by an eye doctor.

 Eat lots of fruits and vegetables. Lealy greens are especially good for
YOUT eyes.

» Wear eye protection such as safety glasses when you play sports,
work with tools, or have a job thart requires it.

e Wear sunglasses to protect your eyes from the sun’s UV rays.

= Take hreaks to rest your eyes when you're using a computer or
reading.

* Don't ever smoke.

» Wash your hands before touching your eyes to put in contact lenses.

Source: Centers for Disease Control and Prevention, Vision Health Initiative,
www.cde.gov/visionhealth.

(continued)
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Healt A\ Actions (continued)
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Things to Do to Protect Your Skin

Use sunscreen. SPF (sun protective factor) 15 or higher is best, with
both UVA and UVB protection.

Reapply sunscreen if you're out in the sun for more than 2 hours, or
after you swim or sweat.

Wear clothing that helps protect exposed skin, such as loose-fitting
long-sleeved shirts and pants.

Wear a hat with a wide brim to shade your face, head, ears, and neck.
Wear sunglasses that wrap around and block UVA and UVB rays.

Stay in the shade when you're outdoors, especially in the middle of
the day when the sun is highest.

Treat and bandage any cut or wound in the skin promptly.

Be sure any body art such as tattooing or piercing is done by a
licensed artist who follows safety guidelines.

Source: Centers for Disease Control and Prevention, www.cde.govicancer/skin.

Things to Do to Get Enough Sleep and Rest

Go to bed and get up at a regular time, even on weekends and
vacations.

Take a nap if you're tired during the day.

» Do something relaxing before you go to bed. Turn down the lights.

Take a hot bath. Read a book. Listen to calm music.

Be sure your bedroom is dark and quiet.

Sleep on a comfortable mattress and pillow.

Don'’t have a computer or TV in your bedroom.

Don't play computer games right before bed.

Stop eating at least 2 to 3 hours before your bedtime.

Get regular physical activity. But don’t work out right before you go
to bed.

Avoid caffeine. Don't drink coffee, tea, cola or energy drinks, or eat
chocolate in the evening or within 6 hours of going to bed.

Source: National Sleep Foundation, www.sleepfoundation.org.
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Directions: Answer the questions in Part 1 on your own. Then work
with a partner to choose a topic and make notes to plan your PSA in Part 2.
Your PSA must last only 30 to 60 seconds. Choose a message and use
words that will appeal to people your age. After you write your PSA, practice
presenting it. Be sure your tone of voice will send a convincing message.

3) What are at least 2 specific actions you can take to protect your skin from
sun damage?

1.
2.

What are at least 3 benefits of getting enough sleep and rest?
1.
2.
3.

Self-Check

O 1listed at least 2 specific ways to protect vision.

00 |listed at least 2 specific ways to protect hearing.

{1 |listed at least 2 specific ways to protect skin from sun
damage.

I |listed at least 3 benefits of getting enough rest and sleep.
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(coritinued)

PSA created by and

Step 1: Which health topic will we focus on?
# protecting vision @ protecting skin from sun damage

g protecting hearing # getting enough sleep and rest

Step

What we will say to get the attention of young people like us?

3 What information about our health topic wiil we present?

0 4: What actions will we suggest people do?

Step 5: Will we name a resource people can use to get more information?
If so, what will this resource be?

(continued)
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~ Our Health PSA

{continued)

elf-Check

Our PSA gets the attention of the target audience.

Qur PSA cleariy identifies the topic and offers at least 1
correct fact about it.

QOur PSA describes a specific action teens can take to
protect their health.

Qur PSA names a resource for more information. ?

S

=

0

O
N !
6
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ESH'H Amsociatas

PSA Evaluation Form

Group Members:

Health Topic:

1. Tha PEA got my attenlion.
[ Yes [ No [] somewnat

2. The PSA clearly identified the topic and gave information about it.
[ Yes [1Na [] Somewhat

3. Tha PEAlold me actions | could 1ake 1o stay healthy.
|: Yes D No D Somewhat

4, This PSA would convinge me to take action o protect my healin.
[ ‘es L1 Na L] Somawhat

HEALTH Swarr Middie Hchool

Group Members:

Health Topic:

1. The PSA gol my attzntion.
[ Yes [ Na [ ] Somewhat

2. The PSA clzarly identified the topic and gave information about it.
[ Yes [ o [ Semewhat

3. The PSA told me actions | could take to stay healthy.
[ Yes [ No [] Scmewhat

4, This PSA would convince me ko take action to protact my health,
[ Yes [ No [] Scmewhat
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Overview

In this lesson, students develop their
understanding of how to prevent infectious and
chronic disease. They identify the symptoms of
illness and learn the differences between
infectious and noninfectious disease. They
examine how common infectious illnesses are
transmitted, and discuss and practice ways to
prevent them. They then learn about behavioral
and environmental factors that can influence
the development of chronic disease. They
summarize their learning by making a simple
plan they will follow to help prevent disease
and promote lifelong health.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Summarize the symptoms of someone who is
sick or getting sick.

2. Explain the differences between infectious
and noninfectious diseases.

3. Summarize the ways that common infectious
diseases are transmitted.

4. Describe the behavioral and environmental
factors that contribute to the major chronic
diseases.

5. Summarize health practices to prevent the
spread of infectious illnesses.

Comprehending Concepts

Performance indicator
1.8.1: Analyze the
relationship between
heatthy behaviors and
personal health.

Barformance Indicaior
1.8.3: Analyze how the
environment affects
personal health.
Performance Indicator
1.8.4: Describe how family
history can affect personal
health,

Standard 7

Practicing Health-
Enheancing Behaviors
Performance Indicafor
7.8.1: Explain the
importance of assuming
responsibility for personal
health behaviors.
Performance Indicator
7.8.2: Demonstrate healthy
practices and behaviors
that will maintain or improve
the health of self and
others.

Berformance Indicator
7.8.3: Demonstrate
behaviors to avoid ar
reduce health risks to self
and others.

6. Summarize health practices to help prevent chronic disease.

Abstinence, Puberty & Personal Health
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Materials & Preparation

Prepare
* Have dry bar of soap and a paper towel for the hand-washing
demonstration. Provide these items for students as well, if you wish.
+ Have Infectious & Noninfectious Diseases (Slide 3), or make a
transparency, it needed.

Review

» Types of Diseases, pages 41-42.

* My Plan to Be Healthy & Disease Free for a Lifetime (Student
Workbook pages 7-8), and Scoring Rubric, page 193.

Health Terms

Review the teaching steps, teacher page, slide and activity sheet for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:

» bacteria * infectious

¢ chronic * lifestyle

= environment = noninfectious
° factor ° parasites

e fungus ° symptom

° genes ® foxins

* germs * virus

* heredity

Support for Diverse Learners

To ensure student success with comprehending concepts:

e Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

¢ Distribute copies of the Infectious & Noninfectious Diseases slide,
discuss, and provide examples for students.

= Make a slide or transparency of the My Plan to Be Healthy & Disease
Free for a Lifetime activity sheet and review, as needed.

 Explain how some infectious diseases can become chronic. For
example, hepatitis is an infectious virus, but some types can become
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chronic. This means the virus can remain in the body for the rest of
the persons life and can continue to damage body organs.

° Consider cultural and socioeconomic factors that may affect the
ability of students’ families to access appropriate health care.

e Consider cultural and social beliefs regarding health care when
discussing how diseases are identified and treated, and by whom.

* Consider that cultures may have different interpretations of health
risk behaviors.

To ensure student success with writing:

e Pair students with stronger writing skills with students who may
need help reading and responding to the questions on the My Plan to
Be Healthy & Disease Free for a Lifetime activity sheet.

¢ Allow students to complete the activity sheet as homework and to
share it with a family member.
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Get students ready for learning

Transition

You've been tatking about all the things you can do to help keep your
body healthy all through your life. On a piece of paper, list as many of
these actions as you can in 1 minute.

Allow students to focus and work quietly for a minute. Then go around
the room and call on students to share one thing they wrote. Ask for a
show of hands of those who also listed this way to keep the body
healthy, and make a list on the board. Continue untif all ideas have been
shared. If students have mentioned things related to avoiding illness,
circle those things. If students have not mentioned ways to avoid illness,
prompt them to solicit a few ideas: What about keeping your body from
getting sick? Can you think of some things you do to avoid getting sick?
Add these ideas to the list and circle them.

This list has many good ideas about how to stay healthy. Some of them
have to do with avoiding illness and keeping your body from getting
sick. Today you'll be learning more about that.

Motivate

How many of you have ever been sick with a cold, the flu or some other
illness? How did you know you were ill? How did your body feel?

Allow a few students to briefly share their experiences. Ask questions to
engage the entire class as each student shares (e.g., How many of you
have also been sick like this? Has anyone else felt this way when you
were ill?).

Teach about symptoms of illness
Ask & Discuss

What are some signals your body sends to let you know you are sick or
getting sick?
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Allow students to respond to the question, and make a list of their ideas
on the board. Title the list “Symptoms.”

Summarize

Yow've just described some of the symptoms of illness. Symptoms is
another word for signs or signals. Understanding what happens to your
body when it’s sick or getting sick is part of knowing how to keep it
healthy. When you can notice symptoms, or signals, of disease or
illness, you can take steps to get help when you need to.

Categorize types of diseases

Survey

What are some illnesses or diseases you have heard of?

List student responses on the board. Be sure the list includes both
infectious (e.g., cold, flu, pneumonia, chicken pox) and noninfectious, or
chronic, diseases (e.g., asthma, diabetes, heart disease, cancer).

Explain

Some of these are illnesses you can catch or get from other people.
Some of them are not. One way that experts understand diseases is to
look at how people get the disease or illness.

Prepare
Show the Infectious & Noninfectious iéﬁ?g;:?:?oﬁs
Diseases sfide. s D!:ai:eases
infectious diseases are those that can be g o
passed from person to person. These illnesses {| T
are caused by germs—organisms that cause j| | SEESEEEERS,
disease, such as bacteria, viruses, parasites or B
fungi. When someone gets one of these types of R
germs in his or her body, we say that this Slide 3

person has been infected with the disease.

Other people can then get the disease from direct contact with the
infected person or from touching things the infected person has
touched that have germs on them. Germs can also go into the air when
someone who’s infected coughs or sneezes. Then other people breathe
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in the germs and get sick too. Examples of infectious diseases include
cold, flu, chicken pox and athlete’s foot.

Noninfectious diseases are those that develop inside a person’s body.
These illnesses can’t be “caught” or passed to other people. Some
noninfectious diseases are caused by heredity—the genes from their
families that people are born with. Others can develop due to unhealthy
habits and lifestyle choices. Some can come from the environment
around a person. Examples of noninfectious diseases include heart
disease, diabetes, cancer and lung disease.

Complete

Let’s look at the list of illnesses and diseases you named earlier and
decide which are infectious and which are not.

Draw a 2-column chart on the board. Label one side “Infectious™ and the
other side “Noninfectious.” Go through the list of illnesses/diseases on
the board and have students categorize each one. Probe for student
thinking by asking how they decided which category the disease belongs
in. Rewrite the name of the disease in the appropriate column.

Be prepared to clarify the definitions of infectious and noninfectious for
students and correct any misinformation. Refer to the Types of
Diseases teacher page as needed.

Teach about how to prevent infectious
disease

Aslkz & Discuss

What are some ways infectious diseases can be passed from person to
person?

Allow students to respond to the question and discuss their ideas.

Summarize

Types of direct contact that can spread an infectious illness or disease
include touching, hugging, holding hands with or kissing an infected
person.

Types of indirect contact that can spread an infectious illness or disease
include being around someone who is sneezing or coughing; sharing
food; sharing eating utensils or grooming items, such as spoons, cups,
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straws, brushes, combs, make-up, or nail clippers; and touching hand
rails, doorknobs, handles or tissues that have germs on them.

Ask & Discuss

What are some actions you can take to help protect yourself from
getting an infectious disease?

Allow students fo respond to the question and discuss their ideas.

Summarize

To avoid getting an infectious disease, you have to keep the germs that
cause it from getting into your body. Some people wear a mask over the
nose and mouth to avoid breathing in germs from the air when they’re
around others who are ill. You can also try to avoid touching objects or
surfaces someone who's sick has touched.

But one of the best ways to avoid germs is to wash your hands often,
especially before you eat, drink or touch food, and after you use the
bathroom, have been in public places or have been around someone
who’s sick.

Model

Washing your hands sounds simple, but you need to be sure you do it
well and long enough to get rid of germs. Follow these steps: -

e Wet your hands.
» Use plenty of soap and scrub your hands for at least 20 seconds.

e Be sure to wash between your fingers and under your nails and scrub
both the front and back of your hands.

= Rinse well with clean, running water.

* Dry your hands with a towel. If you use a paper towel, throw it away
after use.

Demonstrate the proper way to wash hands using a dry bar of soap and
paper towel, and miming the actions of turning on and off the water
faucet.

Practice

Let’s practice the right motions for washing hands.
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Allow students to practice the motions for properly washing hands.
Observe as students practice and provide corrective feedback, as
needed.

Ask & Discuss

What about when you're sick with an infectious disease? What can you
do to protect others?

Allow students to respond to the question and discuss their ideas.

Summarize

You can help avoid spreading an infectious disease by limiting the
number of germs you put into the air or on surfaces. Cover your nose
and mouth any time you cough or sneeze. Wash your hands often.
Avoid touching doorknobs, counters, sinks or other surfaces that other
people will touch. Stay away from public places and stay home from
school or work if you can.

Model

The best way to cover your nose and mouth when you cough or sneeze
is to place your mouth and nose against your inner elbow or sleeve.

Demonstrate the proper way to do this.

You can also cough or sneeze into a tissue, and then be sure to throw
the tissue in the trash right away.

Practice

Let’s practice covering coughs and sneezes.

Allow students to practice the motions for properly covering a cough or
sneeze. Ohserve as students practice and provide corrective feedback,
as needed.

 Teach about how o prevent
chronic disease

Prepare

Show the Infectious & Noninfecticus Diseases slide again, and poimt
to the Noninfectious Diseases section.
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Explain

The other type of disease you learned about today are ones that are not

passed from person to person, but can develop from inside a person’s
body.

Many of these noninfectious diseases are also chronic diseases. Chronic
means that an illness or disease is ongoing or lasts a long time. Many
chronic diseases develop slowly, over time. People may not know they
have the disease, because it often doesn't cause symptoms right away.
Chronic diseases can be mild and cause few problems for a person, or
be serious enough to threaten someone’s life.

Experts who study serious diseases, such as heart disease, diabetes and
different types of cancers, have learned a lot about the kinds of things
that can cause chronic diseases or make these diseases worse when they
happen.

Ask & Discuss

How can your family history, or genes, affect your chances of getting a
chronic disease?

Allow students to respond to the question and discuss their ideas.

Suwmmarize

We all inherit certain traits from our families. Hair and eye color, a
tendency toward a certain body size, or facial features that “run in the
family” are all a result of the genes you inherit from your family. In the
same way, heredity or genes may make a person somewhat more likely
to develop certain chronic diseases.

Explain

You can't change the genes you get from your family. But family history
isn't the only thing, or even the main thing, that affects whether a
person develops a chronic disease. The 2 biggest factors that can lead to
chronic disease are the environment and the lifestyle or behavior choices
people make each day.

Ask & Discuss

What are some things in the environment that could affect a person’s
health and chances of developing a chronic disease?

Allow students to respond to the question and discuss their ideas.
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Summarize

Environmental factors that can contribute to chronic disease include:

s Secondhand tobacco smoke

©

Pollution
= Dangerous chemicals or toxins
e Sun exposure

= Unclean water

Explain

Just as people can't change their genes, they can't always change their
environment. But your own personal health choices are up to you. The
behaviors you choose each day can play a big role in your health. You
are responsible for the choices you make and the actions you take to
stay healthy and help yourself avoid chronic disease.

Create

Find a partner. Yow'll have 2 minutes to work together to list unhealthy
behavior choices that could negatively affect people’s health and
increase their chances of getting a chronic disease.

Pair students or allow them to select partners and give them 2 minutes
to brainstorm as many unhealthy behavior choices as they can. Go
around the room and allow each pair to share one thing they wrote.
List behaviors on the board as students name them, correcting any
misinformation, as needed. Be sure the list includes the following:

s Fating a high-fat or high-sugar diet
s Eating too few fruits, vegetables and whole grains

= Not getting enough physical activity

e Not getting enough sleep and rest

= Not managing stress

. Invite a nurse or physician
s Using tobacco, alcohol or other drugs to discuss ways students
can stay healthy and

disease free.
check-ups \ J

o Not seeing a health care provider for
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Students demonstrate learning

Cﬁmpﬁete I My Plan t¢ Be Healthy

You've been learning about ways to keep your & Dissase Proe for a Liiosime

body healthy. Many of these things can also ] B

help you avoid infectious and noninfectious, Gy e
chronic diseases. Now you're going to put it all - :
together to make a plan stay healthy. o — =

Aways

Direct students to turn to My Plan to Be o
Healthy & Disease Free for a Lifetime on —
page 7 of the Student Workbook and allow time Paman ]
for them to complete the activity sheet, )

mthe

et

Mbriepen, Patery & Fevest satn

End the lesson Workbook pages 7-8

Close

What's the 1 action from your Plan to Be Healthy & Disease Free for a
Lifetime that you will start doing right now to protect yourself from
disease?

Go around the room and allow students to share the healthy action they
described on their activity sheets,

All of these things are ways you can protect your body and keep it
healthy. You've made the connection between practicing healthy
behaviors today and staying healthy for a lifetime. The actions you take
every day can help you have a healthy life both now and in the future.

Assess

Collect students’ My Plan to Be Healthy & Disease Free for a Lifetime
activity sheets and evaluate their work for this lesson.
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Types of

Diseases are often categorized by how people Qet' '
themn:

« Infectious diseases can be passed from person to person. They are
caused by germs—bacteria, viruses, parasites, fungi, etc. They can be
passed by direct contact with an infected person, such as hugging,
kissing or holding hands. They can also be passed by touching things
an infected person has touched that have germs on them—such as
doorknobs, handles, counters and other surfaces—or by sharing
eating utensils or grooming items—such as brushes, combs, make-up
or nail clippers. Some can be passed through the air when an infected
person coughs or sneezes.

e Noninfectious diseases develop inside a person’s body and can't be
“caught” or passed to other people. Some noninfectious diseases are
influenced by heredity; some can develop due to unhealthy habits or
lifestyle choices; and some can be attributed to the environment
around a person.

Diseases can also be categorized by how long the
disease or ililness lasts.

« Acute diseases happen quickly and last a short time. People usually
have symptoms right away and can tell they are sick. Acute diseases
can be mild, or serious enough to be life threatening. Some go away
on their own. Others can be treated with medicines to help the
person recover or feel better. Most infectious diseases are acute.

e Chronic diseases are illnesses that are ongoing or last a long time.
Many chronic diseases develop slowly. People may not know they
have the disease, because it often doesn’t cause symptoms for a long
time. Chronic diseases can be mild and cause few problems for a
person, or be serious enough to threaten someone’s lile. Chronic
diseases usually need a doctor’s care and/or treatment with medicines
to help the person feel better.

Most noninfectious diseases are chronic, although a few can be acute.
For example, an allergic reaction to food or an insect bite, which
cannot be passed to other people, usually causes symptoms right
away. 1t’s also possible for an infectious disease to become chronic.
For example, sometimes hepatitis—a virus that infects the liver—can
remain in the body for the rest of the person’s life.

(continued)
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"Les'_s__oi:i-_::?,j « Protecting My Body from Disease

Types of Diseases coninued

Examples of infectious diseases:

» cold » athlete’s foot and nail fungus
o flu * strep throat
» chicken pox, measles » ear infections
and mumps * head lice
» whooping cough » pinkeye

Examples of noninfectious, chronic diseases:

* heart disease » lung disease
e diabetes e gum disease
° cancer

Behaviors that contribute to chronic disease:
= High-fat or high-sugar diet
o Eating too few fruits, whole grains and vegetables
« Not getting enough physical activity, leading a sedentary lifestyle
» Not getting enough sleep and rest
+ Not managing stress
» Using tobacco, alcohol or other drugs
» Not getting regular medical or dental check-ups
= Poor personal hygiene

Environmental factors that contribute to chronic
disease:

o Secondhand tobacco smoke

s Ixcessive noise
Pollution

2

Dangerous chemicals, toxins
* Sun exposure
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Infectious Diseases

Noninfectious Diseases

Infectious &
Noninfectious
Diseases

Caused by germs—bacteria, viruses, parasites, fungi.
Can be passed from person to person.

Can be passed by direct contact with an infected person or from
touching things an infected person has touched that have germs
on them.

Some can be passed through the air when an infected person
coughs or sneezes.

Examples: cold, flu, chicken pox, hepatitis and athlete’s foot.

Develop inside a person’s body.
Can't be “caught” or passed to other people.

Heredity, or the genes from their families that people are born with,
can play a part.

Can be influenced by personal health choices people make, such
as what they eat, how much activity they do, how much sleep they
get and how they deal with stress.

Can also come from things in the environment, or around a person,
such as pollution, smoke, poisons, noise or harmful sun rays.

Examples: heart disease, diabetes, cancer and lung disease.
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Directions: Answer the questions under each step to complete your
plan.

B Sma@ 1: Know how and why people get si

1) Describe at least 3 signals your body sends when it's getting sick:
1.

2.

What is the difference between infectious and noninfectious disease?

Describe at least 3 ways a person could catch an infectious disease:
1,
2.
3.

Describe at least 2 things in the environment that could lead to chronic
disease:

1.
2.

Describe at least 3 unhealthy behavior choices that could lead to
chronic disease:

1.
2,
3.

{continued)
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What action will you take right now to help yourself stay healthy for a

lifetime?

Self-Check

O | completed all th_e questions in Step 1.
] | described 2 actions to 1ake to help avoid infectious

dissase.

O | described 3 actions to take to help avoid chronic

disease.
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Directions: Use what you learned today to answer the questions.

What are the 3 ways a person can get HIV?

What are at least 3 symptoms of HIV?

What are the consequences of HIV? Be sure to describe what happens
to the body over time when a person has HIV.

Wha.t is the safest, best way to avoid HIV and why?

5 Why is it safe to be friends with someone who has HIV?

Self-Checlk
|

| listed 3 ways a persan can get HIV.

| listed at least 3 symptoms of HIV.

| described consequences of HIV, including what happens
to the body over time.

| explained the best way to avoid HIV and why.

| explained why it is safe to be around someone with HIV.

[ I B |
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Lesson b

Puberty

Overview
In this informational lesson, students learn ..
about puberty. Small groups brainstorm Standard 1:
physical, emotional and social changes they Comprehending Concepts
hink duri b The class di Performance Indicator
think occur during puberty. The class discusses 1.8.2: Describe the
and evaluates the groups’ lists, and then interrelationships of
students complete an activity sheet on the emotional, intellectual,
physical and social health in
changes they learned about. As homework, adolescence.
students interview parents or other adults Standard 4:
about puberty and sexuality. Communication
. . Performance Indicator
Tlme: 4’5—60 minutes 4.81: App;y effective
verbat and nonverbal
Lesson Ohiective communication skills to
enhance health.
Students will be able to: . -

1. Describe the physical, social, mental and emotional changes
associated with puberty for boys and girls.

Materials & Preparation

Prepare
» Have What Is Puberty? (Slide 5), or make a transparency, if needed.
* Have the Group Roles slide or transparency (Slide 2).

* Hang 6 pieces of chart paper at different places in the classroom.
Title the 6 pieces:
— What Is Puberty?
— Mental and Emotional Changes
— Social Changes
— Physical Changes for Boys
~— Physical Changes for Girls
— Getting Through Puberty
* Have markers.

+ Have blank index cards.

' tinence, Puberty & Personal Health
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Lesson b » Puberty

Copy
+ When My Parents Were Teens (Master 4) for each student.

A Review
+ A Time of Change (Student Workbook pages 9-11).

+ What | Learned About Puberty (Student Workbook page 12) and
Scoring Rubric, page 194.

Health Terms

Review the teaching steps, slides, master and activity sheets for terms or
concepts your students may not know, and be prepared to explain them.

Examples:

* estrogen * puberty

* genitals * pubic

¢ gland * reproductive
_ * hormone _ + self-conscious
; * mature * testicles
: * menstruation * testosterone
‘ * penis * vagina

* progesterone

| ‘.?é; Support for Diverse Learners

To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

* Clarify the changes boys and girls go through, as needed. Correct any
misconceptions or misunderstandings before classroom discussion
and completion of the activity sheets.

* Add a discussion of myths and facts about puberty to the lesson to
address misinformation and other things students may have heard or
worry about.

To ensure student success with group activities and communicating about
sexual and personal health issues:

iR » Make time to talk privately with students who appear reluctant or
inhibited about discussing sexuality and personal health issues with
i peers in class or with an adult family member. Keep in mind that
some students may have family rules that prohibit or limit discussion
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Puberty * Lesson 5

of these issues. Give these students the same respect as other students
who are willing to openly communicate about sexual health in class.

* Modify group activities to allow students to start the activity in pairs
to think, share and write/discuss, and then, when students feel more
comfortable with sharing, move them into larger groups of 4 to
continue the discussion.

* For this and later lessons, consider that some parents/guardians may
not discuss sexual health and relationships with their children
because of lack of knowledge, discomfort, cultural concerns, taboos,
ete. Provide alternate ways for students to obtain information from a
trusted adult and complete the When My Parents Were Teens family
sheet.

o ensure student success with reading:

* Pair students with stronger reading skills with those who may need
help reading the A Time of Change reading sheet, or call on strong
readers to read the information aloud in class.

1o ensure student success with writing:

* Allow students to work in pairs to write the questions they have
about sexuality or body changes on the index cards.

* Pair students with stronger writing skills with students who may
need help reading and responding to the questions on the What i
Learned About Puberty activity sheet. Students may also work in
trios.

* Allow students to'select magazine pictures of examples of physical,

: social, mental and emotional changes associated with puberty for
both boys and girls, and explain their choices to a partner, as an
alternate way to complete the What I Learned About Puberty
activity sheet.
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Lesson 5 ¢ Puberty

Introduction

E Get students ready for learning

Transition

Write the following words on the board: body, thoughts/feelings,
relationships.

Take out a piece of paper. Think about how you are different now than
you were three years ago. How has your body changed? How have your
thoughts or feelings changed? How have your relationships with your
family and friends changed? Describe at least 1 way you’ve changed in
each of these areas.

Allow students to focus and work quietly for a minute or two. Allow
students to share what they wrote, if they want to.

Motivate

Changes can be exciting. They can also be confusing. There may be
things you are worried or curious about. You’ll have a chance to get
many of your questions answered as we continue to learn about puberty
and how your bodies and lives are changing. If you have a

question you'd like to ask, you have a chance to ask it anonymously,
without giving your name, now.

Distribute an index card to each student. Explain that students can write
a question they have about sexuality or body changes on the card, and
that you will be answering these questions over the next few lessons.
Tell students not to put their names on the cards, unless they would like
a private answer. When students have finished, go around the room and

collect the cards in a box or other container.

(Note: Take time after the lesson to review students’ questions and
decide if there’s a particular lesson in which you will answer them.

Remove any questions that are inappropriate or irrelevant. Arrange to
meet with any students who requested a private answer.
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Puberty * Lesson b

__Teaching S
HE Define puberty
Prepare -
Show the What Is Puberty? sfide. Pwugz\:t Iys?
State Puberty i thsstage o

changes from a child’s
body to an adult body.
Your brain, feelings and
relationships change too.

Puberty is the stage of life when your body
changes from a child’s body to an adult body.
Your brain, feelings and relationships change
too.

T i PRMECERE Vi b

- l.
Explain e

Slide 5

During puberty, your body’s reproductive system
matures, These are the body parts that allow
people to have children. After puberty, your body is physically able to
reproduce, although most people aren’t ready to raise or support a child
until many years after puberty.

Puberty brings other changes too. Some of these are physical. Others are
mental or emotional. Still others are social. You’re going to read more
about these changes now.

2 Small groups list changes of puberty

Prepare J—
[

Put students into at least 5 groups of 4 and Group Roles
show the Group Roles slide. Assign students in e e and makes e
each group the following jobs:

everyone siays focused,

Writer
Virites down the group member

* Time Keeper: Keeps track of time and respanses,
makes sure everyone stays focused, Facllitator

Leads discusslon aad makes sure
everyons In the group participates.

s Writer: Writes down the group member
responses. '

Reporter

Reports the group answers Lo the
class,

T S

e Facilitator: Leads discussion and makes J
sure everyone in the group participates.

Slide 2
* Reporter: Reports the group answers to the class.

(Note: If there are fewer than 4 students in a group, assigh group
members more than one task.)

Abstinence, Puberty & Personal Health 63



Lesson 5 * Puberty

Read & Share A'Time of Ghange

F1l

Direct students to turn to A Time of Change on A Thme of Phange

page 9 of the Student Workbook. Assign a ATimoofChange [~
reading section to each group. If you have more
than 5 groups, you can assign some sections to
more than one group. Tomp R

U | B T L

Read the section assigned to your group. Then
move to the chart paper station that matches

| the title of the section you read. Work in your
group to come up with a list of the key points . - -
you think everyone in the class should know — =
about this aspect of puberty. e

Workbook pages 9-11

I

Allow time for groups to read the information
and record key points on the designated chart paper. When groups have
finished, review each section, allowing reporters to share the key points
i their group wrote down. Correct any misinformation and supplement the
group lists, as needed.

Assessment & Closure

B Students demonstrate learning

Complete & Share What 1 Leamed
About Puberty
Direct students to turn to What | Learned = ine—.]

Tt 41 SRRRLRTS Dl by calig e BF,

About Puberty on page 12 of the Student
Workbook and review the directions for
completing the activity shest,

Think about what you've learned today, then o
describe:

* 1 social change

* 1 mental or emotional change .

* 3 physical changes for boys Workbook page 12
* 3 physical changes for girls
* 2 physical changes for both boys and girls

Allow students time to complete the activity sheet,
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Puberty ¢ Lesson b

B Prepare for homework assignment
Explain

One of the tips for getting through puberty was to connect with your family.
There are good things that can come from talking to your parents or other

trusted adults about puberty

E End the lesson

Close

Today you learned about changes that happen during puberty. What are
some examples of changes that happen during puberty in each of these
areas?

e Mental changes

* Emotional changes

Social changes

Physical changes for boys

Physical changes for girls

Physical changes for both boys and girls

Call on several students to share changes for each category.
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Lesson 6 « Puberty

Assess

Coliect students’ What 1 Learned About Puberty activity sheets and
evaluate their work for this lesson.

!
I
{
4
|

Objective 1
Students described the physical, social, mental and emotional
changes associated with puberty for boys and giris by:

J Completing the What | Learned About Puberty activity sheet.
(Scoring Rubric, page 194)

66
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Student Journal

Lesson 5: Puberty

Journal entry

Think about how you are different now than you were 3 years ago. How has
your body changed? How have your thoughts or feelings changed? How
have your relationships with your family and friends changed? Describe at
least 1 way you've changed in each of these areas.

Class discussion notes
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What I Learned
About Puberty

Directions: Complete the statements to describe the different changes
of puberty.

This is 15o¢i that happens during puberty:

etk .

This is 1 éntal or emotion: ige that happens during puberty:

s during puberty:

Self-Check

E1 | described 1 sociat change that happens for younyg people
during puberty.

[ | described 1 mental or emotional change that happens for
young pecple during puberty.

[ | described 3 physicat changes that happen for boys and 3
that happen for girls.

{1 | described 2 physical changes that happen for both boys
and giris.
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When My Parents Were Teens

Directions: Take a few minutes to talk to your parent/guardian(s) or another
trusted aduilt about these questions. Don't write down the answers. Have the adult
sign the sheet when you're done. Then answer the questions for you at the bottom
of the page.

1. What were some of the physical changes that surprised you when you went
through puberty?

2. What were some ways your friendships or life changed when you went
through puberty?

3. Did you ever get embarrassed by something you said or did as a teen?
If so, what was it?

4. How did you get along with your parents when you were a teen?
5. What were scme of the goals you had when you were a teen?
6. What are some things that are the same for me as when you were a teen?

7. What advice do you want to give me ahout sexuality?

Sign off

I discussed this sheet with my son or daughter.

8. How did you feel about talking to your parent?

9. What are at least 2 benefits teens get from talking to their parents or another trusted
adult about sexuality?

Self-Check

£ 1 asked my parent/guardian the questions.
[ The adult | talked to signed the page.

O | described how | felt about talking to my
0O

parent/guardian.

| described at least 2 benefits of talking about
sexuality with a parent or other trusted aduit.
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A Time of Change

> What Is Puberty?

Puberty is the time when your body changes from a child's body to an adult body. Puberty
can begin any time between ages 9 and 16. Puberty happens to everybody. And each
person goes through puberty at his or her own pace.

During puberty, glands in your body begin to produce hormones. Hormones are chemicals
that signal parts of the body to grow and change.

The body's reproductive or sex organs are the parts that allow people to reproduce, or have
children. During puberty, hormones cause these organs to mature.

Hormones cause other changes to girls' and boys’ bodies too. Both girls and boys:
Grow quickly and sometimes feel clumsy in their taller, larger bodies.
B Sweat more and may have body odor.

B Get oilier skin and can have pimples.

Girls often begin puberty 1 to 2 years earlier than boys do.

> Physical Changes for Girls

v g 1A -
F AN

=3

The 2 main hormones that cause female bodies to grow and change are estrogen and
progesterone. Men's bodies make some estrogen and progesterone too. But women make 10
times more of these hormones than men do.

These are some of the main changes that happen to girls during puberty:

B Hips get wider.

Waist gets smaller.

B Hair grows under arms.

B Hair grows around genitals (pubic area).

Breasts develop. One breast sometimes grows larger than the other. This is normal.

Menstruation (“having periods") starts any time from age 9 to 16.

(continued)
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A Time of Change

(continued)

"The main hormone that causes male bodies to grow and change is testosterone. Women's
bodies make some testosterone too. But men make 10 times more testosterone than
women do.

These are some of thé main changes that happen to boys during puberty:

2 Shoulders get broader.
B Muscles giow,

B Voice gets deeper,

Hair grows under arms and on arms, legs, chest and face.
B Hair grows around the genitals (pubic area).

B Penis and testicles grow larger. One testicle usually hangs lower than the other.
This is normal.

E Boys' breasts may feel tender and grow a little. This is normal. It will go away.

Sy e B T

The brain is also changing during puberty. Teens understand the results of their actions

more clearly than they did as children. They are able to think and solve problems in more
complex ways. They begin to be able to notice and control their impulses. This ability keeps
developing until people are in their early 20s.

Feelings change too. Hormones can cause teens to be more emotional and to have more ups
and downs in their feelings. Moods may change quickly. Both boys and girls become more
aware of their bodies as they go through puberty. Some may feel excited about growing up.
Many feel shy, embarrassed or worried about the changes.

Girls and boys who develop earlier or later than their friends may feel self-conscious. But, in
a few years, the changes even out. Each person has his or her own time clock that
determines when puberty will start. Some people mature earlier, some later. Almost all
young people wonder if the things they're feeling, thinking and going through during
puberty are normal.
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A Time of Change

(continued)

Friends often become more important during puberty. Teens may care more about being
liked or fitting in. Sometimes teens may feel left out and lonely. Almost everyone does. Old
friendships can change and new friendships begin.

Some young people begin to have romantic feelings toward others. These feelings are
normal. They also can be strong and confusing. It's important for teens to learn how to
express these feelings in ways that respect themselves and others.

Sometimes young people may have problems at home during puberty. Teens want a new,
more adult relationship with their family. But they may not know how to get it. Teens may
argue with parents, or feel embarrassed by things parents say or do. Family members are
going through changes too. They need to learn to live with their teen as a more grown-up
person. This can be hard for everyone.

> Getting Through Puberty

Here are some things that can make puberty easier:

B Remember that you're not alone. Puberty happens to everyone, Your parents went
through it. Your friends and classmates are all going through it. Each person has his or
her own way of growing and changing, but everyone grows and changes. Think about
the person you want to be and make the choices that are right for you,

B CGetthe information you need. Find an adult you can trust. Your parents, other
relatives, doctors, nurses, teachers and school counselors can give you support. Know
how to find reliable answers to your questions.

E Connect with your family. Find things to talk about and share with family members.
Help out at home and follow through on things you say you'll do. This makes it easier for
you and your parents to feel trust and stay close.

Take good care of your body. Eat healthy food. Be physically active. Get enough sleep.
Keep yourself clean. This helps you look and feel good. It makes it easier to get though
the emotional ups and downs.

E Work on a skill. Find something you like to do and can do well. It could be sports,
music, cooking, studying, building or fixing things, training your dog, drawing or writing
stories. Having something you do well helps you feel good about yourself and worry less
about the changes you're going through.
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What Is
Puberty?

Puberty is the stage of
life when your body
changes from a child’s
body to an adult body.
Your brain, feelings and
relationships change too.
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1.

4

8.
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I discussed this sheet with my son or daughter.

When My Parents Were Teens

Directions: Take a few minutes fo talk to your parent/guardian(s) or another
trusted adult about these questions, Don't write down the answers. Have the adult
sign the sheet when you're done. Then answer the questions for you at the bottom
of the page.

Questions for Parent

What were some of the physical changes that surprised you when you went
through puberty?

. What were some ways your friendships or life changed when you went

through puberty?

. Did you ever get embarrassed by something you said or did as a teen?

if so, what was it?

How did you get along with your parents when you were a teen?

What were some of the goals you had when you were a teen?

What are some things that are the same for me as when you were a teen?

What advice do you want to give me about sexuality?

Sign off

Questions for You

How did you feel about talking to your parent?

What are at least 2 benefits teens get from talking to their parents or another trusted
adult about sexuality?

Self-Check

O tasked my parent/guardian the questions.

[1 The aduit | tatked to signed the page.

O tdescribed how | felt about tatking to my
parent/guardian.

[J §described af leasi 2 benefits of talking about
sexuality with a parent or other trusted adult.
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The Reproductive System

1.1 Welcome

THE
REPRODUCTIVE
SYSTEM.

l

Notes:

Welcome to “The Reproductive System,” an interactive science tutorial for students like you.
This is the seventh tutorial in the Body Systems series.
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1.2 The Reproductive System

THE REPRODUCTIVE SYSTEM

Identify reproductive
organs for biological
males and females

Notes:

With the help of Igor, we have learned about many systems of the human body so far in this
tutorial series. The reproductive system is a fundamental part of the human body. Through this
tutorial, you’ll identify the reproductive organs for biological males and females. You will also be
able to specify the important cells of the reproductive system. As you learn, you earn another
body system for Frankenstein. Off you go!
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1.3 Prior Knowledge

PRIOF - JWLEDGE

Notes:

As before, we need to review a few things before we jump into new material. Keep in mind that
cells multiply and become specialized as tissues and organs form. Organs are associated with
specific body systems such as those you’ve learned previously: the nervous, respiratory,
circulatory, musculoskeletal, the digestive system, and most recently, the excretory system. This
is also the case for the reproductive system.
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1.4 Cells of the Reproductive System

CELLS OF THE REPRODUCTIVE SYSTEM
Contain half the
genetic material
required to make
a species

Cannot create a
new organism
unless paired

Fertlllzatlon X
occurs'
/Y mplete set of
DNA

Notes:

The cells of all our body systems carry out the real work of the organism. Think about how
important neurons are to the nervous system or red blood cells to the circulatory system.
Similarly, specialized cells called gametes are central to the reproductive system. Biological
males produce one type of gamete called sperm, and biological females produce gametes called

eggs.

Gametes are special cells because they only contain half the genetic material required to make a
species. They aren’t complete and will not be able to create a new organism unless they are
paired with another. The rest of your body cells— neurons, muscle cells, skin cells, etc., have a
complete set of DNA- the combination that came from your biological parents. The only cells
that don’t are these gametes. As we said before they are kind of special.

When one male gamete or sperm fuses with one female gamete or egg, fertilization occurs and
a new fetus begins to develop! Fun fact: the sperm is the smallest cell in the human body while
the egg is the largest!
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1.5 Practice 1

Drag and drop your answers to blanks in the sentence.

female gamete called

Reproduction in humans and other animal species requires a

biological male gamete called and a biological

of the genetic material to produce a new organism.

. These each contribute half

A

———

Notes:

B ) %

Here's a fill-in-the-blank question for you to recall the names of the biological male and female
gametes. Drag and drop your answers to blanks in the sentence.

Sentence: Reproduction in humans and other animal species requires a biological male gamete
called (target A) and a biological female gamete called (target B). These each contribute half of
the genetic material to produce a new organism.

Drag ltem Drop Target
sperm Target A
egg Target B

Feedback when correct:

That’s right, the male gamete is a sperm and the female gamete is the egg.

Feedback when incorrect:

I’'m sure you managed to figured it out, - That’s right, the male gamete is a sperm and the

female gamete is the egg.
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1.6 Reproduction and Species Survival

REPRODUCTION AND SPECIES SURVIVAL

l—iu fion) allows
&g ’8P 8| Continuously
A divide forming ..
i identical copies
Some species - —

S
ool L
I‘eprodLF?
el '

Notes:

In order for a species to survive, individuals have to be able to reproduce before they age and
die. Some species like the bacteria in this video, reproduce by mitosis, which means the cells
continuously divide forming identical copies in subsequent generations. Other species like ours,
reproduce by a process that requires the fusion of specialized male and female gametes. This
process is referred to as sexual reproduction.

You may recall that in a body cell, the cell’s nucleus contains the DNA of that organism. That
DNA is a combination of traits inherited from the parents during reproduction. You are a
combination of traits that you inherited from both your biological mother and father. Your
parents are a combination of traits from their biological mothers and fathers before them. Over
time, the diversity of humans has ensured survival of our species!
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1.7 An Egg, a Sperm, and a Baby!

AN EGC, A SPERM, AND A BABY!

Extraordinary

Notes:

You’'ve been introduced to the male and female gametes, the sperm and egg, respectively. For
reproduction to occur, one egg is fertilized by one sperm. The male gamete and the female
gamete fuse into one cell, called the zygote and genetic material from each biological parent is
combined. The fertilized egg then divides into two cells, then four cells, then sixteen, and so on.
At this point, the cells become specialized. Some are programmed to make bone, others to
make neurons and the nervous system, and this process continues until all the different tissues
and organs that we’ve been studying form, as the fetus grows. The process of producing a baby
is pretty extraordinary, - and extraordinarily complex! You know the rest — after 40 weeks a
baby is born and grows into an amazing person — you!
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1.8 Practice 2

What important ingredients do you need to create a fertilized egg?
Drag all the correct answers to the area next to the image of the fertilized egg.

Fertilized egg

Male Gamete
(Sperm)

Female Gamete
(Egg)

Notes:

In the previous slides, we introduced terms associated with human reproduction to be familiar
with. From the selections at the bottom of the slide, drag all the correct answers—pictures and
text-- to the area next to the image of the fertilized egg.

Drag ltem Drop Target
Female Gamete Fertilized Egg
(Egg)

Male Gamete Fertilized Egg
(Sperm)

Sperm pic Fertilized Egg
Egg pic Fertilized Egg

Feedback when correct:

Yes, that’s right! You need sperm, the male gametes shown in the image with a long tail, and a
female gamete, an egg, shown as the spherical cell.

Feedback when incorrect:

What do you need to fertilize an egg? You need sperm, the male gametes shown in the image
with a long tail, and a female gamete, an egg, shown as the spherical cell.
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1.9 Specialized Organs of the Reproductive System

SPECIALIZED ORGANS OF THE REPRODUCTIVE SYSTEM

Vagina

.@m

gamete) gamete)

(Male

Notes:

The structure of our anatomy of the reproductive organs, enables our species to reproduce and
survive. Let’s start by looking at biological male anatomy, which is mostly external. It consists of
two main parts — the testicles and the penis. Sperm, the male gametes, are produced inside the
testicles; and leave through the penis.

Biological female reproductive organs are quite different. This is partially because they have the
necessary body parts for pregnancy. Another difference is that biological female organs are all
internal. The ovaries contain the eggs or female gametes. Once they leave the ovary they travel
down the skinny tubes where if fertilized will continue traveling until it settles into the uterus, a
cavity that grows larger as needed in order to hold the developing baby from a fertilized egg.
The vagina is the birth canal where the baby would move through in order to be born!
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1.10 Practice 3

Which body parts belong to the individuals below?
Drag each descriptive item below to the either the biological male or female.

Eggs S
k Biological Biological n
Male ; Female
\ Testicles
\ )
A Ovaries bz

v

/)

'\‘

Penis

\ : Sperm
|
|

4
g

Notes:

Let’s match the terms associated with a biological male and those associated with a biological
female. Drag each term to the appropriate individual above.

Drag Item Drop Target
Eggs Biological female
Ovaries Biological female
Sperm Biological male
Testicles Biological male
Uterus Biological female
Penis Biological male

Feedback when correct:

That's right. Biological males have a penis and testicles, two of them. Testicles produce sperm,
the male gametes. Biological females have a uterus and ovaries, which contain the female
gametes.

Feedback when incorrect:

Let’s make sure we’re on the same page before we move on. Biological males have a penis and
testicles, two of them. Testicles produce sperm, the male gametes. Biological females have a
uterus and ovaries, which contain the female gametes.
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1.11 The Reproductive System: Function

THE REPRODUCTIVE SYSTEM: FUNCTION

Notes:

Reproduction is about the fertilization of an egg with sperm - and the formation of the zygote.
The body parts associated with the reproductive system ensure our survival as a species.

Let’s watch a short video that shows the sequence of events in reproduction.
e The egg breaks out of the ovary and begins its journey to the uterus.

e Sperm travel up to the uterus through the vagina

e Where they swim toward the female egg

o |f the egg is fertilized, the zygote begins to develop into embryo with DNA from both the
mother and father.

e As it attaches to the inside of the uterus

e Nutrients and waste pass back and forth from mom to baby through a shared blood supply.
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1.12 Practice 4

Arrange the statements below in order of events that occur during reproduction:

The fusion of the egg and sperm resultin a cell
with DNA from both the mother and father

2. : iy
Sperm swim toward the female egg through the
vagina and uterus.

= Tissues that will form all the body systems begin
to be distinguished in the developing embryo

4 A single egg leaves the ovary and travels to the
uterus.

S. This fertilized egg forms the zygote and begins
rapid cell division.

subtnr v/
Notes:

What an amazing video that was! Let’s see what you remember about the order of events in
reproduction. Sequence these six statements to reflect the chronology of the process by
dragging the steps into the correct order.

Drag ltem Drop Target

The fusion of the egg and sperm result in a cell with DNA from both the | Third
mother and father.

A single egg leaves the ovary and travels to the uterus. First

This fertilized egg forms the zygote and begins rapid cell division. Fourth

Tissues that will form all the body systems begin to be distinguished in Fifth
the developing embryo.

Sperm swim toward the female egg through the vagina and uterus. Second

Feedback when correct:

Yes, that’s right! An egg travels to the uterus from the ovary and sperm swim up the vagina to
the uterus. If fertilization occurs, the DNA from each biological parent will combine in the
fertilized egg, or zygote. Then rapid cell division and tissue formation occur as the embryo
develops.

Feedback when incorrect:

Let’s go through the steps together to make sure you see the process of reproduction. First, an
egg travels to the uterus from the ovary as sperm swim up the vagina. If fertilization occurs, the
DNA from each biological parent will combine in the fertilized egg, or zygote. Then rapid cell
division and tissue formation occur as the embryo develops.
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1.13 Puberty

PUBERTY

BiologitgldpriasratAEi &y AAM BIBE SRR trpllﬂkﬂi

They won't be available until puberty which
starts at around the age of 10 to 14 y?ars old.

Once a month one egg will be released grom\

the ovaries. i
v N

\
\

Notes:

The ability to reproduce in humans can only happen once the body has undergone puberty, a
time when the body starts to produce hormones or special chemicals that help these changes
occur. This can vary from person to person. Fun fact: Biological females are born with all of the
eggs they will ever release, but they won’t be available until puberty which starts around the
age of 10 to 14 years old, then once a month one egg will be released from the ovaries.
Biological males will start producing sperm at about 12 to 16 years old.
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1.14 Review

Notes:

Let’s review what we’ve learned in this tutorial. The reproductive system is a fundamental part
of the human body. The biological female anatomy is specialized for egg production by the
ovaries and the uterus, where an embryo develops. Biological males also have specialized
anatomy: the testicles and penis that produce and transport sperm to fertilize eggs.
Reproduction in humans occurs as a female egg is fertilized by a male sperm resulting in a
zygote. This zygote now contains the DNA from both biological parents. We’ve learned some
ways biological males and females are different in their anatomy - but it’s important to
remember how similar we all are, in our daily lives and the goals we each have for ourselves.

You did it! You did a great job on the reproductive system tasks! Now go earn the next - and -
last body system for Frankenstein!

Credits

All images licensed from Getty Images, iStock.com and/or Thinkstock.com, unless otherwise
noted.

o Shelley, M. (1818). Frankenstein.
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Lesson 9

Taking Care of Sexual
(Reproductive)Health

—

Overview

In this lesson, students learn about taking care
of their reproductive health. They complete an
activity sheet to show what they've learned.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Describe practices to protect reproductivehealth.

2. Summarize the benefits of good hygiene practicg
for promoting health and

maintaining positive social relationships.

3. Explain the importance of seeking help for
sexual health issues.

i

[

 Nations

_Educs
Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between
healthy behaviors and
personal health.
Performance Indicator
1.8.6: Explain how
appropriate health care can
promote personal health,

Standard 3:
Accessing Resources

Performance Indicator
3.8.4: Describe situations
that may require
professional health services.
Standard 7:

Practicing Health-
Enhancing Behaviors
Performance Indicator

[7)

Materials & Preparation

7.8.1: Explain the
importance of assuming
responsibility for personal

Prepare

Review

health behaviors.
i

« Taking Care of Sexual Health (Student Workbook pages 20-2.1).
¢ Ask the Expert (Student Workbook pages 22-23), and Scoring Rubric,

page 196.

Abstinence, Puberty & Personal Health



1l Lesson 9 * Taking Care of Sexual Health

1l | Health Terms

Review the teaching steps, slide and activity sheets for any terms or
concepts your students may not know, and be prepared to explain them.
i Examples:

¢ abstinent ¢ over-the-counter

* genitals e symptom
* gland
* hormone

. * hygiene

Support for Diverse Learners

To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

i To ensure student success with reading:

S

To ensure student success with writing:

* Pair students with stronger writing skills with students who may
need help reading and responding to the questions on the Ask the
Expert activity sheet. Or allow students to record their responses, or
create a drawing, poster or cartoon. '
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Taking Care of Sexual Health ¢ Lesson 9

B Get students ready for learning

Transition

You've been learning about sexuality, puberty and the male and female
reproductive systems. All of these things are part of your sexual health.
On a piece of paper, write what you think the term sexual health means.
You won't have to share your definition with anyone.

Allow students to focus and work quietly for a minute or two.

Motivate

What are some things students your age worry about?

Allow students to respond to the question, and write their ideas on the
board.

Do any of these things relate to sexual health?

Circle any items that might relate to sexual health. These might include
physical, social and emotional worries. If none of the items on the list
relate to sexual health, prompt students for examples.

Today you're going to learn more about ways to take care of your sexual
health.

B Teach about protecting sexual health

Review p—

The choices you make and how you take care
of your body are important parts of your
sexual health.

" Abstinence, Puberty & Personal Health 101




Lesson 9 « Taking Care of Sexual Health

102

Explain

Each person can take steps to take care of his or her own health. There
are things that boys and girls should know about and things they can
do to protect their reproductive health.

Decide who will read each section now.

Allow time for students to read the material and present main points
within their groups.

Ask & Discuss

What is one new thing you learned that applies to how both girls
and boys can protect their reproductive health?

Allow students to respond to the question and discuss their ideas.

What is one new thing you learned about how girls can protect
reproductive health?

Allow students to respond to the question and discuss their ideas.

What is one new thing you learned about how boys can protect their
reproductivehealth?

Allow students to respond to the question and discuss their ideas.

Summarize

Protecting your reproduétive health is important, both now and in the
future. It’s part of health

HEALTHS7a,7  Middle School

Read & Share rTE—
Put students into groups of 3 and direct them e e |
to turn to Taking Care of Sexual Health on e e R
page 20 of the Student Workbook. = |
This reading sheet has 3 sections. In your ' ;_;:::}E::::: 5
group, each of you will read one of the P . E
sections—Things for Both Girls and Boys to et e e g
Know, Things for Girls to Know or Things for e
Boys to Know—and take notes on the main i e el
points. When everyone has finished studying SR
his or her section, you'll share what you've = S
learned with the other members of your group. Workbook pages 20-21




Taking Care of Sexual Health * Lesson 9

E Discuss importance of health care

Explain

There are many things you can do to take care of your health, but
k! it's also important to know when to get help.

Ask & Discuss
When should you get professional help for health issues?

Allow students to respond to the question and discuss their ideas.

Summarize

In addition to regular checkups, both boys and
girls should see a doctor or other health care
provider if they have pain, find a lump or sore
on their genitals, or notice other signs of =
problems with their sexual health.

Assessment & Closure

E Students demonstrate learning

Complete Aok the Expert
Direct students to turn to Ask the Expert on [_.___A_'ff__":‘_';‘_':__ E_]
page 22 of the Student Workbook. S vamre—— i =
These are some questions students your age =y - =

; . = = i
have about puberty and reproductive health. L == =
Work in your groups to write a response to =

. [t @ rvasbicn =3 -
each situation that will help these students o )
protect their health. In your advice, be sure to SR
explain when and why the person should get ) = L
help, if the situation could be serious. 23
u e e M

Allow time for students to complete the activity

Workbook es 22~23
sheet. i
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Lesson 9 » Taking Care of Sexual Health

B End the lesson

3 Close

How did you answer one of the letters on the Ask the Expert activity
sheet?

Allow time for several students to share their answers to each of the
different letters. Reinforce key points and correct any misinformation, as
needed.

Assess

Collect students’ Ask the Expert activity sheets and evaluate théir work
for this lesson.

! Objective 1
Students described practices to protect sexual health by:
[ Responding to Question 1 on the Ask the Expert activity sheet.

% Objective 2
; Students summarized the benefits of good hygiene practices for
promoting health and maintaining positive social relationships by:

{1 Responding to Question 2 on the Ask the Expert activity sheet.

Objective 3
Students explained the importance of seeking help for sexual health
issues by:
[J Responding to Questions 3 and 4 on the Ask the Expert activity
sheet.

(Scoring Rubric, page 196)

. _/
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Student Journal

Lesson 9: Taking Care
of Sexual Health

Journal Entry

New words ' Write what you think the term sexual health means.

Class discussion notes

Abstinence, Puberty & Personal Health HEALTHSmart Middle School 13



Taking Care of Sexual Health

One of the changes of puberty is learning to take care of your reproductive health.
Keeping your body healthy is important for everyone. The more you know about how your
body works, the easier it is to know what's normal for you and to notice any problems.

20

Things for Both Boys and Girls to Know

Hygiene: The word hygiene refers to keeping things clean to stay healthy. Teens are active
with school, friends, sports, hobbies and lots of other things. When you reach puberty, your
body becomes more active inside too. Your glands and hormones cause you to sweat more
and can make your skin more oily, so it's important to clean your body more often.

Here are some things to do:

Bathe or shower every day. Some people need to wash more often than others. Wash
with soap and water, and be sure to clean your armpits, feet and between your legs.

Use deodorant or antiperspirant. Wait until your body cools down after you shower or
bathe to put it on.

Wash your hair often. It can get extra oily when you're going through puberty.

Wear clean clothes and change your socks and underwear at least once a day.

Keep the genital area clean and dry.

‘Things for Girls to Know

Menstrual cramps: Some girls and women get cramps the first day or two of their periods.
Cramps can cause a dull ache in the belly area, or can sometimes be sharp and painful.
Girls can prevent or lessen cramps by getting regular physical activity, eating a well-
balanced diet and getting enough rest. A heating pad on the belly and taking over-the-
counter pain relievers can also help. If cramps are severe, a girl should talk to a doctor.

Tampons: If a girl uses tampons during her period, she should change the tampon every 3
to 4 hours and wear a pad a night. Tampons have been connected to a rare but serious
disease called toxic shock syndrome. If a girl feeis light-headed and has a high fever,
vomiting, diarrhea, aching muscles, headache or a rash that looks like a sunburn while
using a tampon, she should tell an adult right away.
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Taking Care of Sexual Health

(continued)

» Things for Girls to Know consinves)
Vaginal discharge: A healthy vagina has a normal discharge that keeps it clean and
protects it from infection.
When to see a doctor: A girl should see a doctor for regular checkups. She should talk to
her parents or a doctor if she has any of these symptoms:
B Sores
Bl Heavy discharge that itches, burns or smells

Pain in the pelvic area

Bleeding that isn't part of her regular period

» Things for Boys to Know | - _
Circumeision: In newborn boys, a fold of skin called the foreskin éovers the tip of the
penis. Sometimes the foreskin is removed in a procedure called circumecision. Circumcision
is done for religious, social or cultural reasons. It has no effect on penis size or how the
penis works. Boys who aren’t circumcised should gently pull the foreskin back and wash
inside the fold when they bathe.

Testicular self-exam: Boys should start checking their testicles once a month starting in
high school. Testicular cancer is fairly rare, but it is the most common cancer in young men
ages 15 to 35. It can be cured 90% of the time when it's found early. To check for any lumps
or other changes, roll each testicle between the thumbs and fingers of both hands. Then
feel the groin area on both sides for any lumps or swelling.
Protecting the genitals: When boys play sports they should wear an athletic supporter or

. “jock strap” to protect their genitals. This is a support made out of stretchy material that
holds the penis and testicles in close to the body.
When to see a doctor: A boy should see a doctor for regular checkups. He should talk to
his parents or a doctor if he has any of these symptoms:
ld Burning or pain when peeing, or a need to pee often

# Drip or discharge from the penis

Sores, bumps or blisters near or on the groin area

Lumps or other changes
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Ask the Expert

when and why the person should get help, if needed.

Directions: Read the questions and offer advice. Be sure to explain ]

l Question 1

@ Your advice (Describe at least 3 ways to |

take care of sexual health.)

Question 2

@ Your advice

My best friend stinke! It just

started this past year. He
plays a lot of sports o you

really notice when hes been

sweating. But lately hets got

body odor in the morning too,

even before PE. or practice. |

tried 1o say something about
it but he just laughed. What

can [ say to convince him

‘ that hygiene is important?

22
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Ask the Expert

(continued)

| Question 3 @ Your advice

fm a 13-year-old girl. |

started getting my period last

year: Atfirst | got it almost
exactly every 28 days, but

how its coming sooner in

come months and later in

others. ['ve also been having

more cramps and pain. [s thic

hormal? What should | do%?

Question 4 @ Your advice

The other day [ felt a lump in

onhe of my festicles. It doesnt

hurt or anything, but | never
hoticed it before. 'monly 15, |

dont heed to worry about

thig, do 1?2 What chould | do%?

L

Abstinence, Puberty & Personal Health

|

Self-Check

{1 We wrote advice for each of the questions.

in the response to Question 1.

OO We explained the benefits of hygiene and why it's
important in the response to Question 2.

£ We described at least 3 ways to take care of sexuat heaith

3 We explained why it’s important to talk to a health care
provider about sexual health issues in at least 1 response.

23
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Staying Abstinent

Directions: Take a few minutes to sit down with your parent or guardian and
discuss these guestions.

» Questions for Parent

1. What are some good ways for teens to express feelings of affection for
someone they feel attracted to?

2. What advice do you have for me about how to stay abstinent?

3. What are some benefits I'li get from remaining abstinent?

Sign off
| discussed this sheet with my son or daughter.

» Question for You

What did you learn from talking to your parents?

Abstinence, Puberty & Personal Health



M/J Health 5 (7th grade)

Unit Length:
3 Weeks

Unit 4: Human Sexuality

Lesson Topic(s): Benefits of Abst

inence

Lesson Duration: Week 2

Negative Influence Positive Influence

ACADEMIC VOCABULARY FL STANDARDS & BENCHMARKS
Abstinence Pressure line HE.7.PHC.1.1 - Explain how physical, mental/emotional, social, andintellectual dimensions of health are interrelated
Advocacy Regret
Alternative Reputation HE.7.PHC.2.7 - Explain the influence of personal values, attitudes', andbeliefs about individual health practices and behaviors
Attraction Resist
Benefit Risk HE.7.PHC.3.9 — Practice behaviors that will maintain or improve personal health and reduce health risks, including
Consequence Self-Respect reproductive health.
Effective Abstinence
Emotional Support HE.7.CEH.1.1 - Investigate how physical, mental/emotional, social, and intellectual dimensions of community health are
Environment Norm interrelated
Goal Peers
Ineffective Perceived norm
Influence Permanent HEALTH SKILLS ADDRESSED

Core Concepts, Analyzing External and Internal Influences, Goal Setting, Self-Management, Advocacy

LESSON CONTENT

Topic/Lesson

Supporting Resource/Activity/Assessment

Lesson One: Benefits of Abstinence
Students will be able to determine
the benefits of being abstinent from
risky behaviors.

Students will be able to explain why
abstinence is the safest, most
effective risk avoidance method of
protection from HIV, other STl and
pregnancy.

Students will be able to advocate for
protecting health by being abstinent.

Bellwork: How do you feel when you help someone who asks you for advice?

Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)

Lesson 11: The Benefits of Abstinence (p. 117-122)

Review - “Staying Abstinent: Parent Interview” Recommendations — (from previous week) — (Master 7)
List all of the benefits of abstinence on the board/chart paper/padlet

Create a collaborative TOP 10 Lists of the Benefits of Abstinence

“My Advice about Abstinence” Advice Letter (Workbook p. 26)

Lesson Two: Influences on
Abstinence & Begin - Create an
Ad Campaign

Students will be able to describe
influences that contribute and
protect against engaging in
sexual risk behaviors.

Bellwork: To influence means to affect or change someone’s thoughts, beliefs or behaviors. Think about a time when you had
lto make a decision. How did your influences guide you in your decision making. Were they positive or negative?

Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)
Lesson 12: Influences on Abstinence (p. 123-130)

Partner Turn and Talk - Influences on Being Abstinent. (Teacher Guide p. 127)
“Influences on Abstinence” (Workbook p. 27)

“What my Friends Think” (Master 8) — Inside/Outside Circle

Create an advocacy campaign based on ABSTINENCE:

.

Lesson Three to Four: Abstinence -
Create an Ad Campaign

e  Students may choose to create a product by hand OR use technology to create a brochure, poster,
advertisement, video, etc.

e  Campaign must have evidence of:

o Aclear, health-enhancing stand

o  Directadvice to others

o  Persuasion for making a healthy choice
o  Passion and conviction

Lesson Five: Achieving Goals through
Abstinence

Students will be able to identify
personal goals for the future.
Students will be able to identify the
emotional, social, physical, and
financial effects of being a teen
parent.

Students will be able to describe
how negative consequences of
becoming a teen parent would affect
personal goals.

Students will be able to explain how
abstinence can help young people
reach future goals.

Bellwork: Write a goal that you want to achieve.

Lesson Resources and Activities: ( HealthSmart — Abstinence, Puberty and Personal Health)

Lesson 17: Achieving Goals through Abstinence (p. 165 - 172)

“My Goals & My Future” Part One — (Workbook p. 31)

Review consequences of risky behaviors

Teach About Responsibilities of Parenthood

Small Group Brainstorm of Consequences of being a Teen Parent (Slide 2)

Negative Consequences Gallery Walk: Family, Friends, Health, Financial Future, Education,
Emotions

Complete Part Two of “My Goals & My Future” (Workbook p. 32)




Lesson 11

Benefits of Abstinence

Overview

This lesson reinforces the choice to be
abstinent. Students identify the benefits of
abstinence and vote on a list of the top 10
benefits. Then they use what they have
learned to compose a letter of advice about
abstinence.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:
1. Determine the benefits of being abstinent.

2. Explgin why sexual abstinence is the safest,
most effective risk avoidance method of
protection from HIV, other STD and

pregnancy.

\

Standard 1:
Comprehending Concepts
Performance Indicator

1.8.1: Analyze the
relationship between

healthy behaviors and
personal health.

Standard 8:
Advocacy

Performance Indicator
8.8.1: State a health-
enhancing position on a
topic and support it with
accurate information.
Performance Indicator
8.8.2: Demonstrate how
to influence and support
others to make positive
health choices.

3. Advocate for protecting sexual health by being sexually abstinent.

Materials & Preparation

Prepare
* Have chart paper.

Review
* Staying Abstinent: Parent Interview (Master 7).

Scoring Rubric, page 197.

Abstinence, Puberty & Personal Health

* My Advice About Abstinence (Student Workbook page 26), and
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Health Terms

Review the teaching steps, master and activity sheet {or any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* benefit * reputation
* regret * self-respect

Support for Diverse Learners

To ensure student success with comprehending concepts:
* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

To ensure student success with family involvement activities:

» Consider that parents/guardians may not want the information from
the interview with their child to be shared in class, and make
allowances for differences in students’ backgrounds and family
situations in debriefing the parent interview assignment.

To ensure student success with writing:

+ Allow students to share and list benefits of being sexually abstinent
with a partner or in small groups or 3 or 4 before having the class
discussion. Students who have not interviewed a parent/guardian may
be more willing to offer suggestions in a small group.

» Allow voting for the top 3 benefits to be private by having each
student write on a piece of paper the 3 benefits that matter most to
him or her.

* Pair students with stronger writing skills with students who may
need help writing the letter on the My Advice About Abstinence
activity sheet. Or allow students to record or act out their responses.

* If students need more time to complete the activity sheet, allow them
to complete it as homework, or with a parent, family member or
friend.
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Benefits of Abstinence * Lesson 11

B Get students ready for learning

Transition

Think about what you learned in the last class about expressing
affection and attraction. On a piece of paper, write at least 2 appropriate,
healthy and safe ways for teens to show their affection toward someone
they're attracted to.

Allow students to focus and work quietly for a minute or two.

Debrief

Take out your completed Staying Abstinent: Parent Interview activity
sheets. What are some of the things your parents or guardians said in
response to the first 2 questions?

Review the first 2 questions on the parent interview activity sheet and
allow students to share their parents’ advice.

We'll come back to the third question later in class, What did you learn
from talking with your parent or guardian?

Allow students to share what they learned from conducting the parent
interview.,

Motivate
How do you feel when you help someone who asks you for advice?
Make a list of feelings on the board.

Today, you are going to have a chance to give advice about remaining
abstinent. ‘
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Teaching Steps

E Examine benefits of abstinence

Review

During the last class, you learned about abstinence. What is abstinence?

Allow time for a few students to share their answers. Make sure students
are clear about the definition of sexual abstinence.

Abstinence is choosing not to do any sexual activity that can result in
pregnancy or a sexually transmitted disease/infection (STD/STI).

Explain

The word abstain means to do without something. Look at your
Staying Abstinent: Parent Interview activity sheet again. What did your

parents think were some benefits of abstinence?

Allow students to share their parents’ responses to the third question
on the parent interview activity sheet. List the main benefits named on
the board.

Create

These are some ideas your parents and guardians had. What do you
think? Let’s make a list of all the benefits or things you get from being
abstinent.

Call on students to suggest benefits of abstinence and add their ideas to
the list on the board. Try to elicit a benefit from each student. Make sure
students’ responses include:

* Self-respect and respect from others

* No worries about getting pregnant or an STD

* Not having regrets

Following your religious beliefs
Protecting your reputation

After the list is complete, ask students to vote on which benefits matter
most to them. Allow each student to have 3 votes. Tally the votes next to
each response. Transfer the top 10 to chart paper and display the list in
the classroom or in the hallway outside the classroom.
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Benefits of Abstinence ¢ Lesson 11

Assessment & Closure

H Students demonstrate learning

Explain

You're now going to have a chance to use what you've learned about the
benefits of abstinence to write a letter that gives advice about
abstinence. Imagine that someone you know and care about wants to
know if he or she should be abstinent—this person could even be
yourself! Think about what you’ve learned and do your best to convince
this person to be abstinent. Be sure you explain why abstinence can
protect teens’ health, including how it helps protect teens from
pregnancy and STD, and describe at least 5 benefits of remaining
abstinent in your letter.

Compl ete ~ My Advice About Abstinence
[ESesmmen.
Direct students to turn to My Advice About P )
Abstinence on page 26 of the Student
Workbook. | = —_

Allow time for students to complete their letters.

Summarize

Abstinence is important for both boys and
girls, even though they may have different
reasons for being abstinent. Abstinence—
choosing not to engage in risky
behaviors—offers a lot of great benefits for
teens.

H End the lesson

Workbook page 26

Close

Find a partner and share how knowing all the benefits of being
abstinent will help you stick to your choice to stay abstinent.

Allow pairs to share briefly. Then call on students to report what their
partners said.
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Assess

Collect students’ My Advice About Abstinence activily sheets and
evaluate their work for this lesson.

g , Objective 1
Studenis determined the benefits of being sexually abstinent by:
A {1 Completing the My Advice About Abstinence activity sheet.

Objective 2

: Students explained why sexual abstinence is the safest, most

i effective risk avoidance method of protection from HIV, other STD and
i pregnancy by:
|

|

|

‘ O Completing the My Advice About Abstinence activity sheet,
; : Objective 3

Students advocated for protecting sexual health by being sexually
abstinent by:

[3 Completing the My Advice About Abstinence activity sheet.

i L (Scoring Rubric, page 197)

s
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Student Journal
Lesson 11: Benefits of Abstinence

Journal entry

Write at least 2 appropriate, healthy and safe ways for teens to show their
affection toward someone they're atiracted to.

Class discussion notes

Abstinence, Puberty & Personal Health HEALTHS o+ Middle School 15




~ My Advice About Abstinence —

Directions: Write a letter to someone you want to convince to be
abstinent. Explain why he or she should remain abstinent and describe at

least 5 benefits of being abstinent.

Deor ,

Here’s why abstinence is the safest way to protect your sexual health:

Here are some of the benefits:

My advice to you:

Self-Check
O | explained that abstinence protects teens from
pregnancy and HIV/STD.
L O | described 5 benefits of abstinence in my letter, »
1 My advice was accurate and convincing.
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Lesson 12
Influences on
Abstinence

r—

Overview

In this lesson, students examine influences on
the choice to be abstinent. They identify and
discuss various positive and negative influences
on a person’s choice to be abstinent, and then
list positive influences in their own lives that
will support their choice to be abstinent. As
homework, they interview friends about
remaining abstinent.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Describe influences that contribute to
engaging in risk behaviors.

2. Describe influences that protect against
engaging in risk behaviors.

3. Describe how to resist negative influences
that can threaten the choice to be
abstinent.

Analyzing Influences
Performance Indicator
2.8.1: Examine how the
family influences the health
of adolescents.

Performance Indicator
2.8.2: Describe the
influence of culture on
health beliefs, practices,
and behaviors.
Performance Indicator
2.8.3: Describe how peers
influence healthy and
unhealthy behaviors.
Performance Indicator
2.8.4: Analyze how the
school and community
can affect personal health
practices and behaviors.
Performance Indicator
2.8.5: Analyze how
messages from media
influence health behaviors.
Performance Indicator
2.8.8: Explain the influence

Materials & Preparation

Prepare

sides of the board.

Copy

Abstinence, Puberty & Personal Health

of personal values and
beliefs on individual health
L practices and behaviors.

* Write “Positive Influences” and “Negative Influences” on opposite

¢ What My Friends Think (Master 8) for each student.



Lesson 12 « Influences on Abstinence

Review

« Influences on Abstinence (Student Workbook page 27), and Scoring
Rubric, page 197.

Health Terms

Review the teaching steps, master and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
« media * peers
« negative influence + positive influence

Support for Diverse Learners

1 . To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
j Frequently use verbal checks for comprehension.

« As an alternate approach to the analyzing influences activity, ask

o students to make 2 columns on a piece of paper and label the left

‘: column “Positive” and the right column “Negative.” Have students
work individually, in pairs, or in small groups of 3 or 4 to make a list
of positive and negative influences on sexual abstinence, and then
rank these in order of personal importance from greatest to least.
Then allow students to explain to peers, in pairs or small groups, the
reasons the influences are positive or negative. You could also have
students work in small groups to draw or describe examples of
influences and label each one with a plus sign for positive, or a minus
sign for negative.

To ensure student success with reading:

+ Make a slide or transparency of the What My Friends Think interview
sheet, then read aloud and review the directions with students. Model
the interview process by asking a few students in the class the
questions, and write their example responses on the transparency.

L
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Influences on Abstinence »* Lesson 12

To ensure student success with writing:

* Allow students to audiotape or videotape their interviews with
friends, and then share in class.

* Have students work in groups of 4 or 5. In their groups, each student
reads and interprets at least one influence on sexual abstinence, and
identifies whether it is positive or negative. Have each group appoint
a Writer whose job is to record responses and make sure that no
answers are repeated. Then have students vote in their groups on the
best and worst influences on sexual abstinence for youth their age,
and have group Reporters share the group’s conclusions with the class.

+ Allow students to create visual instead of written responses on the
Influences on Abstinence activity sheet. Students could create posters

that label or group pictures or icons depicting the influences as
positive or negative.
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l | Lesson 12 » Influences on Abstinence
i
f

E Get students ready for learning

Transition

Think about what you learned in the last class about the benefits of

I abstinence. On a piece of paper, write at least 2 good reasons for teens
to be abstinent. Then write whether you think it is easy or hard for

" young people to stay abstinent and why.

” Alfow students to focus and work quietly for a minute or two.

/| Motivate

Have you ever decided to do something based on pressure from

1 someone else or pressure from inside yourself? This means you were
influenced. To influence means to affect or change someone’s thoughts,
beliefs or behaviors. Think about a time this happened to you.

f % Raise your right hand if the influence you're thinking about was

| “i positive—did it get you to do something healthy or help you take care of
i F - yourself? Raise your left hand if the influence you're thinking about was
l negative—did it get you to take a risk or do something that wasn’t such
a good idea in the end? Would anyone like to share what the influence
you're thinking about was?

Call on a few students to share their examples.
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Influences on Abstinence ¢ Lesson 12

Teaching Steps

E Analyze influences on being abstinent

Explain

Influences can be very powerful. Sometimes they support us in making
healthy choices. Sometimes they threaten or challenge the healthy
things we are doing for ourselves. There are many things that can have
an influence on-a person’s choice to be abstinent.

Ask & Discuss

Who are some of the people who can influence your choices about
risky activity?

Allow students to respond to the question, and list their ideas on the
board. Examples include:

* family

* friends and other peers

e boyfriend or girifriend

e teachers or counselors at school

e clergy or other religious leaders

¢ celebrities or other people students might read about in the media
What are some of the things that can influence your choices about
activity?

Allow students to respond to the question, and add their ideas to the list
on the board. Examples include:

* media—TV, movies, music, Internet, etc.

religious beliefs

* personal values

culture

internal feelings, such as curiosity, love, attraction and wanting to be
accepted or fit in

What are some ways each of these people or things could be a positive
influence and support your choice to be abstinent? For example, your
parents could set rules about how old you have to be before you date, or
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Lesson 12 ¢ Influences on Abstinence

an older brother and sister could tell you why he or she has decided to
be abstinent.

Go through the list and discuss how each influence could support the
choice to be abstinent. Summarize the responses under the heading
“Positive Influences.” Encourage students to draw on these positive
influences for support.

What are some ways each of these people or things could be a
negative influence and threaten your choice to be abstinent?

Go through the list and discuss how each influence might threaten the
choice to be abstinent. Summarize the responses under the heading
“Negative Influences.” Encourage students to think of ways they can
resist negative influences.

Summarize

Many of the influences you named can be both positive and negative.
For example, if you and a friend both decide that abstinence is the best
choice, you can support each other, and your friend is a positive
influence. You have to look for those people and things that can protect
you from taking sexual risks and support you in staying abstinent.
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Influences on Abstinence + Lesson 12

- [ Students demonstrate learning

Complete

Influences on Abstinence

Direct students to turn to Influences on
Abstinence on page 27 of the Student
Workbook. Have students follow the directions
to complete their activity sheet.

E End the lesson

Assign
Peers—people your own age—can be one of R .
the most powerful influences on young people. Workbook page 27
For homework, you'll have a chance to find out
more about what your friends think about What My Friends Think
abstinence. e i

Distribute the What My Friends Think
interview sheet to students and ask them to =

follow the directions to interview friends. Tell | ps

them to be prepared to share their answers in .

the next class. ? @y
i

*Close

Turn to a partner and tell each other what
positive influence gives you the most support
for being abstinent and why this influence is important to you.

Master 8

Allow time for pairs to share. If you have fime, call on volunteers to share
their positive influences with the class.

Assess

Collect students’ Influences on Abstinence activity sheets and evaluate
their work for this lesson.
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Lesson 12 » Influences on Abstinence

Obhjective 1
Students described influences that contribute to engaging in sexual
risk behaviors by:

(1 Completing the Influences on Abstinence activity sheet.

Objective 2
Students described influences that protect against engaging in sexual
risk behaviors by:

[1 Completing the Influences on Abstinence activity sheet.

Obhjective 3
Students described how to resist negative influences that can
threaten the choice to be sexually abstinent by:

1 Completing the Influences on Abstinence activity sheet.

(Scoring Rubric, page 197)
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Student Journal

Lesson 12: Influences on
Abstinence

Journal entry

Write at least 2 good reasons for teens to be abstinent. Then write whether
you think it is easy or hard for young people to stay abstinent and why.

Class discussion notes
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Influences on Abstinence

Directions: Describe 2 positive influences in your life that wili help you
. stay abstinent, and explain how each one supports your abstinence choice,
Then describe 2 negative influences that might threaten your decision to be
abstinent and explain a specific realistic way you could resist or deal with
each one.

> POSiﬁve.-.Inﬂuengesj;__ e o

Positive influence that supports my choice How this influence will help me stay
to be abstinent abstinent

®

@

> Negative Influences

Negative influence that could threaten my How I can resist or deal with this negative
abstinence choice influence

@

@

Self-Check

{1 1 described 2 positive influences.

{1 | explained how each influence wil help me stay abstinent.
I | described 2 negative influences.

[} 1 explained how | can resist or deal with each Influence.
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SETER Associates

Master8 :

What My Friends Think

Directions: Use these questions to interview 3 of your friends about
abstinence. Be ready to share your answers in class.

Survey Questions

@

®

O,

What is the best reason for teens to stay abstinent?
A.

B.

C.

What are some negative consequences of not being abstinent?
A.

B.

C.

What's something friends can do to help each other stay
abstinent?

A.
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Lesson 17
Achieving Goals

Through Abstinence

Overview

This lesson helps students examine how being
abstinent can contribute to reaching their goals
for the future. Students think about personal
goals they have for the immediate and
short-term future. Small groups brainstorm
how becoming a teen parent could affect
various aspects of their lives. Then they
complete an activity sheet on how avoiding
pregnancy by being abstinent can help them
achieve their goals.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:
1. Identify personal goals for the future.

2. Identify the emotional, social, physical and financial effects of

being a teen parent.

3. Describe how negative consequences of becoming a teen parent

would affect personal goals.

4. Explain how sexual abstinence can help young people reach

future goals.

Edgcation Standards

\gtaﬁ&ard 1:
Comprehending Concepts

Performance Indicator
1.8.1: Analyze the
relationship between
healthy behaviors and
personal heaith.

Standard 6:
Goal Setting

Performance Indicator
6.8.4: Describe how
personal health goals
can vary with changing
abilities, priorities and
responsibilities.

Materials & Preparation

Prepare

* Have the Group Roles slide or transparency (Slide 2).

Abstinence, Puberty & Personal Health
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166

« Hang 6 pieces of chart paper at different places in the classroom. Title
the 6 pieces: Family, Friends, Health, Financial Future, Education,
Emotions.

* Have markers.

Review

« My Goals & My Future (Student Workbook page 31-32), and Scoring
Rubric, page 201.

Health Terms

Review the teaching steps, master and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* consequence ¢ goal
+ financial « respounsibility

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

« Explain goal setting and the concept of setting life goals.

» Appoint students with a good grasp of the concepts to act as mentors
to students who are challenged by the material.

« As an optional activity, ask students who know a pregnant teen or
teen parent to interview this person anonymously, and report their
findings to the class.

To ensure student success with reading:

« Make a slide or transparency of the My Goals & My Future activity
sheet, read aloud to students, give examples and respond to any
questions,

To ensure student success with writing:

« Allow students to complete the My Goals & My Future activity sheet
as homework with a pariner or family member(s).

« Allow students to record or draw their responses, or have a partner
write their responses.

HEALTHS7art  Middle School




Achieving Goals Through Abstinence s Lesson 17

@ Get students ready for learning

Transition

Today you are going to have a chance think about your goals for the
future, and how remaining abstinent can help you reach your goals.

On a piece of paper write a goal that you would like to achieve.

Allow students to focus and work quietly for a minute or two.

Motivate

Have any of you ever achieved a goal you’d set for yourself? How did
you do it and how did it feel to reach your goal? Do you think setting
goals is important? Why or why not?

Allow students to share their experiences and discuss the questions.

_Teaching Steps ___.
B Students think about goals for the future

Explain

Setting and working toward goals is one way to keep yourself moving
toward a healthy future. Goals can be short term—for next week or next
month—or longer term—for next year or in 5 years. Setting goals helps
you think about what you want for your life and how you can achieve it.

complete | My Gon!x‘_&.My Future

My Goals & My Future

Direct students to turn to My Goals & My
Future on page 31 of the Student Workbook.

Now you’ll have a chance to write some goals e
you want to achieve before you leave this

school, by the time you graduate from high
school and by the time you're 25 years old. —

Direct students to complete Part 1 of the ®
activity sheet,

TR

AR

Workbook pages 31-32

’ Abstinence, Puberty & Personal Health
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Lesson 17 * Achieving Goals Through Abstinence

Allow time for students to share some of the
goals they listed.

E Review consequences
Explain

We’re now going to think about some things that will help you
complete Part 2 of the My Goals & My Future activity sheet.

Review & Discuss

What are some of the negative consequences of becoming sexually
active that we’ve talked about?

Allow students to respond to the question and discuss their ideas.

Summarize

One of the consequences of becoming sexually active that can affect a
person’s whole life is getting pregnant or getting someone pregnant and
becoming a teen parent.

B Teach about responsibilities of
parenthood

Ask & Discuss
What are some things parents have to do for their children?

Allow students to respond to the question and discuss their ideas. Make -
a list of key points on the board.

Summarize

Having a child is a big responsibility. Once a person is a parent, he or
she has to take care of and be there for the baby all the time. Parents
have to do many things to take care of their children. They must:

* Provide food, shelter and clothing for their child.

* Respond and know what to do when their child cries.

* Keep their child clean.

* Take their child to the doctor and provide for other health care needs.
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Achieving Goals Through Abstinence *+ Lesson 17

-

Keep their child safe.
Play with their child.

Provide an eduacation for their child.

Put their child’s needs ahead of their own,

Add any points students didn't mention to the list on the board.

B Small groups brainstorm consequences
of being a teen parent

Create & Share —
You are going to be working in groups to list Group Roles
negative consequences of becoming a teen Time Keeper

Keeps track of Hme and makes surs
parent_ war‘;'one stays focused,
er_ter
Use the following steps to complete the st
aCﬁVity : V } r:zmm::::sslon and makss suca
evaryons in the group participates.
¢ Divide students into 6 small groups and ? Reporter
assign each group to one of the 6 chart ! Gar e group snmmars o fhe
paper stations: Family, Friends, Health,
Financial Future, Education, Emotions.

, Slide 2
* Show the Group Roles slide. Assign

students in each group the following jobs:

- Time Keeper: Keeps track of time and makes sure everyone stays
focused.

— Writer: Writes the group member responses on the chart paper.

— Facilitator: Leads discussion and makes sure everyone in the group
participates.

— Reporter: Reports the group answers to the class.

(Note: If there are fewer than 4 students in a group, assign group
members more than one task.)

* Direct students to brainstorm how becoming a teen parent could
negatively affect the area of life listed on their chart paper. Alfow 1
minute.,

* When groups have listed at least one way being a teen parent could
negatively affect that category, tell them to rotate to the next piece of
chart paper, read what the previous group wrote, and then add
another negative consequence to the list for that category.
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Lesson 17 « Achieving Goals Through Abstinence

(Note: Ask groups not to rotate untll you direct them to. You may want
to use a signal such as a hand clap or ringing a bell to let the groups
know when it's time to switch. It’s important to keep the groups
moving every 1-2 minutes.)

» Have groups continue to rotate until they have written on all 6 pieces
of chart paper and are back to their original stations. Circulate as
groups work to monitor their progress.

* Once groups are at their original stations, direct them to circle the 3
things listed that they think would be most likely to discourage
students from being teen parents.

» Have the reporters from each group share the 3 things circled on each
list. Tell students to think about the consequences that would most
likely prevent them from becoming a teen parent as each reporter

1 shares.
Summarize

You've identified many negative consequences Invite a teen parent {or

of becoming a teen parent. Many of these someone who had a baby
; g ) P : y ‘ ; as a teen but Is now older)
consequences will affect your family, friends, to talk about how having
health, financial future, education and a baby at a young age
L . affected his or her life and
‘ emotions. ability to reach certain

: goals.
L A

B Students demonstrate learning

| Complete & Share

Direct students to turn back to My Goals & My Future on page 31 of
: ‘ Student Workbook.

Think about the consequences the groups brainstormed and which ones
I could be most important for you. Then complete Part 2 of the My Goals
- & My Future activity sheet.
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E End the lesson

Close

Raise your hand if you think being abstinent would help you achieve
these goals, and he prepared to explain how:

graduating from high school
* getting a good job

doing well in your sport or other activity

* joining the band, choir or another group youw're interested in
* learning a new skill

* having a family one day

As you read each goal, call on a few students who raise their hands to
explain how being abstinent would help them achieve that goal.

Assess

Collect students’ My Goais & My Future activity sheets and evaluate
their work for this lesson.
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Objective 1
Students identified personal goals for the future by:

[1 Completing the My Goals & My Future activity sheet.

Objective 2

Students identified emotional, social, physical and financial effects of
being a teen parent by:

O Completing the My Goals & My Future activity sheet.

Objective 3

Students described howﬁnegative consequences of becoming a teen
parent would affect personal goals by:

[1 Completing the My Goals & My Future activity sheet.

Objective 4

Students explained how sexual abstinence can help young people
reach future goals by:

[0 Completing My Goals & My Future activity sheet.

| (Scoring Rubric, page 201)
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Student Journal

Lesson 17: Achieving Goals
Through Abstinence

Journal entry
Write a geal that you would like to achieve.

Class discussion notes
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My Abstinence Plan

statements:

Directions: To heip you create a plan to be abstinent, complete these

@MV top 2 reasons for being abstinent:

2.

@ These situations might make it hard to stick to my abstinence choice:
(Describe at least 2, and explain how each could threaten your choice.)

Situations:

1.

@ Here's how I can avoid these situations:

(List at least 3 things you can do.)

1.

These people will support my choice to be abstinent:

(List at least 2.}

1.

2.

I will tell this person about my
choice to be abstinent:

Abstinence, Puberty & Personal Health

Self-Check

[} Ilisted 2 reasons for being abstinent.

[J |listed specific situations that might make it hard to be
abstinent,

{1 | described how | can avoid these situations.
O 1named at least 2 people who will support me.,
3 1 named 1 person I wilt lell about my abstinence choice.

29




My Goals & My Future

Directions: In Part 1 list 2 goals for each time period. (Dreams are fine,
too.) Then answer the questions in Part 2.

» Part 1

Before I leave this school, I want to:
1.
2,

Before I graduate from high school, I want to:
1.

2.

By the time I turn 25, I want to:
1.
2.

» Part 2

@Describe at least 1 way becoming a teen parent would negatively affect each of
these areas of your life.

Emotions:

Social life:

Physical health:

Finances:

@ What are at least 4 ways becoming a teen parent would negatively affect your
goals? Be specific.

1.

2
3.
4

(continued)
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My Goals & My Future

(continued)

@ How will being abstinent help you reach your goals? Be specific.

Self-Check

O |listed 2 goals for each time period.

{1 1listed at feast 1 way becoming a teen parent would affect
each area of my life.

[ idescribed at least 4 ways becoming a teen parent would
negatively affect my goals from Part 1. -

3 | explained how being abstinent will help me achieve my
goals.

32 HEALTHS 74+ Middle School



M/J Health 5 (7th grade)

Unit Length:

Unit 4: Human Sexuality 3 Weeks

Lesson Topic(s): Healthy vs. Unhealthy Relationships

Lesson Duration: Week 3

LESSON OBJECTIVES/ SAMPLE

ACADEMIC VOCABULARY FL STANDARDS & BENCHMARKS LEARNING TARGETS
Dating Violence Violence HE.7.PHC.1.3 - Explain the importance of assuming responsibility for personal and reproductive health behaviors
Consent Threats
Refusal Skill Isolation HE.7.PHC.2.3 - Analyze how friends and peers influence the health of adolescents
Abstinence Harassment
Healthy Relationship Characteristic HE.7.PHC.2.7 - Explain the influence of personal values, attitudes', andbeliefs about individual health practices and behaviors
Unhealthy Relationship

HE.7.PHC.3.4 - Predict the short and long-term consequences of engaging in health-risk behaviors

HE.7.PHC.3.9 - Practice behaviors that will maintain or improve personal health and reduce health risks, including reproductive
health.

HE.7.PHC.4.1 - Articulate ways to request access to health products, services, and environments.
HE.7.CEH.1.2 - Describe community health problems and concerns common to adolescents.

HEALTH SKILLS ADDRESSED
Core Concepts, Analyzing External and Internal Influences, Goal Setting, Self-Management, Advocacy

LESSON CONTENT

Topic/Lesson

Supporting Resource/Activity/Assessment

Lesson One: Making Safe Decisions

e Students will be able to demonstrate
decision-making skills that can be used to
avoid or reduce the risk of unintentional
injuries.

Bellwork: Pretend that you have to make a decision or choice about something that's important to you. Write the different
things you would do, or steps you would take, to make that decision.
Lesson Resources and Activities: ( HealthSmart - Violence and Injury Prevention)
e  Lesson 6: Making Safe Decisions (p. 53 - 62)
+  “Decision-Making Steps” (Slide 6)
+  “Making Safe Decisions Scenarios” (Master 4)
«  “Making Safe Decisions” (Workbook p. 11-12)

Lesson Two & Three: Healthy vs.
Unhealthy Relationships (Teen
Dating Violence)

F.S. 1003.42

Bellwork: Think about the relationships of people you know or have seen on television. As you think about these
relationships, do you think that are healthy relationships or unhealthy? What characteristics do you think make them either
healthy or unhealthy?

Nearpod: “Healthy & Unhealthy Relationships” — Teachers add to library from district library

Health Smart: Qualities of Unhealthy Relationships / Qualities of Healthy Relationships

Assignment: |dentifying Healthy and Unhealthy Relationships — Read and Respond

o Identify if is a healthy or unhealthy relationship (maybe both) and explain.
o ldentify or list specific qualities described.
o  Describe how the relationship could be healthier in any way.

Venn Diagram: Healthy and Unhealthy Relationships
Health Smart: Emotional and Mental Health (Lesson 4, p. 29-37)
o  Student Workbook: pages 6-8
Health Smart: HIV, STD and Pregnancy Prevention — (Lesson 1, p. 1-11)
o  Student Workbook:_pages 2-3
e Michigan Model for Health — Communicating Boundaries (Lesson 5, p. 125-135)

Lesson Four: Exploitation and Human
Trafficking Awareness

Teacher follows complete lesson plan.
https:/mbfsite.s3.amazonaws.com/wp-content/uploads/2022/01/28152745/HT-LP_2022_6-8.pdf



https://share.nearpod.com/e/wQi9Ceklcjb
https://mbfsite.s3.amazonaws.com/wp-content/uploads/2022/01/28152745/HT-LP_2022_6-8.pdf

Lesson 6

Making Safe Decisions

Overview

This lesson focuses on decision-making skills.
Students briefly review the seriousness of
unintentional injury and identify ways young
people can be injured. Then they learn
decision-making steps and work in pairs to
apply the decision-making process to a variety
of risky situations.

Time: 45-60 minutes

Lesson Objective

Students will be able to:

1. Demonstrate decision-making skills that can
be used to avoid or reduce the risk of
unintentional injuries.

]

‘National Health -

Standard 5:

Decision Making
Performance Indicator
5.8.1: |dentify circumstanc-
es that can help or hinder
healthy decision making.
Performance Indicator
5.8.2: Determine when
health-related situations
require the application of a
thoughtful decision-making
process.

Performance Indicator
5,8.3; Distinguish when
individual or collaborative
decision making is
appropriate.
Performance Indicator
£.8.4: Distinguish between

Materials & Preparation

Prepare

« Have Decision-Making Steps (Slide 6), or
make a transparency, if needed.

Copy
« Making Safe Decisions Scenarios (Master 4),
enough for the students in each pair to have
the same scenario.

Review

« Making Safe Decisions (Student Workbook
pages 11-12), and Scoring Rubric, page 178.

ence & Injury Prevention

heaithy and unhealthy
alternatives to health-
related issues or problems.

Performance Indicator
5.8.5: Predict the potential
short-term impact of each
alternative on self and
others.

Perfaormance Indicatar
5.8.6; Choose healthy
alternatives over unhealthy
alternatives when making a
decision,

Performance Indicator
5.8.7: Analyze the outcomes
of a health-related decision.

Education Standaxds

\

A
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l Health Texrms

‘ Review the teaching steps, slide, master and activity sheet for any terms
? or concepts your students may not know, and be prepared to explain

g them. Examples:

’ * consequence » evaluate

; * decision making * outcome

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

» Make copies of the Decision-Making Steps slide and distribute to
students. Review the steps as they apply to the concept of injury
prevention (e.g., risk taking, dares, following safety rules).

« Allow students to refer to their notes from previous lessons on ways
young people can be injured.

o Create flash cards that have one of the decision-making steps on each
card, and have students place them in the correct order. Use the cards
to help guide students through the decision-making process for a
sample situation, having them explain an appropriate response for
each step.

To ensure student success with writing:

« Pair students with stronger writing skills with students who may
need help completing the Making Safe Decisions activity sheet. Or
allow students to record or draw their responses.
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E Get students ready for learning

Transition

Pretend you have to make a decision or choice about something that’s
important to you. On a piece of paper, write the different things you
would do, or steps you would take, to make that decision.

Allow students to focus and work quietly for a minute or two.

We will come back to and use what you wrote later in the lesson.

Debrief

How did the talk with your parent or another family member about
taking risks go? Does anyone want to share something you learned from
the talk with your family member?

Take a few minutes to follow up on students’ experiences with taking the
Time to Talk: Dares & Risks family sheet home and the talks they had
with their parents or other family members.

Motivate

You make decisions or choices every day. Some decisions are simple,
such as what to wear, while some are more complex. Even decisions
that seem simple at first can have important consequences. For
example, choosing what to eat for one meal can be a simple decision.
But, over time, the choices you make about what food to eat can have a
big effect on your health.

Would anyone like to share a decision you made recently?

Calf on a few students to briefly share their experiences. If the decision
named lends itself to further discussion, follow up by asking how the
student made the decision—What kinds of things did he or she think
about? Did someone help?—and what the outcome was—Would he or
she make the same decision again?

Tdday youwre going to learn about making decisions that can help keep
you safe.
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B Review ways injury can happen

Review & Discuss

What are some situations or ways people your age get injured?

Allow students to respond to the question and discuss their ideas.

Summarize

Young people can be injured in many situations. Areas to think about
include:

» Motor vehicles Firearms
» Water Being a pedestrian
» Fire « Falls

Severe weather

¢ Recreation

Explain

Sometimes when people have been injured in these situations, they feel
like it “just happened.” But, if you look closely, they made choices that
led to taking a risk. Today, you're going to learn steps that will help you
make safe decisions and avoid or prevent injuries in these situations.

| Teach about decision making

Prepare
Show the Decision-Making Steps slide. De"‘"‘ggg"sa‘““g
1. Doanadscision nesd to be madat
Explain 2 Sty
z:‘d;‘hgzm:mhch?m!w&d
These steps can help you make the best 5. Do sesmand it i clord
Wha can help?

4. Whal chalces da youhave?

decision in any situation.
5 ‘VWhat are tha possble outcomes for
eschof there cholcest

« The first step is to recognize that a decision
needs to be made.

8. What's the heality and 3afs chalcs for
youT Wyt

e e sy Ui

7. Arayouhsppy with tha rendls of your
deginfon?

« Then you need to stop and think. What do =
you need to know to make a safe decision?
Do you have the information you need? If
not, how can you find it? What can help you make 2 safe and healthy
decision? What could get in the way?

Slide 6
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* Sometimes you can make a decision on your owr. Sometimes you
many need help from someone else. So the next step is to decide if
you need help, and who can help if you need it.

* Once you have the information you need and know who can help, it’s
time to look at your choices, or options, What are all the possible
choices you have in this situation?

* Then, you need to think about what the possible outcomes, or
consequences, of each choice could be. Think about what positive
things could come from this choice. Then think about what negative
or dangerous things could happen.

» After you've thought about all the possible choices and their
outcomes, it's time to make your decision. Use the work you've done
so far to make the best, healthiest or safest choice for you.

* Later you can evaluate your decision. Are you happy with the results?
Would you make the same choice again? What would you change the
next time?

Every situation and decision is ditferent for each person. The key is to
stop and think it through before you act so you can avoid unsafe risks.
These steps can help.

Model
Let’s go through the decision-making steps for a sample situation.

Read the following scenario to students:

You and your good friend Sam both like to swim. Sam discovered a lake
that is not far from your house, so the two of you hike over to check it
out one sunny Saturday afternoon. When you get to the lake, the water
looks cool and inviting. There’s a rope tied to a branch of a tree that
hangs over the lake. Sam says, “It would be fun to swing out on that
rope and drop into the water. Corne on. You go first.” What will you
decide to do?

Then show the Decision-Making Steps slide again and go though the
steps, using the sample scenario to show students how to apply them.
1. Does a decision need to be made?

Yes, you need to decide if you're going to try the rope swing.

2, Stop and think before you act. What do you need to know to make a
safe decision?

* How deep the water is
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Whether there are any rocks or other hazards in the water under
the swing

1f the branch holding the rope swing is strong enough to hold
your weight

» If there is anyone else around
« How well you can swim—would you be able to swim back to shore?

3. Do you need help with this decision? Who can help?
* You can make the decision yourself.
* You might want to have Sam think about the decision with you, so
you can both make the safe choice.
4. What choices do you have?
* You can swing on the rope.

* You can refuse to swing on the rope.

* You can let Sam go first to see what happens.

5. What are the possible outcomes for each of these choices?
1f you swing on the rope:
« Possible positive outcomes—It could be fun. Sam would be happy.

« Possible negative outcomes—The rope could break. The tree
branch could break. The water could be shallow or have hazards in
it. You could be injured. You could drown,

If you refuse to swing on the rope:

» Possible positive outcomes—Yow'd avoid the risk and stay safe.
Sam would respect you for being sale.

+ Possible negative outcomes—Sam might make fun of you or
get mad.

If you let Sam go first:

+ Possible positive outcomes—Yow'd know if it was safe. It could
be fun.

* Possible negative outcomes—Sam could be injured or drown if the
rope or branch breaks, or if the water is too shallow.

6. What's the healthy and safe choice for you? Why?

The safest decision is to not swing on the rope. But you might choose
to go on the rope swing if you check out the situation thoroughly and
find out that the water is deep enough, the rope is in good condition,

the tree branch is sturdy and both you and Sam are good swimmers.
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7. Are you happy with the results of your decision? Why or why not?

You would be happy with the decision if both you and Sam stayed
safe and didn’t get hurt.

Explain

People have different skills and experiences. For example, in the rope
swing situation, if you didnt know how to swim, it wouldn't be safe to
go into the water at all. But if you were a good swimmer, there were
other good swimmers around, and you checked out the situation
carefully and found that the risks were low, it might be OK for you to
use the rope swing to jump into the water. This is why it's so important
to stop and think, and to gather all the information you need, before
making a decision.

i Students practice decision-making skills

Practice

Now let’s go through the steps again, for another sample situation. This
time, I want you to answer the decision-making questions.

Read the following scenario to students;

Daryl is your best friend. You both play on the soccer team. One day
Daryl says, “My brother’s home from college and is going to pick me up
after practice tomorrow. He can give you a ride home too.” You know
your mom is going to be busy tomorrow afternoon, so you agree.

After practice the next day, Daryls brother is waiting in the parking lot.
When you open the car door, you smell alcohol and there’s an open beer
can in the cup holder. Daryl climbs into the back seat. Daryl’s brother
laughs when you hesitate and tells you to get in the car.

Show the Decision-Making Steps silide. Then go through the process,
asking students to brainstorm answers to each of the questions. Use the
guide below to reinforce appropriate answers.
1. Does a decision need to be made?
Yes, you need to decide if you're going to accept the ride from Daryls
brother.
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i 2. Stop and think before you act. What do you need to know to make a
| safe decision?

The safety rule is NEVER to ride with a driver who has been drinking
or using other drugs.

; 3. Do you need help with this decision? Who can help?

; You can make the decision yourself.

; You may want to ask your coach or another adult for help, especially
! if Daryl’s brother puts pressure on you to get in the car.

: 4, What choices do you have?
| ‘ You can get in the car and let Daryl’s brother drive you home.

You can refuse to get in the car.
5. What are the possible outcomes for each of these choices?
If you get in the car:

+ Possible positive outcomes—Daryl and his brother won’t get mad.
You might get home without a problem.

s Possible negative outcomes—Daryl’s brother could lose control of
the car and get in a crash. You and Daryl could be badly injured or
even killed. Daryl’s brother might be pulled over by the police and
arrested for driving under the influence.

if you refuse to get in the car:

» Possible positive outcomes—Yow'd avoid the risk and stay safe.
Daryl might get out of the car and stay safe too. You'd feel good
about following a very important safety rule.

« Possible negative outcomes—Daryl’s brother might get mad. You
will have to find another ride home.

6. What’s the healthy and safe choice for you? Why?
The only safe decision is to refuse the ride. Riding in a car with a
, driver who's been drinking is very dangerous.

7. Are you happy with the results of your decision? Why or why not?

You would be happy with the decision if both you and Daryl stayed
safe. In the future you might choose not to accept a ride home with
someone you haven’t met before. You might want to ask your mom
about it first, and that you can call her to come get you if the ride

‘ didn’t work out. You may also want to ask your parents for advice on
| what to do if you are ever in a situation like this again.
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Complete

Direct students to turn to Making Safe
Decisions on page 11 of the Student
Workbook.

Now you'll have a chance to use the decision-
making steps we just learned to help you make
a safe decision. You and a partner will be given
a scenario. After you read the scenario, you
both need to complete the steps on the Making
Safe Decisions activity sheet.

Pair students and distribute copies of one of
the Making Safe Decisions Scenarios to each
pair. Depending on class size, some scenarios
will be completed by more than one pair.

Allow time for students to complete the activity
sheet. Circulate as pairs work to provide
guidance and feedback.

| .End the lesson

Close

Read each of the Making Safe Decisions
Scenarios aloud and ask the pair who
responded to that situation to share the

came up with the same decision.

lence & Injury Prevention
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decision they made in Step 6 and explain why this is a healthy and safe
decision. If more than one pair completed a scenario, ask them if they

As each pair shares, ask the class to give a thumbs-up if the decision
named was a safe decision, or a thumbs-down if it was an unsafe
decision. If any students give a thumbs down, as them to share why they
think the decision is unsafe and to suggest a safer one.
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Not all injuries can be prevented. But most can be avoided if you think
about how to avoid or reduce the risks. Stopping to ask questions and
think through the possible outcomes of different choices can help
prevent many injuries.

Assess

Collect students’ Making Safe Decisions activity sheets and evaluate
their work for this lesson.

Ohjective 1
Students demonstirated decision-making skills that can be used to
avoid or reduce the risk of unintentional injuries by:

[l Completing the Making Safe Decisions activity sheet.

(Scoring Rubric, page 178)
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Decision-Making
Steps

@ Does a decision need to be made?

@ Stop, think before you act. What
information do you need to help you
make a healthy and safe decision?

@ Do you need help with this decision?
Who can help?

@ What choices do you have?

What are the possible outcomes for
each of these choices?

@ What’s the healthy and safe choice
for you? Why?

@ Are you happy with the results of
your decision?

HIV, STD & Pregnancy Prevention
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Making Safe Decisions
Scenarios

Directions: Make copies of the scenarios below. Cut them into strips and give
1 to each pair. Depending on class size, you may have to give each scenario to
more than one goup. Distribute the scenarios based on the interest of your students.

Scenario 1

I

|

I

f You and your friend are at your house alone after school. You are both hungry and you remember

I that there are some uncooked hamburgers in the refrigerator. Your friend asks you to light the grill to
: cook the hamburgers. What should you do?

L o e e e e e e e e e e e e i e bt e
I
I
! Scenario 2
I
: You go down into your basement looking for a hammer to finish a school project. While you are
i searching, you open a drawer and discover a handgun. What should you do?
I
I
t._ _____________________________________________________________
| |
; Scenario 3 !
} You are walking to a friend’s house. It's getting dark and there are no sidewalks along the road you l
| are taking. What should you do? i
i I
e o e e e e e e et e st o e e o e e o b i o o 4 B e o e i ot J
I i
! Scenario 4 I
I I
: You and your friend are playing catch with a baseball. You try to throw the ball over the house but it E
1 gets stuck on the roof. You notice a tree right next to the house that you could climb to get on top i
l of the roof. What should you do? :
| i
_____________________________________________________________ _'
Scenario b
You're at home by yourself, You notice that it is getting windy and dark outside. You hear a tornado
warning on the radio but it's just about time for your favorite TV show. What should you do?

Scenario 6

You and a friend ride bikes over to the high schoo! football stadium. Your friend dares you to take
your bike to the top of the stadium and ride it down the stairs without putting on your brakes. What
should you do?

i i e —
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Making Safe Decisions

Directions: Read the scenarioc with your partner. Then work through the
decision-making steps by answering the questions. Make sure you come up
with at least 2 choices in Step 4.

@ Does a decision need to be made? If yes, what do you need to decide?

@ Stop, think before you act. What information do you need to make a
safe decision?

@ Do you need help with this decision? Who can help?

@ What choices do you have?

@ What are the possible outcomes for each of these choices?

Choice 1
Possible Positive Outcomes Possible Negative Outcomes
Choice 2
Possible Positive Cutcomes Possible Negative Outcomes

{continued)
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Making Safe Decisions

(continued)

Choice 3

Possible Positive Outcomes Possible Negative Outcomes

@ What's the healthy and safe choice for you? Why?

@ How will you know if you're happy with the result of your decision?

O

0
|
0

O

Self-Check

| stated a decislon that needed to be made.

1 identified information 1 would need to make a safe
decision,

{ decided if | needed help making the decision.

1 identified at least 2 choices and identified 1 positive and
1 negative outcome for each.

1 identified the healthy and safe cholce and explained why
it is healthy and safe.

| explained how | will know I'm happy with my choice.

12
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My Decision

Directions: Think about an issue related to sexuality that you will have
{o make a decision about one day. Then complete the decision-making
steps. You will not have to share your answers.

" » Situation

@ Does a decision need to be made?

@ Stop and think before you act. What information do you need to help
you make a healthy and safe decision?

@ Do you need help with this decision? Who can help?

@What choices do you have? Identify at least 2.

Choice #1

Choice #2

Choice #3

@ What are the possible outcomes for each of these choices?

Choice #1

Possible Positive Outcomes Possible Negative Outcomes

(continued)
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My Decision

(continued)
Choice #2
Possible Positive OQutcomes Possible Negative Outcomes
Choice #3
Possible Positive Qutcomes Possible Negative Outcomes

@ What'’s the healthy and safe choice for you? Why?

What would help you be happy with the results of your decision?

Self-Check

{1 | stated a decision that needead to bs made.

3 |identified information | would need to make a safe
decision.

t decided if | needed help making the decision.

lidentified at least 2 choices and identified at least 1
positive and 1 negative outcome for each.

| identified the healthy and safe choice and explained why
it is healthy and safe.

I explained how | would know if 1 was happy with my
choice.

O on

O
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Who do you most respect?
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What relationship characteristics did you notice from
the video? Was this a healthy relationship or an
unhealthy relationship? How do you know?

A

Lesson: Healthy/Unhealthy Relationships
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Could the friend of the girl in the video handled the
situation better? If you were the friend of the girl from
the video, what would you do or say in this situation?

 Lesson: Healthy/Unhealthy Relationships
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Healthy & Unhealthy Relationships

Assignment:

Read the examples below. Think about what qualities the relationship in the example
shows and decide if itis healthy, unhealthy or some of both. Write down your thoughts
for each relationship example on a word document or piece of paper in complete
sentences. Include the following in your responses:

« Identify if it is a healthy or unhealthy relationship (maybe both) and explain why

you think so using 2 specific details from the paraaraph
« Identify or list specific qualities described

« Describe how the relationship could be healthier in any way providing at least
one example. explained in complete sentences.

1. When Audra got a part-time job after school, her partner Sam wasn't happy about it
because he thought Audra would flirt with the guys she metatwork. Sam also can't
understand why Audra is tired on the weekends and keeps pressuring her to go out
and do things when she wants to stay home and rest. He fold her he was angry
because she was giving all her afiention to some guy at work instead of him.

2. Pedro and his girlfriend Allison usually do something together on Saturdays. This
fall, Pedro joined a soccer team that has practice two nights a week and games on
Saturdays. So, they switched theirschedule to spend time together on Sundays, but
Allison still comes to most of the games to cheer him on. She also joined a dance
class that meets on the nights Pedro has soccer practice so she would have
something else to do.

3. A girl notices her boyfriend is getting a lot of attention from two different people at
school. She goes up fo each of them separately and warns them to stay away from
him, "or else.” '



Healthy & Unhealthy Relationships

. A couple has an agreement that they won't put passwords on their phones and can
check each other's’ texis and social media accounts whenever they feel like it.

. A guy walks his girlfriend to school every moming, meets her for lunch every day,
and picks her up to walk her home at the end of each afternoon.

. A guy notices his girifriend is getting a lot more texts than usual. When he mentions
it, the girl says he's imagining things. When his girifriend goes fo use the bathroom,
he checks her phone and reads her texts.

. A couple text all the fime. But when they get together, whether alone or with friends,
they feel uncomfortabie talking to each other.

. One partner usually decides when, where, and what they do together. The other
partner says they don'tlike making decisions and is fine with this.




Lesson 4

Relationships

Qualities of Healthy

Overview

In this lesson, students learn about the
qualities and benefits of healthy relationships.
After identifying qualities of healthy and
unhealthy relationships, they read scenarios
and identify the healthy and unhealthy
qualities in each relationship. They discuss the
benefits of healthy relationships, then analyze
one of their own healthy relationships to
describe its qualities and benefits.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Compare and contrast healthy and
unhealthy relationships.

8. Describe benefits of healthy relationships.

‘Education Standaxds.
Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between

heaithy behaviors and
personal health.

Standaxd 2:
Analyzing Influences

Performance Indicator
2.8.1: Examine how the
family influences the health
of adotescents.
Performance Indicator
2.8.3: Describe how peers
influence healthy and

2. Describe characteristics of healthy relationships.

unheaithy behaviors.

Materials & Preparation

Prepare

Review

Scoring Rubric, page 155.

Emotional & Mental Health

+ Have Relationship Case Study (Slide 4) and Benefits of Healthy
Relationships (Slide 5), or make transparencies, if needed.

+ Relationship Case Studies (Student Workbook page 6).
» My Healthy Relationships (Student Workbook pages 7-8), and
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Health Terms

Review the teaching steps, slides and activity sheets for any terms or
concepts your students may not know, and be prepared to explain them.

Fxamples:

+ acquaintance s+ empathy

o case study + manipulation
« companionship « relationship
» confidence » sibling

Support for Diverse Learners

To ensure student success with comprehending concepls:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension. Clarify terms that
may have multiple definitions (e.g., acquaintance, confidence).

« Distribute copies of the Benefits of Healthy Relationships slide and
review with students, providing examples as needed.

« Be prepared to define the qualities of unhealthy relationships as
discussed in the lesson, particularly the types of abuse. Discuss how
Case Study 2 can be interpreted/perceived as a form of bullying or
intimidation.

+ Consider that some students may have never experienced healthy
relationships as described in the lesson. Help them to think of or
identify healthy relationships they may have seen or read about in
books, movies or television shows, and use these examples when
responding to the My Healthy Relationships activity sheet.

To ensure student success with reading:

« Pair students with stronger reading skills or peer tutors with students
who may need help reading the stories on the Relationship Case 'z.
Studies activity sheet.

To ensure student success with writing:

« Prepare a checklist of healthy and unhealthy qualities that students
might refer to when completing the Relationship Case Studies
activity sheet.

« Pair students with stronger writing skills or peer tutors with students
who may need help responding to the questions on the My Healthy
Relationships activity sheet. Or allow students to respond to the
questions on the activity sheet by drawing pictures, acting out
responses or singing/rapping,.
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B Get students ready for learning

Transition

In the last class, you described some action steps you could take to
improve your emotional health. On a piece of paper, write a sentence or
two about what happened when you tried these steps. How did it work?
Is there something else you want to try? If you haven't tried the steps
yet, write about when and where you will try them and what you expect
to happen.

Allow students to focus and work quietly for a minute or two.

Motivate

How would you define the word relationship?

Call on students to share their definitions, and make a list of key points
on the board.

Think of a relationship you have that you consider a good relationship.
You don’t have to share the person’s name. What do you like about this
relationship? How does it make you feel? '

Allow time for students to share what they like and how they feef about
their relationships.

B Discuss qualities of healthy relationships

Explain

The relationships you have with other people have a big effect on your
emotional and social health.

People begin to form relationships with parents and siblings as soon as
they are born. As you get older, school and neighborhood friends
become important. You also begin to have relationships with adults
outside the home, such as teachers and coaches.

Some people have many different relationships with a wide circle of
friends and acquaintances (people they know but not as well as friends).
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Others prefer to have only a few close friends. Some relationships are
with people you talk to or see every day. You may also have
relationships with people you talk to or see only once in a while.

You shared a little about a good relationship in your life. Think about
the qualities or things about that relationship that make it a good or
healthy relationship for you.

Ask & Discuss

What are some qualities of healthy relationships?

Allow students to respond to the question and discuss their ideas. Make
a list of qualities on the board.

Make sure the following qualities aré included.

* Kindness

s Trust

* Clear communication

* Keeping confidences

» Listening

* Being honest

* Respect for each other

* Seeing the other person’s point of view {empathy)
» Working out differences

* People can be themselves

* Having fun together

| Discuss qualities of unhealthy
relationships

Explain

Relationships aren't always healthy. Sometimes connections with others
can be unhealthy or hurtful. Its important to be able to recognize both
healthy and unhealthy qualities of relationships so you can choose
healthy connections with others or work to improve the unhealthy
things about a relationship.
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Quailities of Healthy Relationships * Lesson 4

Ask & Discuss

‘What are some qualities of unhealthy relationships?

Allow students to respond to the question and discuss their ideas. Make
a list of qualities on the board.

Make sure the following qualities are included:

e [ack of trust

e Jealousy

s Unfair fights

« The other person tries to change you

* Lying

« Manipulation (tricking the other person into doing things for you)
e [ ack of understanding

* Lack of respect

» Poor communication

» Abuse (physical, emotional, sexual)

Students analyze example relationships

Explain

Relationships aren’t just one thing. Sometimes they have both healthy
and unhealthy qualities. Few relationships are perfect. People in healthy
relationships may have times when they disagree or have problems with
each other, and unhealthy qualities can exist even in a mostly healthy
relationship. It's important to be able to identify unhealthy qualities in
your relationships so that you can work on

improving them. Yow're going to have a chance —
to read about some relationships and identify Relationship
the healthy and unhealthy qualities in each ca‘:ifi:‘dy
one. ey bt gndtie s

* Hatimitng
#her pchock
ot o
Prepare o

hemewodc Bt Derl wal malty baving his raa
Iands mvat Dard foll back ahenading o Mason He
andenstardu thal hasos bas & hinder Eims making
rarw Eiende. S Une et day b dakad Mason ta
e Fim e ha ner Rlaod ahter school 19 pliy
banhsibal,

7

Show the Relationship Case Study sfide. Read
or have students read the case study aloud.

e althy

T i WO bbb

Slide 4
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Lesson 4 + Qualities of Healthy Relationships

\ Model

Now let’s look at the healthy and unhealthy qualities in this
L) relationship.

Help students analyze the case study to identify both healthy and
i unhealthy qualities in the relationship. Make sure the following qualities
are named.

:f*‘ * Healthy qualities-—Derik and Mason enjoy hanging out together. Derik
' has empathy for Mason. Derik compromises and invites Mason over to
il meet his new friends.

I ¢ ‘Unhealthy qualities—Derik lies to Mason. Mason may be depending
on Derik to be his only friend.

Complete & Share Relationship Case Studies

j ‘ _ Pair students or put them in groups of 3 and * Care Sty bty exdbarts
1 direct them to turn to Relationship Case S== S

818 by, 34 Mk sl e e 2 s, 4 i by e

Studies on page 6 of the Student Workbook. | ==l ==

il Read these 2 case studies and list the healthy
B 5 and unhealthy qualities you see in each = o
relationship. You can use the lists of qualities | =E=ms e =
on the board to help you complete the activity
ik sheet.

| Allow time for students to complete the activity

Workbook page 6
sheet. Then discuss each of the case studies.

I What are the qualities of Shelly and Maria’s relationship?

Allow students to respond to the question. Make sure the following
qualities are named:

» Healthy qualities—Maria stands up for herself and refuses to do
Shelly’s homework for her. Shelly apologizes to Maria and respects
her decision.

s Unhealthy qualities—Shelly tries to manipulate Maria into doing her
homework. Maria thinks Shelly won't be her friend if she doesn’t do
Shelly’s homework.

A | What are the qualities of Jess and TJ's relationship?

Alfow students to respond to the question. Make sure the following
qualities are named:
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Qualities of Healthy Relationships ¢ Lesson 4

e Healthy qualities—dJess and TJ poth like something about the other
person.

 Unhealthy qualities—TJ teases and doesn’t show respect for Jess.
Jess feels scared to stop being friends with Td.

Review

Which of the 3 case study relationships—Derik and Mason, Shelly and
Maria, Jess and TJ—are more healthy than unhealthy?

1s any of the case study relationships unhealthy enough that one of the
people should end the connection?

Allow students to respond to the questions and discuss their ideas. Be
sure to note that the relationships in the example case study from the
slide and Case Study 1 on the activity sheet are worth working on
because both people want the relationship and are willing to
compromise and reach out to each other. Explain that Case Study 2 is
mainly unhealthy. Because TJ isn’t willing to see Jess’s point of view or
change, Jess might be better off not being in this relationship.

Identify benefits of healthy relationships

Ask & Discuss

What are the benefits, or things you get, from a healthy relationship?

Allow students to respond to the question and discuss their ideas. Make
a list of benefits on the board.

Prepare : i

Show the Benefits of Healthy Relationships Benefits of Healthy
. Relationships

slide.

» Companionship

. « Love and affection

Expla‘n * frust

« Knowing semeone is there

for you

Some of the benefits of healthy relationships

. + Having fun
include:

« Sharing hopes and dreams

» Support in tough times

P ot A i S

+ Companionship

« Love and affection

» ‘Trust Slide 5

« Knowing someone is there for you
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Lesson 4 + Qualities of Healthy Relationships

* Having fun

* Sharing hopes and dreams

* Support in tough times

‘ Compare the benefits on the slide to those the students listed and add
| f? any that weren’t already mentioned to the list on the board.

Ask & Discuss

5 How can your healthy relationships with family and friends have a
positive effect on your emotional health?

Allow students to respond to the question and discuss their ideas.

Summarize

L The healthy relationships you have with family and friends help give
p you a feeling of belonging. When you have a healthy relationship with
someone, you support each other and help each other stay healthy.
Healthy relationships with family and friends give you people to talk to
when you need help with troublesome feelings, and people who will
encourage you to make good choices about your health.

B Students demonstrate learning

complete I MyHea!thy:_Relauonshlpl
Direct students to furn to My Healthy ?xfjiiefi:f%
e Relationships on page 7 of the Student OEgm s s
Workbook. —

» Now you’ll have a chance to use what
5 you've learned today to. think about some
E of your own healthy relationships.

o o et kbt LT

LTI

T T
I gt W e iy 2
Kty v

Review the directions with students and S
alfow time for them to complete the activity T E
'_2‘ sheet. I ‘ ,
:3 Workbook pages 7-8
i
i
3
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B End the lesson

Close

Almost every relationship has healthy qualities, as well as things that
need some attention or even some hard work. Paying attention to these
qualities in all of your relationships can make you a better friend.

What do you think is the most important quality of a healthy
relationship and why?

Allow students to share their ideas. Reinforce the healthy qualities they
name and explain that different people may value certain healthy
qualities more than others, but all of these qualities help make
relationships healthy and worth working on.

Assess

Collect students’ My Healthy Relationships activity sheets and evaluate
their work for this lesson.

Objective 1

Students compared and contrasted healthy and unhealthy
relationships by:

[J Completing the My Healthy Relationships activity sheet.

Ohjective 2
Students described characteristics of healthy relationships by:
0 Completing the My Healthy Relationships activity sheet.

Objective 3
Students described benefits of healthy relationships by:
{1 Completing the My Healthy Relationships activity sheet.

(Scoring Rubric, page 155)

Emotional & Mental Health
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Relationship Case Studies

Directions: Read each case study. Then list the heaithy and unhealthy
qualities in each relationship.

Shelly has always been very popular. Maria was glad when Shelly asked if she’d come over
and help her with some homework. Since then, Shelly has asked Maria for help on a lot of
homework assignments. Yesterday, Shelly asked Maria to do her homework for her. Maria
really likes Shelly and is scared that if she doesn't do Shelly’s homework, Shelly won't be
friends with her anymore. But Maria also doesn’t want to cheat. So Maria told Shelly she
would be happy to help with homework, but she won't do it for her. Shelly got mad and asked
Maria to leave. But the next day at school, Shelly told Maria that she was wrong. Shelly said
she was sorry and still wanted to be friends. -

Healthy Qualities Unhealthy Qualities

> Case Study 2: Jess and TJ

Jess and TJ met on the track team. Jess admired how good TJ was at sports, and TJ enjoyed
Jess's sense of humor, so they became friends. But lately Jess isn’t having as much fun with
TJ. TJ teases Jess all the time about not being as fast or strong as other members of the team.
One day after track practice, TJ hid Jess's clothes in the locker room when Jess was in the
shower. When Jess got upset, TJ just laughed and told Jess not to be such a baby. The next
day, TJ acted like nothing had happened. Jess is scared to stop being friends with TJ, because
Jess has seen TJ be really mean to cther kids on the team who TJ doesn't like.

Healthy Qualities Unhealthy Qualities
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My Healthy Relationships

Then answer the questions.

Directions: Think about what you've learned today about relationships.

unhealthy relationship.

Healthy Relationship:

Explain how each of these things would be different in a healthy versus an

Unhealthy Relationship:

Healthy Relationship:

Unhealthy Relationship:

Healthy Relationship:

Unhealthy Relationship:

Emotional & Mental Health
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My Healthy Relatlonshlps

(continued)

@ Think about a healthy relationship you have in your own life (or one you
have seen or read about). Describe at least 3 qualities this relationship has,
and describe at least 2 benefits you get from this relationship and other
healthy relationships in your life. Be specific.

Self-Check

[J 1 explained the qualities of healthy and unhealthy
relationships.

& [ described at least 3 qualities of a healthy relationship.
01 1 described at least 2 benelits of healthy refationships.
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Lesson 1
Healthy Romantic
Relationships

Overview

In this lesson, students learn about healthy
romantic relationships. They list words that
describe a good relationship in their lives, then
learn about and discuss qualities of healthy and
unhealthy relationships. After practice in
identifying healthy and unhealthy qualities in

some relationship scenarios, they discuss ways
to build healthy romantic relationships. They

can develop healthy relationships.

Time: 4560 minutes

Lesson Objectives
Students will be able to:

ey

Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between healthy
behaviors and personal
health.

complete an activity sheet to identify qualities of healthy relationships,
explain why these qualities are important and think about how they

1. Explain the qualities of a healthy romantic relationship.
2, Differentiate healthy and unhealthy romantic relationships.
3. Describe strategies for building healthy romantic relationships.

Materials & Preparation

Prepare

prior to teaching this unit.

transparencies, if needed.

HIV, STD & Pregnancy Prevention

* Review school district guidelines and policies on sexuality education
prior to teaching this unit and make adaptations as needed.

¢ Be sure to send the Family Letter (Master 1) home with students

» Have Qualities of Healthy Romantic Relationships (Slide 1) and
Qualities of Unhealthy Romantic Relationships (Slide 2), or make




Lesson 1 * Healthy Romantic Relationships

Review

+ Building Healthy Romantic Relationships (Student Workbook pages
2-3), and Scoring Rubric, page 177,

Health Terms

Review the teaching steps, slides and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:

* abuse + jealousy

¢ balance « overdependence
* control *+ partner

o flexibility * romantic

Support for Diverse Learners

To ensure student success with comprehending concepts:

+ Assess students’ knowledge and understanding of sexual health and
relationships prior to instruction.

+ Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

+ Review and clarify terms and idioms that may have the potential for
multiple interpretations (e.g., romantic, balance, relationship,
affection, abuse). Provide concrete examples, analogies,
interpretations or experiences related to sexual health and
relationships.

» Ask students to complete prompts to provide examples to facilitate
the discussion of relationship qualities (e.g., a person shows a lack of
respect when she..., a person shows trust in another person when

he...).

o Create a “relationship pizza.” Give each student a “wedge” or piece of
pizza (cut from plain paper). Have them draw their favorite pizza
toppings on it, and then draw or describe a positive or healthy quality
they bring to their relationships. Have students put together healthy
relationship pizzas from the various pieces. This can help the teacher
learn which qualities the students value most.

« Create a handout with the relationship story example students
practice analyzing in class. Allow students to read the story and
answer the questions about relationship qualities in pairs, Pair
stronger readers with students who may need help.

2 HEALTH Sy Middle School




Healthy Romantic Relationships * Lesson 1

To ensure student success with group activities and communicating about

sexual health issues:

« Be aware of family and cultural beliefs and values around what is
appropriate and acceptable in relationships. For example, physical
displays of affection in public may be considered inappropriate, or
differences of control between partners may be customary or
acceptable in some cultures. Respect these differences when asking
students to discuss qualities of healthy and unhealthy relationships.

« Consider the cultural, personal and family beliefs that may underlie
any discussion of sexuality-related topics and issues of a personal
nature. Incorporate students’ understandings and cultures into class
discussions.

+ Review the Tips for Answering Questions About Sexuality teacher
page from Lesson 2 prior to instruction.

o Consider a private discussion with students who appear reticent or
reluctant to discuss sexual health issues with peers in class or with an
adult family member. Some students may have family rules that
prohibit such discussions. Those students should be given the same
respect by peers as other students who are willing to openly
communicate about sexual health issues in class discussions.

« Modify large-group discussions by allowing students to start the
activity in pairs. Then, when they feel more comfortable, move into
larger groups of 4 students to continue sharing and discussing.

To ensure student success with reading:

« Distribute copies of the Qualities of Healthy Romantic Relationships
and Qualities of Unhealthy Romantic Relationships slides.

To ensure student success with writing:

« Allow students to create icons or illustrate the qualities of healthy
and unhealthy romantic relationships. Check for understanding and
match of icons or drawings to concepts.

¢ Pair students with stronger writing skills or peer tutors with students
who may need help responding to the Building Healthy Relationships
activity sheet, or allow students to complete the activity sheet as
homework.

- HIV, STD & Pregnancy Prevention 3



Lesson 1 * Healthy Romantic Relationships

B Get students ready for learning

Transition

Think about your best [riend or someone close to you with whom you
would say you have a healthy relationship. On a piece of paper, write
some words that describe your relationship with that person.

Allow students to focus and work quietly for a minute or two. Then ask
students to share the words they wrote. Help them frame these words as
qualities of their friendships.

Motivate

These are all important qualities of friendships. They are qualities that
make the relationship a healthy or good one that benefits both people.
All relationships can have healthy or unhealthy aspects, Think of some
friendships you've read about or seen on TV, in movies or between
people you know.

1f the relationship shown was a good one, what things did the
characters or people say or do that made the relationship seem healthy?

Under the heading “Healthy Qualities,” write the healthy qualities on the
board as students name them. Point out any that were also named
earlier.

If the relationship was a bad one, what did the characters or people say
or do that made the relationship less healthy, burtful or dangerous?

Under the heading “Unhealthy Qualities,” write the unhealthy qualities
on a separate list on the board. Keep the lists on the board for later
review.

Today you're going 1o be learning more about the characteristics, or
qualities, of healthy and unhealthy romantic relationships.

HEALTHS#ar Middle School



Healthy Romantic Relationships « Lesson 1

" Teaching Steps

H Define romantic relationships
Ask & Discuss

What do you think of when you hear the term romantic relationship?

Allow students to respond to the question and discuss their ideas.

Summarize

Having a romantic relationship implies that people are attracted to or
like each other as more than friends. People in a romantic relationship
want to be close to each other emotionally and physically. Romantic
relationships often begin with attraction and develop emotional
closeness as the two people share their thoughts and feelings with each
other. It’s also possible for romantic relationships to grow out of
friendships, when two people who are already close begin to feel
attracted to each other in a romantic way. The feeling of “falling in love”
is often part of a romantic relationship.

Just like friendships and other relationships, romantic relationships can
have healthy or unhealthy qualities.

B Examine qualities of healthy romantic
relationships

Explain

There are many qualities that make a romantic relationship healthy.
Many of these are similar to the ones you listed

at the beginning of class to describe your =
relationship with your friend. Qualities of
Healthy Romantic
Prep are Relationships
* Balance
Show the Qualities of Healthy Romantic * Responsibility for self
* FlexibHity

Relationships slide.
= Trust

]

i

f * Respact
I * Communication
£

[T S———

Slide 1
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Lesson 1 * Healthy Romantic Relationships

Explain

Discuss the qualities one at a time, asking students how they would
explain each one before you clarify:

Healthy romantic relationships have these qualities:

Batance. Both partners give something to the relationship and both of
them get something from it. The sharing feels fair and equal.

Responsibility for self. Each partner takes responsibility for his or her
actions and behavior in the relationship.

Flexibility. Both partners are able to bend, or change, if needed. They
allow their relationship to change, grow and develop over time.

Trust. Partners are honest with each other. They know they can
believe and count on the other person.

Respect. Each partner thinks about the other’s needs and feelings.
They treat each other well. They don’t pressure the other person to do
things he or she doesn’t want to do.

Communication. The partners communicate openly and honestly.
They talk about things and listen to each other. They are willing to
work out disagreements.

Review

Now look at the things you listed that make a relationship good, and
let’s see how those things fit into these categories.

Review the list on the board under the heading “Healthy Qualities,” and
help students relate the list to the qualities of healthy romantic
relationships. For example, ask, “which of these are an example of
bafance in a relationship?” '

B Examine qualities of unhealthy romantic
relationships

Explain

An unhealthy romantic relationship has certain traits, too. When a
relationship is unhealthy, one or both of the partners are likely to feel
unhappy, stressed, scared or bad about himself or herself.

HEALTHS 7o Middle School




Healthy Romantic Relationships * Lesson 1

Prepare
HT i Cualities of
Show.the Q‘uaiitlles of Unhealthy Romantic Unhortihs R antic
Relationships slide. Relationships
. Jeal_ousy
Explain - * Qverdependence

* Seifishness
Discuss the qualities one at a time, asking

students how they would explain each one

» Control
* Lack of respect

[ P g

before you clarify. * Abuse
Unhealthy romantic relationships often have M —
these qualities: Siide 2

+ Jealousy. One partner fears losing the
affection of the other and becomes suspicious and controlling.

+ Overdependence. One partner relies on the other to meet all of his or
her emotional, physical or social needs.

+ Selfishness. One partner has little or no concern for the needs of the
other.

« Control. One partner tries to have power over the relationship and the
other person’s actions.

» Lack of respect. Partners don't think about the other’s needs and
feelings. They may treat each other badly, or one may pressure the
other to do things he or she doesn't want to do.

+ Abuse. One partner physically or emotionally mistreats the other.
Abuse can be verbal-—put-downs or criticism of a person’s
personality, abilities or behaviors. It can be physical—hurting or
threatening to harm the other person’s body.

Review

Now look at the things you listed that make a relationship unhealthy,
hurtful or even dangerous, and let’s see how these things fit into these
categories.

Review the list on the board under the heading “Unhealthy Qualities,”
and help students relate the list to the qualities of unhealfthy romantic
refationships, For example, ask, “Which of these are an example of
jealousy?”

: IV, STD & Pregnancy Prevention 7




Lesson 1 * Healthy Romantic Relationships

B Students practice differentiating healthy
and unhealthy romantic relationships

NModel

Here’s something someone in a healthy romantic relationship might say.
Listen, and then tell me what qualities are being described.

“ know my boyfriend will always be there for me if I have a problem
and need to talk about it. He really listens to me.” (trust, respect,
communication) -

Here’s something someone in an unhealthy romantic relationship might
say. Listen, and then tell me what qualities are being described.

“] want to try playing the drums. I told some friends I was going to sign
up for a class, and my girlfriend said 1 shouldn’t bother because I had a
terrible sense of thythm and would never be any good at it. (lack of
respect, verbal abuse)

Practice

Now listen to two more examples. Think about what qualities the
relationship in the example shows and decide if it is a healthy or an
unhealthy relationship.

Allow students to respond to each example and discuss their ideas.

‘When Audra got a part-time job after school, her partner Sam wasn’t
happy about it because he thought Audra would flirt with the guys she
met at work. Sam also can’t understand why Audra is tired on the
weekends and keeps pressuring her to go out and do things when she
wants to stay home and rest. He told her he was angry because she was
giving all her attention to some guy at work instead of him. (Unhealthy:
Sam shows jealousy, selfishness, control, lack of respect.)

Pedro and his girlfriend Alison usually do something together on
Saturdays. This fall, Pedro joined a soccer team that has practice two
nights a week and games on Saturdays. 50 they switched their schedule
to spend time together on Sundays, but Alison still comes to most of the
games to cheer him on. She also joined a dance class that meets on one
of the nights Pedro has soccer practice so she would have something
else to do. (Healthy: Alison shows balance, responsibility for self, and
flexibility.)
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Healthy Romantic Relationships * Lesgson 1

B Teach about building healthy romantic
relationships

Ask & Discuss

Partners share the responsibility for building a healthy romantic
relationship. What are some things you could do to help build a healthy
romantic relationship with someone?

Allow students to respond to the question and discuss their ideas. Write
their suggestions on the board. ’

Summarize

Strategies to help build a healthy relationship can include:

» Showing self-respect and respect for a partner.

Being willing to adapt and change.

Supporting each other’s goals and giving your partner time to do
things without you.

Being trustworthy.

Sharing your thoughts and feelings and listening to your partners.

Taking steps to change unhealthy qualities when you notice them.

E Examine reasons toend a relationship

‘Explain

No relationship is perfect, and even healthy relationships may have
some difficult moments. Often, people are able to work together to
create a healthier relationship. But people can't always change the
qualities of a relationship. If a relationship keeps showing more
unhealthy qualities than healthy ones, sometimes iUs best for that
relationship to end.

Ask & Discuss

‘What do you think would indicate that a relationship should end?

Allow students to respond to the question and discuss their ideas. Show
the Qualities of Unhealthy Romantic Relationships siide again to help
facilitate the discussion.

IV, STD & Pregnancy Prevention 9




Lesson 1 +« Healthy Romantic Relationships

10

Summarize

1f these unhealthy qualities are always present in the relationship, and
especially if one person is abusing the other verbally, emotionally or
physically, the healthiest thing is to end the relationship.

Complete

Now you will have a chance to put what you
know into practice. You'll describe 2 qualities
you think are important in a healthy romantic
relationship—as well as one that could be a
problem—and strategies you could use to build
a healthy romantic relationship.

Direct students to turn to Building Healthy
Romantic Relaticnships on page 2 of the
Student Workbook. ‘

Have students work individually to complete
the activity sheet.

E End the lesson

Close

E Students demonstrate learning

Assessment & Closure

Bullding Healthy Romantic
Relationships

Building Healthy Romantic
Relatlonships

H

R

DA 1 b L £ et 4 Dk Preindy il sabige
L

x

KR

[

maniSit smass naa

Workbook pages 2-3

Look at the lists of qualities on the board one more time. Which one do
you think is most important in a romantic relationship?

Go around the room and alfow students to name a quality and explain
why it's important. Ask for a show of hands from those who would also
choose this quality and allow those students to give their reasons.
Continue until all the students have had a chance to share which quality

they consider most important.

Assess

Collect studenis’ Building Héa!thy Romantic Relationships activity

sheets and evaluate their work for this lesson.
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Healthy Romantic Relationships » Lesson 1

Objective 1
Students explained the qualities of a heaithy romantic relationship by:
O Completing the Building Healthy Romantic Relationships
activity sheet.
Objective 2

Students differentiated healthy and unhealthy romantic relationships
by:

[t Completing the Building Healthy Romantic Relationships
activity sheet.
Ohjective 3

Students described strategies for building healthy romantic
relationships by:

[0 Completing the Building Healthy Romantic Relationships
activity sheet.

(Scoring Rubric, page 177)
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Building Healthy Romantic
Relationships

Directions: Name 2 qualities of a healthy romantic relationship and
explain why you think each one is important. Describe 3 ways you can build
a healthy romantic refationship. Then name 1 quality of an unhealthy
romantic relationship and explain why you think it would be a problem. Then
answer the last question.

Quality 1:

Why ig this quality important?

Quality 2:
Why ig this quality important?

Describe 3 ways you can build a healthy romantic relationship:
1. .

(continued)
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- Building Healthy Romantic
Relationships

(continued)

palthy Relationships -~ =~ . .

Quality:
Why is this quality a problem?

What are at least 3 differences between a healthy and an unheélthy
romantic relationship? Be specific and give at least 1 example.

Self-Check

[? | named 2 qualities of healthy romantic relationships and
explained why each is important.

{1 |described 3 ways | can build a healthy romantic
relationship.

£3 | named 1 quality of unhealthy romantic relationships and
explained why it is a problem. ' :

£1 tdescribed at least 3 differences between a healthy and

an unhealthy romantic relationship and gave at least 1
example.
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Student Journal

Lesson 1: Healthy Romantic
Relationships

Journal entry

Think about your best friend or someone close to you with whom you would
say you have a healthy relationship. Write some words that describe your
relationship with that person.

Qualities of Healthy Romantic Relationships

Balance:

Responsibility for seif:

Flexibility:

Trust:

Respect:

Communication:

{continued)
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Student Journal

Lesson 1: Healthy Romantic Relationships
(4} d

Qualities of Unhealthy Romantic Relationships
Jealousy:

Overdependence;

Selfishness:

Control:

{ ack of respect:

Abuse;

Class discussion notes
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Communica
Our Bounda

Lesson Synopsis

Connect this lesson on communicating plans for staying within safe behavioral ,
boundaries with the previous lesson on setting goals for living free of HIV and other STis
and planning how to stay within the safe behavloral boundaries. Review and practice, in
pairs, verbal and nonverbal communication skills for telling others personal boundaries
for safe behavior. Summarize how and what to communicate when sharing boundaries
with others. Assign homework of asking two trusted aduits for communication ideas.

2minules | + None

Teacher Manual Resources
s Slide Master: "What to Communicate”
» Slide Master: “How to Communicate”
+ Appendix S: “School Personnel Guide for Reporting Suspected Child Abuse
and Neglect: You Are a Mandated Reporter”

10 minutes

Supplied by the Teacher
= Writing paper

« Pens or pencits
+ Slides

» Projeclor

Teacher Manuai Resources

+ Student Worksheet: "Communicating Boundaries”

» Teacher Key: "Communicaling Boundaries"

+ Slide Master: “Time to Communicate”

« Teacher Reference-Assessment: “Assessment Rubric: Communicating
Boundaries”

+ Student Self-Assessmant Rubric: "Communicating Boundaries”

¢+ Student Seif-Assessment Checklist: “Communicating Boundaries”

+ Peer Assessment Checklist: "Communicating Boundaries”

30 minutes

Supplied by the Teacher
+ Slide

* Projector

+ Pens or pencils
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Closure 3 minutes | Supplied by the Teacher
= « Student folders from Lesson 1

TOTAL 45 minutes

Preparatlon

Prlor to the Lesson . Determlne whlch version of the lesson has been approved by your Board of Educatton
to be taught in your class, abstinence-based or abstinence-only.

« Decide if you want to assess student progress. A rubric is provided for your use at the
end of this lesson, "Assessment Rubric: Communicating Boundaries.”

s Dacide if you want students to assess their own progress. Duplicate the rubric,
“Communicating Boundaries," for students If you plan to have them use It. There are also
two checklists you can duplicate for students fo use. One [s a self-assessment checklist
and the other is designed for peer assessment. They are both titled, “Communicating
Boundaries.”

+ Read appendix S, “School Personnel Guide for Reporting Suspected Child Abuse and
Neglect You Are a Mandated Reponer

For Input « Decide how to have the students form pairs to practice skills.
* Prepare slides of the slide masters, “What to Communicate” and “How to
Communicate
For Applicatlon . Prepare a sllde of the shde master, “T'me to Communlcate

. Duplicate the student worksheet "Commumcating Boundanes," for each student

LESSON PROCEDURE

Introduction: Connect this lesson on communicating plans for staying within safe behavioral
boundaries with the previous lesson on setting goals for living free of HIV and other STls and

planning how to stay within the safe behavioral boundaries.
2 minutes

instructional Steps ~ Script and Detailed Dire'c‘t'i_ons

Revi'ev&‘ the pieVbus | What steps might a person take in order to protect himself or herself from HIV
lesson on setling goals | and other STis?

Possible Answers:

» Go out with a group of kids rather than going alone with someone you like.

+ Talk to each other about boundaries and what you wil} and won’t do prior to going
aut.

+ Go to a girlfriend/boyfriend’s house only when an adult is home to supervise.

+ Hold hands, butdo not kiss a boyfriend or girlfriend.

+ Abstain from sex.
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This lesson provides you with the opportunity to discuss how these skills are
also useful in other potentially risky situations, such as situations involving
alcohol and other drugs.

'l"ritroduce:this lesson.

Today, we will learn how to communicate our boundaries to others. We will also learn
how to identify situations that might lead to trouble. These skills will help you avoid risky
sSituations, and can also be used to avoid situations that might involve drugs or violence.

Input: Identify verbal and nonverbal communication skilis for telling others about personal
boundaries for safe behavior.

Instructional Steps

Form pairs and
-explain the importance
of communicaling
personal houndaries to

others.

10 minutes

-Script and Detailed Directions

Divide the class into pairs of students. Assign the group roles: recorder and
spokesperson, Have each pair get out paper and a pen or pencil.

We have learned that having a goal for our future and a plan for how we will behave
can help protect us. However, we have (o be able to communicate our plan to others so |
that they understand we will not change our minds. We want to let people know what
we will and won't do in a firm and respectful way—and in a way that will let us continue
the relationship if we want fo.

Review verbal -

and nonverbal
communication skills
using the slide, "How {o
Communicate.”

=) ':f.

- e b e e - e e b e o e

I am going to ask a couple questions to review what we already know about
communication skills. Working in your pairs, your recorder will have one minute to
record your ideas. In a moment, | will call on spokespersons to share Ideas.

How should our voices sound to show that we mean what we say?

Pause for one minute to altow recorders time to record ideas. Then, call on several
spokespersons to share Ideas. Record the students’ ideas on the board.

What kind of body language, or nonverbal communication, shows that we mean |
what we say? 2

Pause for one minute to allow recorders time to record ideas. Then, call on several
spokespersons to share ideas. Record the students’ Ideas on the board.
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- | Display the slide, "How to Communicate,” and supplement the students’ lists as
1 needed.

Be sensitive to cultural differences regarding nonverbal communication, such
as eye contact. If you are working with students from a variety of cultural
backgrounds, you may want to discuss the various ways nonverbal gestures

are interpreted.
Describe what lo say | Display the slide, “What to Communicate.”
“when communicating
boundaries using To communicate your plan for your personal boundaries, you need (o know what fo
the slide, "What to 1 communicale. The first thing to do is simply share information.
Communicate.” + Address the person by nhame.
_: « State your plan clearly and simply: Say what you will do. Say what you won’t do.
, Use one sentence each.

That may be enough. However, there may be times when your listener doesn’t seem

to be listening or hearing what you said. Then, you may need to use the three steps for
making sure you are heard,

+ Repeal your message.

» Say something that shows you are serious.

+ Ifinterrupted, continue from where you were interrupted.

Discuss the importance | Of course you want people to listen to you when you communicate your boundaries
of respecling other and respect them.

people’s boundaries.
: If another person didn’t listen or tried to push you outside your boundaries,
what kind of relationship might this be?

Answers:

+ This would be disrespeciful.

» The other person would be trying to abuse their power over you.
+ The person might try to exploit you for his or her own happiness.
+ This could mean the other person doesn’t really care about you.

Just as you want others to listen and respect your boundaries, it is important that you
do the same for them. If someone tells you ‘no” or communicates a boundary, listen
and support their limit. If you don't hear someone say "yes,” that means “no."

Refer to appendix S, “School Personnel Guide for Reporting Suspected Child
Abuse and Neglect: You Are a Mandated Reporter,” to review your responsibility
to report abuse if students disclose situations that cause you to suspect abuse,
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Application: Practice communication skills for tefling others personal boundaries for safe behavior,

30 minutes i

You have several assessment tools available at the end of the lesson If you want |
{o assess students’ progress. You may choose from the teacher assessment

rubric, student self-assessment rubric, student self-assessment checklist, andfor
peer assessment checklist,

Now you will have a chance fo use these skills in fwo hypothetical situations. Individually,
record what you would say in each sifuation on the workshest. Follow the steps on the
slide. You will have five minutes. | will call on a few of you to hear your ideas.

After five minutes, gather examples from two or three students.

Take a minute to add to your worksheet if you got any new ideas. In a minute, you will
practice your responses with your pariner.

Pause another minute to alfow siudents to add new ldeas.

| Next, each of you will have a chance o practice what you would say in one of the
scenarios. This is not a role-play because no one will play the pressurer in the situation,
| However, you will each read one scenario and then practice what you would say as if

{ you were in the sifuation.

The person who Isn't practicing should watch and listen to his or her partner so that
he or she can explain what was said or done that was effective and what could be
improved. Try to help each other communicate what you will and won't do in as clear
and firm a manner as possible.

When | give the signal, the second partner will read the second scenario and practice
what he or she would say.

Assign who will communicate first and review the directions by displaying the slide,
“Time to Communicate.”

Signal the first person in each pair to go first.

Provide time for the pairs fo practice and talk about how the message was delivered
and how il could be improved.

Conduct two rounds, giving each student a chance to practice and get feedback.

This seems prelly easy. What makes it hard to do this in real life?

Answers:

+  You care for the person,

+ You want to he liked and accepted,
«  You don't want to look stupid, etc.

You don't want your boyfriend or girliriend to be mad at you.
You don’t want the person to break up with you or not date you.
You don’t want others to find out about your personal fife.

We need to practice these skills, because it Is harder in real life. However,
communicating your plan for what you will and won’t do is one way to protect yourself.
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Closure: Summarize how and what to communicate when sharing boundaries with others.
Assign homework of asking two trusted adults for communication Ideas.

3 minutes

How should you verbally and nonverbally communicate your personal
boundaries to others?

Answers:
. Face the person.
Maintain eye conltacl.
Stand or sit stralght and tall,
Speak slowly.
Speak clearly.
Use a firm volce without yelling.

[
*
L]
[ ]
[ ]
*

What should you say when you communicate your personal boundaries?

Answars,
Address the person by name.

State your plan clearly and simply.

— Say what you will do.

— Say what you won't do.

- Use one sentence each,

Repeat your message.

Say something that shows you are serious,

if interrupted, continue from where you were infetrupted.

-

-

L
L]

»

What effective communication skills did you see during our practice situations?

Calf on a few students to describe effective strategies, Their answers will vary.

;_Assign homework usmg
the student worksheei
_"‘Commumcallng

Parents and other hrusted adults have years of experience with communicating
boundaries.

Take your student worksheel, “Communicating Boundaries,” home with you.

For your homework assignment, discuss the sifuations and possible responses with
iwo trusted adults. One adult may be a parent or guardian, but the other should be
someone who is not your parent or guardian. Ask each adult what they would say and
record their ideas. When finished, have each adull sign the worksheet, Bring it fo class
and show jt to me to earn credit. | will not keep the worksheet, but | do want fo see
that you completed the assignment. It is due by (insett due date).

_.'lee _credit for su;med 7

1 interviewing a parent or other adul, and Lesson 4, involving reviewing goals and tasks

Ask students to turn in their homework assignments from Lesson 2, involving

wilh a parent or other adult.

Show me your signed worksheets to receive credil for your homework assignments.
Then, place them in your folders.

During our next health lesson, we will practice identifying situations that may lead to
frouble.
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. Speak Clearly
o Speak slowly.

« Use a firm voice
without yelling.

werbal Communication

« Stand or sit straight and tall.
 Look the person in the eye.

* Face the person.
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¢ =) slide Master

Share information:

e Address the person by name.
e State your plan clearly and simply:

— Say what you will do.

— Say what you won't do.
— Use one sentence each.

BDe sure vou are

« Repeat your message.

» Say something that shows
yOu are serious.

o |f interrupted, continue from
where you were interrupted.
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LS/ Slide Master

Communicator will be the partner
who is shorter.
— Read Anthony’s situation to your partner.
— Communicate your boundaries as if
you were Anthony.

» Listener will be the partner who is taller.
— Listen and watch as your partner reads
the situation and sets boundaries,
— Tell your partner what was effective
and one idea for improvement.

Swit roles and use David’s situation.
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A Student Worksheet

Name

Anthony really likes Kim. They live in the same
neighborhood, so they are able to spend a lot

of time together after school and on weekends.
Last week, Anthony and Kim started kissing at
Anthony's when no one else was home. Tonight,
Kim invited Anthony to come over, so they couid
be alone. Anthony has decided that itisn'ta
good idea for them to be alone. Anthony wants to
spend time with Kim, but not if they are alone. if
you were Anthony, how would you communicate
what you will and won't do? What would you say?

Kim tries to convince Anthony to come over.
Kim insists on Anthony being there at 7:00.
What three things can Anthony say to be heard?

Homework Assignment:

« Discuss the situations and possible responses
with two trusted adults. One aduit may be
a parent or guaidian; the other should be
someone other than a parent or guardian.

s Ask each adult what they would say and
record their ideas,
Have each adult sign the worksheet.
Bring the signed worksheet to class to
earn credit.

1. Parent or Other Trusted Adult Signature

David and his teammates have been getting
together to give each other piercings. One
teammate has experience with piercing and has
supplies, so they go to his house. David's friends
say that it is his turn next time, and they have invited
him to a piercing party tonight. He knows that it

is not safe to get a piercing, because sometimes
needles are shared or aren't clean. David wants to
go to the party, but doesn’t want to get a piercing. If
you were David, how would you communicate what
you will and won't do? What would you say?

David's friends interrupt and start to laugh at him.
What three things can he say to make sure he
is heard?

Il'\!ote}:;o Parents and
nterwewed': The 6 ]
help the young verees o
Communicate
Knowing what

Adults Being
of this interview i«

d person CODdUctinQ the in‘(tv :S.k.}
Persona{ bounday; e

2, Other Trusted Adult Signature
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Teacher Key

Anthony really likes Kim. They live in the same
neighborhood, so they are able to spend a lot

of time together after school and on weekends.
Last week, Anthony and Kim started kissing at
Anthony's when no one else was home. Tonight,
Kim invited Anthony to come over, so they could
be alone. Anthony has decided that itisn'ta
good idea for them to be alone. Anthony wants to
spend time with Kim, but not if they are alone. If
you were Anthony, how would you communicate
what you will and won't do? What would you say?

“Even though I like you, | don’'t want to
come over unless your parents are there.”

Kim tries to convince Anthony to come over.
Kim insists on Anthony being there at 7:00.
What three things can Anthony say to be heard?

“Kim, serfously, | want to be with you,
and I'd love fo come ovet, but only if
somebody Is there. | don't like the idea
of us being by ourselves.”

Homework Assignment:

« Discuss the situations and possible responses
with two trusted adults. One adult may be
a parent or guardian; the other should be
someone other than a parent or guardian,

» Ask each adult what they would say and
record their ideas.

o Have each adult sign the worksheet.

e Bring the signed worksheet to class to
earmn credit.

1. Parent or Other Trusted Adult Sighature

David and his teammates have been getting
together to give each other piercings. One
teammate has experience with piercing and has
supplies, so they go to his house. David's friends
say that it is his turn next time, and they have invited
him to a piercing party tonight. He knows that it

is not safe to get a piercing, because sometimes
needles are shared or aren't clean. David wants to
go to the party, but doesn't want to get a piercing. If
you were David, how would you communicate what
you will and won't do? What would you say?

“ will go to the parly, but I'm not getling a
piercing.”

David's friends interrupt and start to laugh at him.
What three things can he say to make sure he
is heard?

“ ook. We're teammates, and | still want to
hang out. But, ’m not getting a piercing.”

. nts qnd Adults Being
d! .Th_e goal of this iny \

2. Other Trusted Aduit Signature
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Assessment Rubric: Communicating Boundaries
Elements in the Lesson

Individually, record what you would say in each situation on the worksheet by answering the questions:
+  if you were the person, how would you communicate what you will and won't do? What would you say?
«  What three things can the person say to make sure he or she is heard?

— How to Communicate
» Verbal Communication:
¢ Speak clearly.
o Speak slowly.
¢ Use a firm voice.
P Nonverbal Communication:
o Stand or sit straight and tall.
e Look the person in the eye,
o Fage the person.
—  What to Communicale
» Share information:
o Address the person by name.
o State your plan clearly and simply:
- Say what you will do,
— Say what you won't do.
— Use one sentence each.
» Be sure you are heard:
o Repeal your message.
o Say something that shows you are serious.
o [finterrupted, continue from where you were interrupted.

The foliowing helistic rubric can be used for assessing student abifity to communicate boundaries. The student has demonstrated the
etements listed above thraugh a writlen assignment.

To access an analytic rubric for this assighment or a generic, hollstic rubric that can be used for any assignment, check the resources
tor Lesson 5 on the flash drive that came with your manual.
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Exceeds Meets Progressing Toward Does Not Meet
Elements Expectations Expectations Expectations Expectations Comments
4 3 2 1
The response The response The response weakly | The response does
describes how - describes how describes how the not describe how
the person would - the person would person would respond | the persen wouid
respond and what | respond and what and what would be respond and what
How and would be said. | would be said. said to communicate | would be said
What to The response - The response what the person will 1o communicate

Communicate

relates to the
situation and clearly
communicates what
the person will and
will not do.

relates to the
situation and clearly
communicates what
the person will and
will not do.

and will not do.

what the person
will and will not
do. It is unclear or
unrelated to the
situation.

How to Try to
Be Heard

The response states
three ways to try to
be heard, showing
strength and a depth
of understanding.

The response
clearly states three
ways to fry to be
heard.

The response either
weakly states or
includes only two or
three ways the person
can try to be heard.

The response
includes only one
way the persen
can try fo be heard,
and if is unclear or
unhelpful.
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Communicating Boundaries

This rubric can be used for assessing your ability to communicate boundaries.

Review the rubric and circle the number with the statem

comments you have about your assessment in the “Comments” column.

ents that best represents your work for this assignment. Record any

I will and will not do.

| will and will not do.

situation.

Exceeds Mests Progressing Toward Does Not Meet
Elements Expectations Expectations Expectations Expectations Comments
4 3 2 1
My response My response My response weakly My response does
describes how | describes how | describes how | not describe how I
would respond would respond would respond and would respond and
and what 1 would and what | would. what | would say to what | would say
How and X .
What to say. My response say. My response cqmmumqate what | to comm‘umcate '
Communicate refates to the re_glates to the will and will not do. what | will and will
situation and clearly | situation and clearly not do. It is unclear
communicates what | communicates what or unrelated to the

How to Try to
Be Heard

My response states
three ways to try to
be heard, showing
strength and a depth
of understanding.

My response clearly
states three ways to
fry to be heard.

My response either
weakly states or
includes only two or
three ways to try to be
heard.

My response
includes only
one way 1o fry
to be heard, and
it is unclear or
unhelpful.
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Communicating Boundaries

Directions:

+ Use the following checklist to identify whal communication strategles you used to communicate boundaries, Place an "X

next to each strategy used.

+ Record in the *Comments” column what you did well or could do differently to communicate more effectively what you will

or will not do.

Communicating Boundaries

I did this

Commentis

How to Communicate Verbally. © ==~

strategy.

i spoke clearly.

1 spoke slowly.

1 used a finn voice.

How o Gommunisate Nonverbally

1 staod or sat straight and tall.

| used eye contact,

| stood face-to-face.

f used a name.

i stated a plan clearly and simply including what | will
do.

| stated a plan clearly and simpiy including what | won't
do,

| stated a plan clearly and simply using one sentence
each.

‘Be'sure youare heard . -

| repeated my message.

I said something that showed | was serious.

["6eL oBeg

| continued from where | was interrupted.
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Communicating Boundaries
Directions:

«  Use this checklist to identify what communication sirategies your partner used to communicate houndaries. Place an X" next

to each strategy used.

+  Record in the “Comments® column what your pariner did well or could do differently to communicate more effectively what he

or she will or will not do.
| ehserved my
. activity partner
Communicating Boundaries doing this Comments
strategy.
How to Communicate Verbally
My partner spoke clearly.
My partner spoke slowly.

My partner used a firm voice.

How to Communicate Nonverbally

My partner stood or sat straight and tall.

My pariner used eye contact.

My partner stood face-to-face.

What to Communicate

My partner used & name.

My pariner stated his or her plan clearly and simply
including what he or she wili do.

My partrer stated his or her plan clearly and simply
including what he or she won't do.

My partner stated his or her plan clearly and stmply
using one sentence each.

Be sure you-are-heard

My pariner repeated his or her message.

My partner said something that showed he or she was
serious.

My partner continued fram where he or she was
interrupted.
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MONIQUE BURR

FOUNDATION FOR CHILDREN

PREVENTION EDUCATION PROGRAMS

Lesson Plan
Exploitation and Human Trafficking Awareness

Dear Educator,

The mission of the Monique Burr Foundation for Children (MBF) is to educate and empower
students and adults to help keep children safe from bullying, cyberbullying, child abuse, and
exploitation/trafficking.

We are providing the attached supplemental lesson plans for use in classrooms to help teach
students in a developmentally appropriate way about personal safety and abuse, particularly
about digital abuse, online exploitation, and safety which is often a recruitment tactic into
human trafficking.

Consider these facts:

Human Trafficking happens every day in every community in America.

Human trafficking is the fastest growing, and now second largest, criminal activity in the world.
The average age a child is first tfrafficked for sex in the U.S.is 11-14.

The National Runaway Safeline reports that between 1.6 million and 2.8 million youth run away
each year. 1in 5 homeless and runaway youth become victims of human or sex trafficking.

Sources: U.S. Dept of State; U.S. Dept of Justice; U.S. Dept of Health and Human Services;
humantraffickingresearch.org

If your school is using the MBF Child Safety Matters® (K-5) program or MBF Teen Safety Matters®
(6-12) program, the MBF 5 Safety Rules® and Safe Adults referenced in the lesson plans will be
familiar. If your school is not using MBF Prevention Education Programs, these are important
concepts that will be infroduced in this lesson to help keep students safe. We encourage you to
continue these important conversations with your students using our Prevention Education
Programs throughout the year. MBF also provides materials and resources to help educate
parents and school staff on child victimization and ways to help keep children safe.

To learn more about our prevention education programs for students in grades K-12 contact us at
info@mbfpreventioneducation.org or 904-642-0210.

For more information and additional resources about child abuse, exploitation, and trafficking,
please visit our website, www.mbfpreventioneducation.org.

Please help us prevent exploitation and trafficking by teaching your students these brief lessons
and giving them the tools they need to be safe.

Sincerely,
The MBF Team
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MONIQUE BURR

FOUNDATION FOR CHILDREN
PREVENTION EDUCATION PROGRAMS

Human Trafficking Prevention
Lesson Plan: Grades 6-8

Grade Level

6-8

Lesson Length

45 minutes

Lesson Objectives

Students will increase their awareness of exploitation and the
different types of human trafficking.
Students will identify Safe Adults and ways they can help

adults keep them safe.
Students will learn the MBF 5 Safety Rules® and will identify
ways to use them to help them stay safe.

e Child Abuse e Online Enticement
e Coercion e Predator
e Exploitation e Prevention
e Force e Safe Adult
Key Terms e Forced Labor e Safe Friend
e Fraud
e Human Trafficking
e Inappropriate Images
e One copy of the MBF Human Trafficking Fact Sheet for each
student
e Scenario Cards: One card cut out for each of four small
Materials Needed groups (or one copy of all cards for each group or individual
students)
e Optional: CAT video by Thorn:
https://www.youtube.com/watchgv=9yQ3fdttbUk
6t Grade 7th Grade 8" Grade
SL.6.1 SL.7.1 SL.8.1
L.6.1 L.7.1 L.8.1
L.6.3 L.7.3 L.8.3
1.8.1 1.8.1 1.8.1
1.8.5 1.8.5 1.8.5
Comm?n Core 1.8.7 1.8.7 1.8.7
Education 188 1.8.8 188
Standards 2.8.3 2.8.3 2.8.3
& National Health 2.8.6 2.8.6 2.8.6
Instruction jg; jg; jg;
Standards 4.8.4 4.8.4 4.8.4
58.2 58.2 5.8.2
5.8.6 5.8.6 5.8.6
7.8.1 7.8.1 7.8.1
7.8.3 7.8.3 7.8.3
8.8.1 8.8.1 8.8.1
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MONIQUE BURR

FOUNDATION FOR CHILDREN
PREVENTION EDUCATION PROGRAMS

Human Trafficking Prevention
Lesson Plan: Grades 6-8

Additional
Resources

(For teachers and
parents)

Monigque Burr Foundation for Children
www.mbfpreventioneducation.org

Cyberbullying Research Center — Cyber Safety resources and a
Technology Use Contract
www.cyberbullying.org

Darkness To Light - Resources on child sexual abuse
www.d?2l.org

Institute for Responsible Online and Cellphone Communication —
Resources for parents and educators including tip sheets and a
contract for families for online usage

WWW.iroc2.orq/149.html

National Center for Missing and Exploited Children (NCMEC)
www.missingkids.org/

NCEMC Cyber Tip-line
https://report.cybertip.org/

National Human Trafficking Hotline - Resources for victims of
human trafficking
https://humantraffickinghotline.org/

Polaris - Information and research on human trafficking
https://polarisproject.org/

Prevent Child Abuse America
www.preventchildabuse.org

The Role of Educators Preventing and Responding to Child
Abuse
www.childwelfare.gov/pubs/usermanuals/educator

THORN - Resources on child sex frafficking and the exploitation
of children
www.thorn.org




Loy

Human Trafficking Prevention
MONIQUE BURR
FOUNDATION FOR CHILDREN Lesson PLan:Grades 6—8

PREVENTION EDUCATION PROGRAMS

Lesson Preparation:
* Prepare materials for the lesson. (See Materials Needed - Page 2)

» Prior fo starting the lesson, write the MBF 5 Safety Rules where students can see them or
print and post a copy of the 5 Safety Rules.
Safety Rule #1 - Know What's Up
Safety Rule #2 - Spot Red Flags
Safety Rule #3 - Make A Move
Safety Rule #4 - Talk It Up
Safety Rule #5 — No Blame | No Shame

Class Discussion:

» At the beginning of the lesson, reinforce classroom expectations for respectful discussions
(i.e. listen before responding, don't interrupt, respect the opinions and voices of others).
Remind students to use "I"language rather than the more accusatory "you" when
responding to others. If they have personal stories to share, remind them to wait and
share at the end of the lesson if there is time.

»  Good Morning/Afternoon Students.

» Today we're going to talk about your personal safety, child abuse, and human trafficking.

» There are many different types of child abuse, including physical, emotional, sexual abuse
and neglect. But another type of abuse that is on the rise in the United States is
exploitation and human trafficking, and that is what today’s lesson is about.

» How many of you have heard the term human trafficking? (Raise hands)

»  What do you think human trafficking is¢ (Elicit several responses)

* How many of you have heard the term exploitation? (Raise hands)

»  What do you think exploitation means? (Elicit several responses)

*» Human trafficking is a crime that exploits, or uses, girls and boys for someone else’s
personal gain. It includes forced labor (making someone work for little or no money), and
sex trafficking where young adults or teens are forced to perform sexual activities.

» Human trafficking happens in big cities as well as small towns, and it happens every day
of the year.
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» Human trafficking involves force, fraud, and coercion.

»  What do you think that means? (Elicit responses)

* |t means forcing, pressuring, tricking or threatening someone to do something they do not
want to do. It is imposing one person’s will on another person, like bullying or
cyberbullying, there becomes an imbalance of power. When human trafficking and sex
trafficking involve children and teens it is child abuse.

If the technology is available, watch “The Cat” video created by THORN: Digital Defenders of
Children, an anti-human frafficking organization that works to address and stop the
exploitation of children. It would be a good infroduction for this lesson and allow further
discussion for students. hitps://www.youtube.com/watch2v=9yQ3fdttbUk

» How might a predator gain access to private images or textsg (Elicit response, but make

sure the discussion includes the information below.)

o Hacking - predators gain access tfo images without consent, breaching security
networks or tricking someone to download malware on their computer.

o Grooming - predators build relationships with victims, making false promises, with the
intent of getting students to share something that could be used for blackmail.

o Sharing - sometimes people in a relationship share intimate pictures with each other,
but when the relationship ends the pictures are shared with others, OR someone
shares a text because they think it is funny or daring, but it ends up being hurtful.
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There are 5 Safety Rules from the MBF Teen Safety Matters® program that can help you

stay safe from all types of abuse, including exploitation and human trafficking. Let’s
review them. You will also use them in the follow-up activity at the end of the lesson.

O

Safety Rule #1 is Know What's Up. Knowing what's up means:

Being aware of what human frafficking is, and how teens can be tfricked and
blackmailed into being trafficked.

Knowing that if you share a revealing picture of yourself it could go public or could be
used to blackmail you into doing something you do not want to do. Once you share
something you risk it becoming public and permanent.

If you share a revealing picture of someone else it will be hurtful, and it could be
against the law. (The distribution of pornography (or inappropriate images) is against
the law.)

Knowing that not everyone you meet online is who they say they are. Many predators
are looking for victims online.

Knowing that it is not safe to share personal information online: your full name, where
you go to school, where you live, where your work and be careful of posting pictures
that might inadvertently share that information.

As a precaution, don’t post, check in or tag your location on social media apps. As
an additional privacy setting, turn off location services when you're not using them.

Safety Rule #2 is Spot Red Flags. Spotting Red Flags means knowing if someone’s behavior

or something that happens online is unsafe. For example, if someone is asking you to do
something wrong, inappropriate or unsafe this puts you or others in danger.

What are some examples of Red Flags when you are using technology? (Elicit responses,

but make sure they include:)

o Cyberbullying- someone being a bully online, or other inappropriate online and
offline behavior.

o Adults or other students trying to trick or force you into unsafe or inappropriate
behaviors or situations.

o Someone you don’t know asking for information about you, e.g. your name, where
you go to school, where you live.

o Someone sending inappropriate images, such as pictures, drawings, or cartoons
(Memes/GIFS/anime) of people without their clothes on.

o Someone asking you to send inappropriate images.

o Someone online that you do not know asking you to keep secrets.

= Can you think of any other Red Flags you might see online? (Elicit responses)

= Safety Rule #3 is Make a Move. If you Spot a Red Flag, you can Make a Move and GET
AWAY or STAY AWAY from an unsafe situation or person.

o Online you can unfriend or block a person who is asking you for information about
yourself.

o Change your passwords if you have shared them or you think someone might
know them. You may need to deactivate the account for a while.
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o If someone sends you an inappropriate picture DO NOT pass it on. Ask a Safe Adult
for help.
o Make sure all of your accounts are set to private.

Safety Rule #4 is Talk It Up. Talking It Up means using an assertive voice to speak up or say

NO if you or others are in an unsafe situation.

o If you are asked to share personal information or pictures, or to do something unsafe
or that makes you feel uncomfortable, you have the right to say No!

o Remember that predators count on the silence of their victims. Don’t allow them to
silence youl!

o And, if you see any Red Flags online, you should always talk to a Safe Adult.

Let's talk about Safe Adults for a minute. What do we mean by a Safe Adulte (Elicit
responses)

A Safe Adult is someone you know and trust to keep you safe, someone you can talk to
about unsafe situations or people. Examples of Safe Adults could be a parent, a teacher,
a school counselor, or a coach.

What characteristics would you want in a Safe Adulte (Elicit responses such as someone
who is a good listener, someone they can talk to about difficult topics, someone who
follows the rules and does not encourage them to break rules, and someone they trust to
look out for them.)

You should try to choose at least two Safe Adults, one in your home and one outside of
your home.

Who would like to share one of your Safe Adultse (Answers will vary but encourage
students to think of someone in their home and someone outside their home, in case
there is not a Safe Adult in the home.)

You can also talk to a Safe Friend, someone you tfrust, who will support you and help you
talk to a Safe Adult. A Safe Friend is sommeone who can help you talk to a Safe Adult, not
areplacement for a Safe Adult. You should always tell a Safe Adult about unsafe or
inappropriate situations or people.

Safety Rule #5 is No Blame | No Shame. If you are ever hurt or abused, you are never to

blame, and you should never be ashamed to talk to a Safe Adult.

o Blame the predator, not yourself. If someone broke your trust, it is not your fault.

o If something does happen, it may feel overwhelming and devastating, but there is
help. You may be surprised by the support of your family and friends.

o No matter what anyone does or says to you, even if they say you will get in frouble if
you tell, you are never to blame, and it is never too late to tell.
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Class Activity:

Note: Research says young people need opportunities to think about what they would do in
a dangerous situation BEFORE it happens. There are several options for presenting this activity
fo students. It may be done as a class, as a small group activity, or presented virtually. Ideally
it would be done in a small group so students can discuss a scenario with classmates and
then share their responses with the larger class.

Guidance for facilitating these discussions with students can be found at the end of the
lesson. See Scenario Discussion Guide (page 11).

Option 1: Class Activity

Distribute copies of the MBF Human Trafficking Fact Sheet to each student. Please ask
them to note the hotlines at the bottom of the sheet.

Distribute a copy of the Scenario Cards to each student.

The scenarios for this activity are real. Please take a few minutes to review the Human
Trafficking Fact Sheet and then we will discuss some scenarios.

Read each scenario to students, then ask the following questions and allow a few
students to respond to each question.

Know What's Up - What do you think is happening here?
What are some Red Flags?

How could the person Make a Move?

How could the person Talk It Up?

No Blame | No Shame - Who is to blame in this situation?2

o O O O O

What is something you learned today about keeping yourself and others safe from
exploitation and human trafficking? (Elicit responses)

Option 2: Small Group Activity

Distribute copies of the MBF Human Trafficking Fact Sheet to each student. Please ask
them to note the hotlines at the bottom of the sheet.

Distribute one of the Scenarios (cut into individual cards) to each group or distribute one
of the Scenario Sheets to each group and assign each group one scenario to read and
discuss.

The scenarios for this activity are real. Please take a few minutes to review the Human
Trafficking Fact Sheet. If working in small groups, have the students talk about the
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scenario and how to apply the 5 Safety Rules as guidelines. You will be asked to share
your responses in a few minutes.

Allow 5-10 minutes for groups to review/discuss their assigned scenario.
Ask each group to share their responses and answer the following questions:

Know What's Up - What do you think is happening here?
What are some Red Flags?

How could the person Make a Move?

How could the person Talk It Up?

No Blame | No Shame - Who is to blame in this situation?2

O O O O O

What is something you learned today about keeping yourself and others safe from
exploitation and human trafficking? (Elicit responses)

Option 3: Virtual Lesson

If delivering the lesson virtually, provide students with a digital copy of the MBF Human
Trafficking Fact Sheet. Please ask them to note the hotlines at the bottom of the sheet.

The scenarios for this activity are real. Please take a few minutes to review the Human
Trafficking Fact Sheet and then we're going to go through some scenarios.

Read each scenario from the Scenario Cards aloud and ask students to answer the
following questions after each scenario:

Know What's Up - What do you think is happening here?
What are some Red Flags?

How could the person Make a Move?

How could the person Talk It Up?

No Blame | No Shame - Who is to blame in this situation?2

o O O O O

What is something you learned today about keeping yourself and others safe from
exploitation and human trafficking? (Elicit responses)

Great work today. To finish up today, let’s all say the 5 Safety Rules together.
Safety Rule #1 — Know What's Up
Safety Rule #2 - Spot Red Flags
Safety Rule #3 - Make A Move
Safety Rule #4 - Talk It Up
Safety Rule #5 - No Blame | No Shame
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Closing:

» To summarize, exploitation and human trafficking are types of abuse that are on the rise.
Human trafficking is happening all over our country. It happens to both young women
and young men. Some of the main recruitment tools of traffickers are the Internet and
social media. You can use the 5 Safety Rules to help you if you ever feel unsafe or are
concerned that someone else is unsafe. You can also talk to a Safe Adult to get help for
you or for someone else. One of the most important ways to prevent human trafficking, is
to be aware of it, so TALK IT UP and help increase awareness!

10
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Scenario Discussion Guide:
Scenario #1

Gabriel was invited to join an online gaming group by some friends at school. The site has live
messaging and Gabriel has told other players his full name, his age, and where he goes to
school. A player he does not know gives him tips how to play the game better. The player
says he is the same age as Gabriel and attends another school nearby. He has asked Gabriel
to meet him at a local park so they can talk more about the game, but tells Gabriel not to
tell his parents.

= Safety Rule #1 is Know What's Up — What do you think is happening here?
o Elicit responses being sure to cover: Not everyone online is who they say they are. This
could be a predator, and Gabriel should not meet him.

» Safety Rule #2 is Spot Red Flags — What are some Red Flags in this scenario?
o Gabiriel has shared personal information online.
o Someone Gabriel does not know is reaching out to him.
o He has asked Gabriel to meet him.
o He has asked Gabriel not to tell his parents.

» Safety Rule #3 is Make A Move — How could Gabriel Make a Move?
o He could block or unfriend this person.
o He could leave the gaming site.

= Safety Rule #4 is Talk It Up — How could Gabriel Talk It Up?
o He could tell this person, “NO!"
o He could tell a Safe Adult.
o He could talk to a Safe Friend who could then go with him to talk to a Safe Adult.

= Safety Rule #5 is No Blame | No Shame Is Gabriel to blame?
o No. While he should not have shared his personal information online, he is not to
blame.
o Adulfs are supposed to keep kids safe. The predator is trying to trick him and is to
blame.

Scenario #2

Khalil uses a messaging app to stay in touch with his friends. He even messages with some
adults that are friends with his parents. One of the adults is always messaging him nice
comments about how smart and good looking he is. He tells Khalil they are “best friends.” He
has bought Khalil some really cool gifts but asked him to keep the gifts “just between us.” He
says he knows that Khalil's parents “don’t understand him.” He's messaged Khalil to ask him
to sneak out one night so they can “hang out.”

11
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Safety Rule #1 is Know What's Up — What do you think is happening here?

o Elicit responses being sure to cover: An adult that Khalil's parents know is making him
feel uncomfortable and to remember that a predator can be a stranger, but it can
also be someone you or your parents know.

Safety Rule #2 is Spot Red Flags — What are some Red Flags in this scenario?
o An adultis telling Khalil that they are “best friends.”

o An adultis asking Khalil to keep secrets.

o An adultis telling Khalil his parents “don’t understand him.”

o He has asked Khalil to sneak out.

Safety Rule #3 is Make A Move - How could Khalil Make a Move?
o He could block or unfriend this person.
o He could ignore his messages and stop responding.

Safety Rule #4 is Talk It Up — How could Khalil Talk It Up?2

o He could tell this person “NO!"

o He could tell a Safe Adult.

o He could talk to a Safe Friend who could then go with him to talk to a Safe Adult.

Safety Rule #5 is No Blame | No Shame Is Khalil to blame?

o No. Adults are responsible for keeping kids safe. The predator is to blame. Even if the
adult tells Khalil he is to blame, or that he will get in frouble if he tells, it is not his fault
and he should tell a Safe Adult. The predator is trying to trick him and is to blame.

Scenario #3

Sophia has been chatting with someone she does not know online. He threatens to harm her
and her loved ones if she doesn’t send him a revealing picture. She replies that she is not
afraid of him and he doesn’t even know where she lives. He sends

her screen shots of her exact location, including pictures of her house.

Safety Rule #1 is Know What's Up — What do you think is happening here?

o Elicit responses being sure to cover: Not everyone online is who they say they are. This
could be a predator, and Sophia should not send him a picture of herself or share any
more personal information with him.

Safety Rule #2 is Spot Red Flags — What are some Red Flags in this scenario?

o Sophiais communicating with someone she does not know.

o Sophia has shared personal information with someone she does not know.
o Someone Sophia does not know is threatening her.

Safety Rule #3 is Make A Move - How could Sophia Make a Move?

o She could block or unfriend this person.
o She could ignore his messages and stop responding.

12
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= Safety Rule #4 is Talk It Up — How could Sophia Talk It Up?
o She could tell this person “NQO!”
o She could tell a Safe Adult.
o She could talk to a Safe Friend who could then go with him to talk to a Safe Adult.

= Safety Rule #5 is No Blame | No Shame Is Sophia to blame?
o No. While she should not have been communicating with someone she does not
know, she is not to blame.
o Adults are supposed to keep kids safe. The predator is trying to trick her and is to
blame.

Scenario #4

Tiana's parents have had the same babysitter come to the house and “hang out” with her
and her younger brothers and sisters for a couple of years. The babysitter and Tiana are quite
close, she is always saying nice and encouraging things to her. As Tiana has gotten older, she
tells her to think of her less as a babysitter and more of a “best friend.” They talk a lot about
body image and self-esteem. When the younger kids go to bed one night, Tiana’'s babysitter
asks her to put on a bathing suit and let her take pictures to post online to help her with her
self-esteem.

= Safety Rule #1 is Know What's Up — What do you think is happening here?
o Elicit responses being sure to cover: A young adult that Tiana's parents know is making
her feel uncomfortable. (Remember a predator can be a stranger, but it can also be
someone you or your parents know.)

= Safety Rule #2 is Spot Red Flags — What are some Red Flags in this scenario?
o An adultis saying think of her as a “best friend.”
o The adultis asking to take pictures of her.

= Safety Rule #3 is Make A Move — How could Tiana Make a Move?
o She could come up with an excuse or suggest doing something else.

= Safety Rule #4 is Talk It Up — How could Tiana Talk It Up?
o She could tell this person “NQO!”
o She could tell this person she's uncomfortable.
o She could tell a Safe Adult.
o She could talk to a Safe Friend who could then go with her to talk fo a Safe Adult.

= Safety Rule #5 is No Blame | No Shame Is Tiana to blame?
o No. Adults are responsible for keeping kids safe. The predator is to blame. Even if the
adult tells Tiana she is to blame, or that she will get in trouble if she tells, it is not her
fault and she should tell a Safe Adult.

13
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Human Trafficking Fact Sheet

Human Trafficking is defined by U.S. law as the use of force, fraud, or
coercion fo compel a person info commercial sex acts, labor, or services
against their will. Common examples include: domestic servitude, forced begging, magazine selling
crews, hotel/restaurant work, hair/nail salons, massage parlors, strip clubs, and agricultural work.

Sex Trafficking, one type of human trafficking, is when a frafficker uses force, fraud or coercion to
engage someone in a commercial sex act.

Child Sex Trafficking is inducing a minor info a commercial sex act. This is, by law, human trafficking,
regardless of the use of force, fraud, or coercion. The average age a girl is first tfrafficked for sex in the U.S.
is 12 -14, for boys itis 11-13.

Recruiting: Traffickers find victims through social networking and the Internet, but they also recruit at
shopping malls, bus/train stations, in neighborhoods, at popular feenage hangouts, and even at schools.

Online Exploitation is a tfactic often used to recruit victims. . . .
Traffickers often use false promises of:

o Love: pretend to be in a relationship

o A betfter life: shelter, protection,
money

o Opportunity: a good job or modeling
contract

Red Flags for Human Trafficking vary by the type
of trafficking, but may include someone who:

L Spot Red Flags

e Has limited freedom of
movement

e Constantly has someone at
their side who seems in confrol

¢ Is not allowed to speak for
themselves

e Appears fearful, anxious,
depressed, submissive, tense,
nervous, or paranoid

e Seems to have changed their
habits, behaviors, and activities

Protects a person who appears
to be controlling or abusive
Works long or unusual hours
Shows signs of substance
abuse or addiction
Distances themselves from
family and friends

Shares scripted, confusing or
inconsistent stories

Has a new (often older)
boyfriend or girlfriend

¢ Shows signs of poor hygiene,
malnourishment, fatigue,
physical injuries and/or abuse

e Has few or no personal
pOssessions

e Has unexplained money or
pPOssessions

e Has tattoos on their body
(possibly their neck or back
which is often branding by their
tfrafficker)

Q
To get help call the Talk to a Safe Adult
National Human Trafficking Hotline: Florida Abuse Ho’rli?e: 800-962-2873
National Runaway Safeline: 800-786-2929
1-888-373-7888 National Sexual Assault Hotline: 800-655-467
or fext HELP or INFO fo Befree (233733) Suicide Prevention Lifeline: 800-273-8255
Why don't victims seek help or leave? g
Isolation: Victims are often confined and isolated from friends and family.  NoBlame I S

Fear: Victims are often physically abused and they and their loved ones are often threatened.
Shame: Victims often blame themselves, feel hopeless, and don't see a way out of the situation.
Dependency: Victims may become dependent on drugs and/or develop a frauma bond with their
tfrafficker, both of which makes it difficult to escape.

Victims of abuse, exploitation, and/or trafficking are never to blamel!




Scenario #1
Gabriel was invited to join an online
gaming group by some friends at school.
The site has live messaging and Gabriel has
told other players his full name, his age,
and where he goes to school. A player he
does not know gives him tips how to play
the game better. The player says he is the
same age as Gabriel and attends another
school nearby. He has asked Gabriel to
meet him at a local park so they can talk
more about the game, but tells Gabriel not
to tell his parents.
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Scenario #2
Khalil uses a messaging app to stay in
touch with his friends. He even messages
with some adults that are friends with
his parents. One of the adults is always
messaging him nice comments about how
smart and good looking he is. He tells Khalil
they are “best friends.” He has bought
Khalil some really cool gifts but asked him
to keep the gifts “just between us.” He says
he knows that Khalil's parents “don’t
understand him.” He's messaged Khalil to
ask him to sneak out one night so they can
“hang out.”




Scenario #3
Sophia has been chatting with someone
she does not know online. He threatens to
harm her and her loved ones if she doesn’t
send him a revealing picture. She replies
that she is not afraid of him and he doesn’t
even know where she lives. He sends
her screen shots of her exact location,
including pictures of her house.
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Scenario #4
Tiana's parents have had the same
babysitter come to the house and *hang
out” with her and her younger brothers and
sisters for a couple of years. The babysitter
and Tiana are quite close, she is always
saying nice and encouraging things to her.
As Tiana has gotten older, she tells her to
think of her less as a babysitter and more of
a “best friend.” They talk a lot about body
image and self-esteem. When the younger
kids go to bed one night, Tiana's babysitter
asks her to put on a bathing suit and let her
take pictures to post online to help her with
her self-esteem.
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